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To the Citizens of lowa

Our 14" Annual “Condition of Education Report” continues to
provide a wide range of demographics, statistics and student
achievement data to help lowans better understand our educational
system. It includes all the information published earlier in our “ Sate
Report Card for No Child Left Behind,” as well as a wide range of
supplemental data.

Our goal isfor each “Condition of Education Report” to serve asa
dependable resource for understanding pre-kindergarten, elementary,
and secondary education in lowa. It is my hope that all citizens -
especially policymakers, educators and parents - find this report a
tool for accountability and planning as our schools continue to strive
for continuous improvement.

That commitment to continuous improvement remains strong, even
asyou'll note the many areas in which our schools and educators
already rate above national averages - including student test scores,
college preparedness, graduation rates, health and safety, and teacher
quality. We have an exceptional education system in lowa, duein
large part to the dedication of communities and citizens to meeting
the needs of children now and into the future.

These achievements and improvements are notable in light of the
serious budget challenges we have faced for the past several years.
These financial constraints do in fact put at risk some of the progress
we have made, particularly in the areas of reducing class sizes and
supporting teachers with better salaries and professional growth
opportunities. Yet we remain vigilant in our efforts to identify key
priorities in which to invest the public funds we depend upon, so that
student achievement not only remains strong but also continues to
improve. Those priorities include resources that directly benefit
classroom instruction, early intervention programs targeted to young
learners, and reducing achievement and skills gaps.

| hope you find this report arich resource, an accountability tool, and
a source of benchmarks and indicators to help you evaluate progress.
As aways, | encourage your suggestions for improving this
document.

74 4 A

Ted Stilwill
Director, Department of Education
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BACKGROUND DEMOGRAPHICS

| ntroduction to Background Demographics

Background demographic information has been reported in The Annual Condition of
Education Report for seven years. Data in the demographics section review changes and
trendsthat have occurred over time. Comparisons between lowa, the nation, and other states
aremadewhen available. Theintent of this section isto provide dataregarding economic,
social, population and demographic statistics that present information that help analyze the
condition of education in the state.

The background demographics section presents data in the following three categories:

* Population and Demographics—includes information pertaining to total population,
birth rates, migration, and age for the state, individual counties, surrounding states, and
the nation.

*  Economics—includes data pertaining to wages, income, and the gross state product.

e Social—includes characteristics and data on poverty levels, educational attainment and
earning levels, out-of-wedlock births, and rankings of the most livable states.

Data presented i n the background demographics sectionisaobtained from avariety of sources
and each sourceisdisplayed. Informationinthissectionisthemost recent availableat thetime
of publication.
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Population and Demographics

Population Change

Source:

Ficure 1B — PopruLAaTION CHANGE FOR MIDWEST STATES
1990 10 2000

U.S. 13.2%

U.S. Census Bureau, Census 1990 and Census 2000, Population and Housing Unit Counts,
United States (1990 CPH-2-1). http://www.census.gov

The U.S. population increased by 13.2 percent over the last ten years, signifi-
cantly higher than the 9.8 percent growth rate reported for the period from 1980
to 1990.

lowa experienced a 5.4 percent population growth rate in the past decade,
outpacing theestimated rate of 3.3 percent from 1990-1999 and recovering from
the loss of 4.7 percent of the population between 1980 and 1990.

Thelargest increasesin popul ation werein the south and west, with Nevadaand
Arizona growing at three times the national rate.

The midwest population grew more slowly than the nation as a whole, with
North Dakota and lowa trailing neighboring states.



Population and Demographics

Population Change

Ficure 2B — PopruLATION CHANGE FOR MIDWEST STATES
ApPrIL 1, 2000 To JuLy 1, 2002

-1.3 2.0
08 1.4
10 0.4
1.5
10 14
U.S. +2.5%

Source: U.S. Census Bureau, Population Division, Table ST-2002-01 — State Population Estimates:
April 1, 2000 to July 1, 2002, Table ST-EST2002-02 — State Population Estimates and Population
Change: July 1, 2001 to July 1, 2002, and Table ST-EST2002-03 — State Population Estimates
and Population Change: April 1, 2000, to July 1, 2002.

* lowa s population increased slightly, 0.4 percent, since the 2000 Census.

* Onemidwest state, North Dakota, experienced a population decline during the
same period. North Dakota declined 1.3 percent since April 2000.

* Nationally the population increased by 2.5 percent since the 2000 Census.
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Population and Demographics

| owa Population Change

Source:

Ficure 3B — lowa PopruLATION CHANGE BY COUNTY

1990-2000
Pocahontas
Linn
Johnson
Dallas
Polk

U.S. Census Bureau, Census 1990 and Census 2000.
http://www.census.gov

lowa s5.4 percent growth in population from 1990 to 2000 was concentrated in and
around metropolitanareas. Almost 25 percent of thestate’ spopul ationresidesinjust
four counties: Ddllas, Johnson, Linn, and Polk.

DallasCounty posted thegreatest gainsin popul ation, increasing by 37 percent over
thelast ten years. Pocahontas County experienced the largest decline, alossof 9.1
percent of its citizens during the same period.

Themost popul ous county in the stateis Polk County, which reported agrowth rate
of 14.5 percent in the decade of the nineties.

Twenty-two of lowa’ s99 countiesgrew at or abovethestaterateof 5.4 percent, with
nearly half of those posting double-digit increases. Forty-five counties reported
declines in popul ation since 1990.



Population and Demographics

|l owa Population Change

Ficure 4B — lowa PopruLATION CHANGE BY COUNTY
2000-2002

Pocahontas

Benton

Sac

Fremont —

Dallas Madison

Source: U.S. Census Bureau, Population Division, Table CO-EST2002-03-19 lowa County Population
Estimates and Population Change: April 1, 2000 to July 1, 2002

o Dallas County showed the largest percentage increase, 8.5 percent, in population
from April 1,2000to July 1, 2002. Dallas County experienced growth each year for
the past 12 years.

» Madison County was the second fastest growing county at 3.4 percent and Benton
County wasthird at 3.1 percent.

*  Pocahontas County’ sdeclinein population from April 1, 2000 to July 1, 2002 was
thelargestinthestateat (3.8 percent). Sac County (3.7 percent) and Fremont County
(3.3 percent) a so experienced large declines.
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Population and Demographics

Aging

Ficure 5B — PERCENT oF PopruLATION AGE 65 AND OLDER
BY MiDWEST STATES, 2002

Source: U.S. Census Bureau, Population Division, 7/1/2002 State Population Estimates File.

* lowa showed the second highest percentage of population 65 and older in the
midwest in 2002 at 14.7 percent. In the midwest, only North Dakota (14.8
percent) experienced a higher percentage of its population 65 and older.

e Florida (17.1), Pennsylvania (15.5), West Virginia (15.3) and North Dakota
(14.8) weretheonly stateswith ahigher percent of population 65 and ol der than
lowa.

» Alaska showed the smallest percentage of its population 65 and older at 6.1
percent.




Population and Demographics

Birth Rates

Ficure 6B — BIRTHS PER THOUSAND POPULATION FOR
MibwesT STAaTES, 2000 anD 2001

U.S. 14.5 - 2001 &
14.7 - 2000

Source: Centers for Disease Control and Prevention, National Center for Health Statistics, “National Vital
Statistics Reports”, Vol. 51, Number 2, 12-18-2002.

e All but three midwest states (North Dakota, South Dakota and Nebraska)
showed adeclinein their birth rate (births per thousand population) from 2000
to 2001.

 |owa' shirthrateof 13.0 wasthethird lowest of the midwest statesfor 2001 and
remained below the national rate of 14.5.

» Utah experienced the highest birth rate (21.8) in the nation for 2001 and
Vermont the lowest (10.6).
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Population and Demographics

|lowa Births

Ficure 7B — BIRTHS PER THOUSAND POPULATION
lowa BY County 2001

Pocahontas

Shelby

Adams

Adair Polk

Source: lowa Department of Public Health, Center for Health Statistics, “Vital Statistics of lowa 2001”,
Table 39 Live Births Ranked by County Rate Per 1,000 Population, 2001.
Centers for Disease Control and Prevention, National Center for Health Statistics, “National Vital

Statistics Reports”, Vol. 51, Number 2, 12-18-2002.

* Polk County continuedtotop the statein births per thousand populationin 2001
with a birth rate of 16.1; this was down slightly from 16.6 in 2000.

e Statewide, lowa's birth rate dropped to 13.0 in 2001 down from 13.3 in 2000.

* Counties with the lowest birth ratesin the state included Adams (8.6), Shelby
(8.6), Adair (8.1) and Pocahontas (7.7).



Population and Demographics

Households with Individuals Under Age 18

Ficure 8B — HouseHoLDs wiTH INDIVIDUALS UNDER 18 YEARS OF AGE
2000

Dickinson

|

Warren

Source: U.S. Census Bureau, Census 2000.

*  Warren County had the highest percentage of householdswith personsunder 18
(39.9 percent).

» Dickinson County had the lowest percentage of householdswith persons under
18 (27.3 percent).

o Statewide 33.3 percent of lowa’ s households had persons under 18.
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Population and Demographics
lowa mmigrants

Ficure 9B — PROPORTION OF INTERNATIONAL IMMIGRATION TO lowA
BY CouNTRY oF ORIGIN (50 oR MORE IMMIGRANTS)
1996, 2000 anp 2001

W 1996 m 2000 02001
1,600 -
1,400 -
1,200 -
1,000 -
800 -
600 -
400 -
200 -
O i
« > I « Q © =
g T £ § S 5 S 8 3 E § 3 g
> c 2 = £ C] ) £ ] S s K o
o @ = X s Q S > 1) [%)
> 8 2 @ =3 o £ s >
N [vd O = p>4 =)
) %) o e] >
I o 2
(E [=X [=
2 8 >
o) (2
@ <
£
<
(@]

Source: U.S. Department of Homeland Security, Bureau of Citizenship and Immigration Services, “2001
Statistical Yearbook of the Immigration and Naturalization Service,” “2000 Statistical Yearbook of the
Immigration and Naturalization Service,” “1996 Statistical Yearbook of the Immigration and
Naturalization Service.”

* Immigrantsto lowareached their highest point in the past 14 yearsat 5,029 for
2001.

e Immigrants from Bosnia-Herzegovina were 29.4 percent of all immigrants to
lowain 2001. The number increased over 100 percent from the previous year.
Only three states (Florida, Illinois and Missouri) had more immigrants from
Bosnia-Herzegovinathan lowain 2001.

* Thetop four home countries for immigrantsto the United States in 2001 were
Mexico (206,426,), India(70,290), China(56,426) and the Philippines(53,154).



Population and Demographics

Migration

Montana | 448
Wyoming | 520

West Virginia | 718
1 Ficure 10B — EsTIMATED NET INTERNATIONAL MIGRATION

2002

NorthDakota | 821
SouthDakota | 928
Vermont | 962
Maine | 1001
Alaska 7II 1514
New Hampshire 7|] 2,298
D elaware 7|:| 2,565
Mississippi 7|:| 2,576
Idaho 7|:| 3,462
Rhodelsland [ 3 935
Louisiana [ 4,665

Arkansas | . o
ransas [ 5339 Source: U.S. Census Bureau, Population Division, State Popula-

Nebrask . . .
ehraska [l 5483 tion Estimates and Estimated Components of Change,

Alabama 7D 5849

July 1, 2002.
Kentucky [0 6,434
Hawaii [ 6,513 * Net international migration is the difference between im-
NewMexico [ 6,516 migration to an area and emigration from the same area
lowa [ 7,085 during atime period. Immigration and emigration consist
SouthCarolina [ 8,231 of moves where either the origin or the destination is
Oklahoma [ 8,835 outside of the United States (not including Puerto Rico).
Kansas [ 9,200 Net international migration includes: (1) net foreign-born
® Missouri [ 10,413 international migration, (2) net movement to/from Puerto
B wisconsin [ 10,592 Rico, (3) net movement of federal and civilian citizens,
Temessee [ 11643 and (4) native-born emigration.
Utah [ 11,689
Indiana [ 12,520 * In 2002, &l states had more immigrants entering their
Comnecticut [E 16,074 states than leaving but the level declined compared to
Minnesota 7|Z| 16,270 2001

Nevada 7|Z| 16,352
Ohio [ 16,358
Oregon 7IZ| 16,449
Pemnsylvania 7:| 22,501
M aryland 7:| 24,621
M ichigan 7:| 25,678
Colorado 7:| 26,118
Washington 7:| 30,173
M assachusetts 7:| 32,244
Virginia 7: 32,551
North Carolina 7:| 317,524
Arizona [ 39,843
Georgia [ 44,606
New Jersey 7:| 62,813
Ilinois | ] 74,769
Florida | ] 122,484

» California continued to top the list in net international
migration in 2002 and M ontanaremained at the bottom of
thelist.

NewYork | ] 146,392

Texas ] 161,325

California | 326,917
0 50,000 100,000 150,000 200,000 250,000 300,000 350,000

Migration
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Economics

| owa Gross State Product

Source:
Note:

Agriculture,

Ficure 11B — lowa Gross STATE PrRobucT BY INDUSTRY
2000 anp 2001

Percent of Tota
Gross State Product

Il 2000

[ ] 2001

72178
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120 124
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U.S. Department of Commerce, Bureau of Economic Analysis, Gross State Product 2000 & 2001.
F.I.R.E. - Finance, Insurance and Real Estate.

lowa' s gross state product increased 1.4 percent from 2000 to 2001.

Manufacturing continued to make up thelargest share of the gross state product
in 2001 but was down 4.1 percent from 2000.

Agriculture, F.I.R.E. and wholesale trade also declined from 2000 in total
dollars.



Economics

Average Weekly Wage

Ficure 12B — AveErRAGE WEEKLY WAGE FOR THE MIDWEST REGION
2001

Source:

U.S. Department of Commerce, Bureau of Labor Statistics.

lowa' s average weekly wage increased from $537 in 2000 to $555 in 2001, an
increase of 3.4 percent.

North Dakota experienced the largest percentage increase in average weekly
wage from 2000 to 2001 of 4.0 percent.

lowa tied with Minnesota for the second highest percentage increase in the
midwest in average weekly wage from 2000 to 2001.
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Economics

Per Capita Income

Ficure 13B — PEer Caprita PERsoONAL INcoME BY COUNTY
2001

Linn

Johnson

-

Polk

|

Wayne
Decatur Davis

Taylor

Van Buren

Source: U.S. Department of Commerce, Bureau of Economic Analysis, Regional Accounts Data,
Local Area Personal Income.
Note: Per capita personal income includes wages, investment income and transfer payments.

» Per capita personal income varied by county with five counties showing per
capitaincome below $20,000, 57 counties showing per capitaincome between
$20,000 and $24,999, and 37 counties showing per capitaincome greater than
$25,000 in 2001.

»  Thenumber of countieswith per capitaincome below $20,000 increasedto5in
2001, up from 3in 2000. They included: Decatur, Wayne, Davis, Van Buren,
and Taylor.

* Thetop three counties were Polk, Linn and Johnson, each over $30,000.



Social

Children Poverty - States

Ficure 14B — CHILDREN AT orR BELow 200 PERCENT OF POVERTY THRESHOLD
MipwesT StaTES 1999-2001 (THREE YEAR AVERAGE)

Source: U.S. Census Bureau, Current Populations Survey, 2000, 2001 and 2002, Annual Demographics
Supplements.

Notes: 200 percent of poverty level is double the income for a poverty threshold.
The poverty threshold varies by family size. In 2001, a family of four (parents plus
two children) with an income of $17,960 or lower would be in poverty.

* Inthe midwest, Minnesota reported the lowest percentage of children at or below 200
percent of the poverty level and lowa reported the second lowest percentage.

» Nationwide Maryland was the lowest with 22.8 percent of children at or below 200
percent of poverty.
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Social

Education and Earnings

Ficure 15B — UNITED STATES AVERAGE ANNUAL EARNINGS OF FULL-TIME
WOoRKERS 25 10 64 YEARS OLD AND BY EDUCATIONAL ATTAINMENT
2001

Average Annual Earnings

Doctoral degree [y $94,443

Professional degree [y $114,495
Master's degree [y $74,721

Bachelor's degree ([ $60,681
Associate’s degree [TT— $41,817
Some College [ $40,522
HS Graduate, including GED [y $34,003
Not High School Graduate [ $26,417

Source: U.S. Census Bureau, Current Population Surveys, March 2002.

» Nationally workerswith aprofessional degree (M.D.,JD.,D.D.S. or D.M.V.) reported
the highest average annual earningsin 2001.

* On average, those with abachelor’ s degree earned 78.5 percent more than workers
with only a high school diploma.

» Workerswithout a high school diploma continued to report the lowest average annual
earnings.




Social

Educational Attainment

TaBLE 1B — EDUCATIONAL ATTAINMENT
PopuLATION 25 YEARS AND OLDER
MibwesT StaTES 2002

Completed Bachelor’s Midwest National

High School Degree High School High School
State/Nation or Higher or Higher Rank Rank
United States 84.1% 26.7% - -
Minnesota 922 30.5 1 1
Nebraska 89.8 271 2 7
South Dakota 89.2 23.6 3 9
North Dakota 89.0 253 4 10
lowa 88.3 231 5 12
Missouri 88.1 26.7 6 13
Kansas 875 291 7 18
Wisconsin 86.8 24.7 8 23
[llinois 85.9 27.3 9 29

Source: U.S. Census Bureau, Current Population Survey March 2002.

» The percentage of lowans completing high school or higher education increased dlightly,
up from 86.1 percent in the 2000 Census to 88.3 percent in 2002.

* lowaranked fifth in the midwest and 12" in the nation in percent of population 25 and
older completing high school.

» Texas showed the lowest percentage (78.1) of its population graduating high school.
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Social

Educational Attainment

Ficure 16B — PERCENT oF PorpuLATION 25 YEARS AND OLDER
CoMPLETING HiGH ScHooL orR HIGHER
IN lowa BY CouNnTY

2000 Howard

Lyon \ /
Linn

Crawford —4m8 —— /
Story \

Louisa
Warren \

Lucas Davis

Source: U.S. Census Bureau, Census 2000.

* Inthe 2000 Census, 86.1 percent of lowa's population reported graduating
high school or higher.

e Six counties (Crawford, Davis, Howard, Louisa, Lucas, and Lyon) reported
less than 80.0 percent of their population graduating high school or higher.

»  Four counties(Johnson, Linn, Story and Warren) reported 90.0 percent or more
of their population as high school graduates or higher.



Social

Educational Attainment

Ficure 17B — BAcHELORS DEGREE OR HIGHER BY COUNTY
PopuLaTION 25 YEARS AND OLDER
2000

Story

\ Johnson

Source: U.S. Census Bureau, Census 2000.

o Statewide the percentage of lowans, 25 years or older, reporting a bachelors
degreeor higher on the Census 2000 reached 21.2 percent up from 16.9 percent
in 1990.

» Two counties, Story and Johnson, reported over 35.0 percent of their popula-
tion with a bachelors degree or higher. Both counties are home to a Regents
University.

» Just over half of lowa's counties (51) reported |less than 15.0 percent of their
population, 25 years and older, with a bachelors degree.
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Social

Educational Attainment

TaBLE 2B —BACHELORS DEGREE OR HIGHER
BY AGeE GRouP
MibwesT StaTes 2000

State/Nation 25+ 2534 3544 45-64 65+
United States 24.4%  275%  25.9% 26.4% 15.4%
lllinois 26.1 323 28.2 27.3 134
lowa 21.2 27.8 22.7 23.1 115
Kansas 25.8 29.8 283 283 14.9
Minnesota 27.4 345 29.5 28.7 14.2
Missouri 21.6 26.8 23.4 23.1 11.8
Nebraska 237 29.7 25.8 26.2 11.7
North Dakota 22.0 28.8 24.6 24.7 9.8

South Dakota 215 27.4 22.8 24.2 11.2
Wisconsin 22.4 27.9 235 24.2 12.7

Source: U.S. Census Bureau, Census 2000.

o Nationally 24.4 percent of the population aged 25 and older reported a bachelors
degree or higher in the 2000 census.

e Inlowa?21.2 percent of the population aged 25 and older reported a bachelors
degree or higher.

e The percentage of the population reporting a bachelors degree or higher varied by
age with the 25-34 age group reporting the highest percentage for al midwest
states and the nation.



Social

Educational Attainment

TaBLE 3B — AMOUNT oF COLLEGE
25-64 Years OLD
MibwesT StaTES 2000

Some College Associate Bachelors

State/Nation No Degree Degree Degree or Higher
United States 22.3% 7.2% 26.5%
[linois 229 7.0 29.0
lowa 233 9.0 24.1
Kansas 25.9 6.8 28.7
Minnesota 25.8 8.9 30.5
Missouri 23.7 59 24.2
Nebraska 259 89 27.0
North Dakota 26.6 116 25.7
South Dakota 24.7 8.6 245
Wisconsin 22.3 89 24.9

Source: U.S. Census Bureau, Census 2000.

* lowawas higher than the national average and second highest in the midwest,
9.0 percent, for persons with an associates degree in the 25-64 age category.

* Inthemidwest, lowashowed the lowest percentage (24.1) of population with a
bachel ors degree or higher for the 25-64 age category.
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Social

Eligible for Free or Reduced Price Meals

TaBLE 4B — PERCENT OF lowA PusLic ScHooL PK-12 STUDENTS
ELiGIBLE FOR FREE OR REDUCED PRICE MEALS
BY ENROLLMENT CATEGORY
2001-2002 10 2002-2003

Enrollment 2001-2002 2001-2002 2002-2003 2002-2003
Category Number Percent Number Percent

<250 1,686 37.1% 1,819 37.4%
250-399 4,780 29.8 5,142 30.8
400-599 9,567 24.5 10,315 25.8
600-999 17,628 23.2 18,367 24.5
1,000-2,499 29,897 24.7 31,766 26.4
2,500-7,499 21,207 215 21,531 22.3
7,500+ 44,789 34.3 48,474 37.7
State 129,554 26.7 137,414 28.5

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational

Data Survey, Free and Reduced Price Meal Eligibility Files.

Notes:  Enrollment categories are based on certified enrollments. Percentages are based on dividing the
number of PK-12 students eligible for free or reduced price meals by the PK-12 Basic Educational

Data Survey enrollment.

* The percentage of students eligible for free or reduced priced meals varied by
the enrollment category of the school district with the largest and smallest
districts showing the highest percentage of studentseligiblefor free or reduced

price meals.

» Thenumber of free or reduced lunch eligible studentsincreased by 6.1 percent

from the previous school year.



Social

Eligible for Free or Reduced Price Meals

Ficure 18B — PERCENT oF lowa PusLic ScHooL PK-12 STUDENTS
ELiciBLE FOR FREE OR REDUCED PRICE MEALS BY COUNTY
2002-2003

Crawford

Louisa

Taylor Wapello

: Wayne
Ringgold

Decatur Appanoose

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Free and Reduced Price Meal Eligibility File 2003.

» Decatur County experienced the highest percentage (49.5) of students eligible
for free or reduced price meals in 2002-2003.

» Eight counties(Decatur, Wapello, Wayne, Ringgold, Crawford, Taylor, Louisa
and Appanoose) reported over 40.0 percent of their studentseligiblefor free or
reduced price mealsin 2002-2003 up from four counties in 2001-2002.
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Social

Eligible for Free or Reduced Price Meals

Ficure 19B — PERCENT oF lowa PusLic ScHooL PK-12 STUDENTS
ELiciBLE FOR FREE OR REDUCED PRICE MEALS
1992-1993 10 2002-2003

26.0 26.8 276 275 26.3 26.7 26.7 285

001 8 254 259 : :

20

10 A

Percent Free and Reduced

1992- 1993- 1994- 1995- 1996- 1997- 1998- 1999- 2000- 2001- 2002-
1993 1994 1995 1996 1997 1998 1999 2000 2001 2002 2003

Year

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Free and Reduced Price Meal Eligibility Files.

* The statewide percentage of students eligible for free or reduced priced meals
reached anew 13 year high of 28.5 percent in the 2002-2003 school year.

e Theindividual district percentagesranged from alow of 4.8 percent to ahigh of
71.2 percent in 2002-2003.




Social

Most Livable States

Source:
Note:

TaBLE 5B —TEN MosT LivABLE STATES

2002 anp 2003
National Rank National Rank
State 2002 2003
Minnesota 1 1
lowa 2 2
New Hampshire 3 3
Nebraska 6 4
Virginia 4 5
Kansas 13 6
Vermont 18 7
South Dakota 13 8
M assachusetts 5 9
Wisconsin 11 10

Morgan Quinto Press, State Rankings 2003.

Based on averaged rankings of the following 43 categories:

1. Percent change in number of crimes (2000 to 2001); 2. Crime rate; 3. State prisoner
incarceration rate; 4. State cost of living index; 5. Pupil-teacher ratio in public elementary
and secondary schools; 6. Unemployment rate; 7. Percent of hon-farm employees in
government; 8. Electricity prices; 9. Hazardous waste sites on the national priority list per
10,000 square miles; 10. State and local taxes as a percent of personal income;

11. Per capita state and local government debt outstanding; 12. Percent of population
not covered by health insurance; 13. Births of low birthweight as a percent of all births;
14. Teenage birth rate; 15. Infant mortality rate; 16. Age-adjusted death rate by suicide;
17. Populations per square mile; 18. Divorce rate; 19. Poverty rate; 20. State and local
government spending for welfare programs as a percent of all spending; 21. Percent

of households receiving food stamps; 22. Deficient bridges as a percent of total bridges;
23. Highway fatality rate; 24. Fatalities in alcohol-related crashes as a percent of all
highway fatalities; 25. Per capita gross state product; 26. Percent change in per capita
gross state product: 1996 to 2000 (adjusted in constant 1996 dollars); 27. Per capita
personal income; 28. Change in per capita personal income: 2000 to 2001; 29. Median
household income; 30. Public high school graduation rate; 31. Percent of population
graduated from high school; 32. Expenditures for education as a percent of all state and local
government expenditures; 33. Percent of population with a bachelors degree or more;

34. Books in public libraries per capita; 35. Per capita state art agencies’ legislative appropriations;

36. Annual average weekly earnings of production workers on manufacturing payrolls;

37. Job growth: 2000 to 2001; 38. Normal daily mean temperature; 39. Percent of days that are
sunny; 40. Homeownership rate; 41. Domestic migration of population: 2001 to 2002;

42. Marriage rate; and 43. Percent of eligible population reported voting.

lowawas ranked second in the nation as the most livable state in 2003,
the same position it held 2002.

Minnesota remained at the top of thelist for the seventh year in arow.
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Social

Health Insurance

TasLE 6B — PopruLaTiON NoT CoVvERED BY HEALTH INSURANCE
MibwesT StaTES 2001

State/Nation Percent Midwest Rank
United States 14.6% -
[linois 13.6 1
Kansas 114 2
Missouri 10.2 3
North Dakota 9.6 4
Nebraska 9.5 5
South Dakota 9.3 6
Minnesota 8.0 7
Wisconsin 7.7 8
lowa 7.5 9

Source: U.S. Census Bureau, Current Population Survey, March 2002.

* lowareported the lowest percentage (7.5) of uninsured personsin the midwest
and nation for 2001.

* Nationally 14.6 percent of the population lacked insurance coverage in 2001.
* Texas showed the highest level of uninsured at 23.4 percent.




Social

Working Parents

Ficure 20B — CHILDREN 6-17 IN FAMILIES
wWITH BoTH PARENTS IN THE LABOR FORCE

2000
California %7
West Virginia 69.9
Texas ea7
Arizona 629
NewMexico 685
NewYork 686
Utah 63.7
Louisiana 649
Kentucky 649
Alabama 66
NewlJ ersey 665
Mississippi lowa showed the hlgheSt ) ce 6
Nevada percentage, 79. 4’ of both parents E—— @@j
Florida e 7

United States

in the labor force for the 2000
Census.

I 674

Oklahoma I 67.9
Arkansas I 68.9
Illinois Six midwest states, lowa, South ===+
Tennessee Dakota, North Dakota, e 68.f
Georgia Minnesota, Nebraska, and E—— o8
Washington Wisconsin, reported percentages S :::
Pennsylvania j—— .
o greater than 75 percent. —
Idaho ) 69.9
©  southCarolina Cdliforniareported the lowest P
& Michigan percentage, 59.7, of both parents  p— co =
Oregon in the labor force for the 2000 E— 790
Rhode Island CenSJS I 70.3
Massachusetts ] 79.3
tertnGarolina The nation showed 67.4 percent =
Colorado 3 I 79.6
virginia of both parentsin the labor force g 70 7
Ohio fOI’ the 2000 CenSUS I 79.9
Hawaii 71.9
Indiana 719 )
Connecticut 719 'E o 8
Missouri 72.1 § 'Q
Maryland 78.1 x Q
Delaware 78.5 Q Q
Kansas 731 go k
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Social

Out-of-Wedlock Births

Ficure 21B — lowa, OuTt-oF-WEDLOCK BIRTHS AS A PERCENT
oF TotAL ResIDENT LiVE BIRTHS RATES
1980 10 2001
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Source: lowa Department of Public Health, Center for Health Statistics, Vital Statistics of lowa 2001.

» Out-of-wedlock birthsincreased to 28.8 percent in 2001 continuing the upward
trend since 1974.

» The out-of-wedlock birth rate is 27.1 percent for whites and 74.6 percent for
African Americans.

» Nationally the out-of-wedlock birth rate increased to 33.5 percent in 2001 up
from 33.2 percent in 2000.




| NTRODUCTION TO GRADES PK-12

Information presented in The Annual Condition of Education Report provides detailed
information onavariety of aspectsof pre-kindergartenthrough 12" gradefor lowapublic and
nonpublic schools. Datareportedin most casesreflectsthe 2002-2003 school year; however,
when information for 2002-2003 isn’t available, the most current information was used.

lowaschools served 526,019 studentsin 1,500 public and 208 accredited nonpublic schools.
Other highlights of the Enrollment Chapter include:
 lowa’ s371 publicschool districtsoperated 365 high schoolsand 812 elementary
schools.
o Of the 371 school districts, 24 sent their high school studentsto another district
in 2002-2003.
 Slightly lessthan 80 percent of lowa s high schools had |ess than 500 students
and 38 percent had |ess than 200 students.
» Openenrolled studentsaccountedfor 4.2 percent of thetotal certified enrollment,
continuing a 13-year upward trend.
e Specia education enrollment increased to 64,700 and accounted for 13.3
percent of the total certified enrollment.
 Englishlanguagelearner enrollmenttotaled 13,595in 2002-2003, andincreased
for the 15" consecutive year.

Slightly more than 45,500 licensed staff provided service to lowa s public and nonpublic
schoolsin2002-2003. Therewere33,425full-timeteachersserving publicdistrictsand 2,456
are full-time teachers serving nonpublic schools. Other information in the Staff chapter
includes:
o Average salary for public full-time teachers was $39,059 in 2002-2003.
e Therewere 1,104 beginning full-time public school teachers with an average
salary of $27,672.
e Therewere 1,091 public school full-time principals with an average salary of
$68,087.
» There were 342 full-time superintendents with an average salary of $87,146.
e Therewere 15 AreaEducation Agencies (AEAS) that had 2,287 full-time staff
that provided support in emerging education practices, planning, professional
devel opment, media and technology services.
» lowa s pupil-teacher ratiowas 15.3to 1.

Average class sizeincreased for three of the four gradesfor which datais collected in 2002-
2003. Kindergarten averageclasssizeincreased to 18.9 (from 18.6 the previousyear); grade
oneaverageclasssizeincreasedto 18.8 (from 18.5thepreviousyear); gradetwo averageclass
size increased to 19.7 (from 19.4 the previous year); and grade three average class size
remained unchanged at 20.4. Other datain the Program Chapter includes:

» Nearly 30 percent of school districts had an organizational structure of K-5, 6-

8, and 9-12.

» Hardware and software per pupil expenditures combined were $58.72, the
lowest per pupil amount since 1994-1995.

e Therewere 3.7 students per computer, the lowest amount since this datawas
collected.

o Of the 371 school districts in lowa, 341 have been enabled to send Basic
Educational DataSurvey (BEDS) datael ectronically through Project EASIER
(Electronic Access Systemfor lowaEducation Records). Inthespring of 2003,

291 school districtssubmittedtheir Spring BEDSdatathrough Project EASIER.

* In 2002-2003, 350 schooal districts (94.3 percent) offered all-day, everyday,

two-semester kindergarten programs, continuing the growth of that trend.
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Data pertaining to the lowa Tests of Basic Skillsfor studentsin grades 3 through 8 and the
lowaTestsof Educational Devel opment for studentsingrades9through 11isreportedinthe
Student Performance Chapter. Other items of note from that Chapter:

e The percentage of 4™, 8" and 11" grade students achieving in a range of 69
percent to 79 percent inthe2001-2003 bienniumin reading comprehensionand
mathematics.

» Thepercentage of 8" and 11™ grade studentsachieving above 77 percent inthe
2001-2003 biennium in science status.

e The percentage of students considered dropouts for grades 7-12 and the
percentage of high school graduates.

e The percentage of high school students who intend to pursue postsecondary
education or training.

« The percentage of high school students achieving an ACT national average
score or above and the percentage of studentsachieving an ACT scoreof 20 or
above.

» The percentage of high school graduates who complete a*“core” high school
program of four yearsof English-language artsand three or moreyearseach of
mathematics, science, and social studies.

e Average SAT scores for lowa remained above the national average for both
SAT Verba and SAT Math.

e 1n2002-2003, 11 of the 1,500 public schools (0.7 percent) were determined to
bein need of assistance under the No Child Left Behind guidelines for lowa.

lowa's 371 school districts are funded through a combination of state, local, and federal
sources. Local school district taxes accounted for almost one-third of school district total
general fund revenue whiletotal state aid accounted for just over 56 percent in 2001-2002.
Other information found in the Finance Chapter includes:
» Salariesand benefitswereapproximately 82 percent of thetotal object category
expenditures in 2001-2002.
 lowa saverage taxable valuation per pupil increased 2.9 percent in 2003-
2004 to $208,711.
» The percent of state general fund appropriations spent on K-12 education
was 43.0 percent in 2003-2004.
» The average school district general fund levy was approximately $11.7 per
$1,000 of taxable valuation in 2003-2004.
* Forty-two of 99 counties (42.4 percent) had enacted alocal option sales and
servicestax for school infrastructure as of June 30, 2003.
» Thetota lowaelementary and secondary school district budget was
estimated at $3.548 billion in 2003-2004.

Educational data by district, including enrollment, free and reduced price lunch, dropouts,
and graduates, are available at the |owa Department of Education web site at:

http://www.state.ia.us/educate/fis/pre/eddatalindex.html



ENROLLMENT

Enrollment information presented inthissectioniscollected fromthe Basic Educational Data
Survey (BEDS), certified enrollment, the National Center for Educational Statistics(NCES),
and Specia Education counts. Information pertaining to state enrolIment totalsaswell asby
district enrollment categoriesis summarized in this section. Dataincluded in thissection are
enrollment trends, enrollment changes for the nation, distribution of public school students
and districts, enrollment distribution by Area Education Agency and counties, racial/ethnic
distribution of students, information pertaining to English Language Learners (ELL), open
enrollment, and special education enrollment.

Enrollment Trends

Public school K-12 enrollmentscontinued to decreasein 2002-2003. The decreaserepresents
the sixth consecutive year of declining public school K-12 enrollments from the 1996-1997
school year. During that period, public school K-12 enrollments have declined 18,502
students (3.7 percent). The total public K-12 school enrollment in 2002-2003 was 2,502
students bel ow (-0.5 percent) public school K-12 enrollmentsin 2001-2002. The 1972-1973
school year had the historical highin public school K-12 enrollment of 645,000 (Table 1 and
Figurel).

Table 1

| owa PuBLic AND NonPuBLIC ScHooL K-12 ENROLLMENTS
1972-1973 anD 1985-1986 10 2002-2003

Combined Total
Combined Change From
Y ear Public Nonpublic Total Previous Y ear

1972-1973 645,000 66,000 711,000

1985-1986 485,332 49,026 534,358 -24.8%*
1986-1987 481,205 48,520 529,725 -0.9
1987-1988 478,859 47,228 526,087 -0.7
1988-1989 476,771 47,373 524,144 -04
1989-1990 478,210 46,033 524,243 0.0
1990-1991 483,399 45,562 528,961 0.9
1991-1992 491,451 45,865 537,316 1.6
1992-1993 495,342 45,229 540,571 0.6
1993-1994 497,009 45,328 542,337 0.3
1994-1995 500,592 44,752 545,344 0.6
1995-1996 504,505 44,563 549,068 0.7
1996-1997 505,523 44,302 549,825 0.1
1997-1998 505,130 43,417 548,547 -0.2
1998-1999 502,534 42,758 545,292 -0.6
1999-2000 498,607 42,280 540,887 -0.8
2000-2001 494,291 41,064 535,355 -1.0
2001-2002 489,523 39,881 529,404 -11
2002-2003 487,021 38,998 526,019 -0.6

Source: lowa Department of Education, Division of Financial and Information Services, Certified Enrollment Files,
and Bureau of Planning, Research, and Evaluation, Basic Educational Data Survey, Enroliment Files.
Note: *Base year for comparison. Change from 1972-1973 to 1985-1986.

-~
S
N\
S
~
O
~
S
S




Figure 1

|owa PuBLic ScHooL K-12 ENROLLMENTS
1985-1986 To 2002-2003
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Source: lowa Department of Education, Division of Financial and Information Services, Certified Enroliment Files.

Nonpublic K-12 enrollments continued to decline as well. In the 2002-2003 school year,
nonpublic enrollment decreased by 883 students (2.2 percent), continuing the downward
trend shown in Table 1 and Figure 2.

Figure 2
| owa NonpuBLIc ScHooL K-12 ENROLLMENTS
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Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
32 Data Survey, Enroliment Files.




Table 2 presents information pertaining to public school enrollments for each grade level
(K-12) for theyears 1985-1986, 2001-2002, and 2002-2003. In 2002-2003, nine of thegrade
levels showed a decrease from the previous year. Kindergarten decreased by 159 students
(-0.5 percent) from the 2001-2002 school year. Kindergarten and grade 1 have the greatest
decreases when comparing data from the 2002-2003 to the 1985-1986 school year. Public
school enrollmentsfor kindergarten have decreased 6,835 (-16.7 percent) and for grade 1 by
5,063 (-13.3percent). Grades6 and 7 haveshownthelargest increase betweentheyears 1985-
1986 and 2002-2003 with each over a 14 percent increase. Although the total public K-12
enrollmentshavefluctuated from 1985-1986 to 2002-2003, theoveral | changebetweenthose
yearswas 1,689 (0.3 percent).

Table 2
lowa PuBLic ScHooL ENROLLMENTSBY GRADE LEVEL
1985-1986, 2001-2002 anp 2002-2003
2001-2002 to 1985-1986 to

Grade 2002-2003 2002-2003
Level 1985-1986 2001-2002 2002-2003 % Change % Change

K 40,925 34,249 34,090 -0.5% -16.7%

1 38,110 32,979 33,047 0.2 -13.3

2 35,387 33,957 32,767 -35 -7.4

3 34,508 35,204 33,653 -4.4 -2.5

4 32,977 36,106 34,803 -3.6 55

5 33,327 36,729 35,861 -2.4 7.6

6 32,038 37,548 36,581 -2.6 14.2

7 32,653 37,666 37,693 0.1 15.4

8 35,136 37,115 37,281 0.4 6.1

9 39,688 39,818 39,434 -1.0 -0.6

10 39,337 39,126 37,958 -3.0 -35

11 37,203 38,443 38,027 -1.1 2.2

12 35,906 36,469 36,728 0.7 2.3
Other* 18,137 14,114 19,098 (NA) (NA)
State 485,332 489,523 487,021 -0.5 0.3

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Enroliment Files.

Note: *Other refers primarily to special education students not associated with a given grade level.
This is not a count of the number of special education students in the state.
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Figure 3 compares the number of 12" graders to the number of kindergartners in public
schools for the years 1993 to 2003. This information can provide an indication of the
enrollment trends. The number of outgoing 12" graders exceeded the number of incoming
kindergartnersfor thesixth consecutiveyear. Thisdatacorrespondswiththedeclining public
school enrollments provided in Table 1.

Figure 3

| owa PuBLIc ScHooL ENROLLMENTS
KINDERGARTEN VS GRADE 12 1993-1994 to 2002-2003
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Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Enrollment Files.

Thedeclinein public K-12 enrolIment can be seen inthe number of districtsthat have moved
intothesmaller enrolIment categoriesleadingtototal enrollmentincreasesinthosecategories
between 2001-2002 and 2002-2003. The three smallest enrollment categories each had
increases in total enrollments and number of districts. The largest enrollment category
(7,500+) had no change in the number of districts but did have a slight increase in total
enrollment of 101 students (0.1 percent). Although four of the seven enrollment categories
had enrollment increases, those increases did not outweigh the total enrollment declines of
thethreeenrollment categoriesbetween 600 and 7,499 students. Each of those categorieshad
atotal enrollment decrease of over 1,000 with the enrollment category 2,500-7,499 showing
a decline of 2,123 students (-2.1 percent). Table 3 provides detailed data by enrollment
category for 2001-2002 and 2002-2003.

Table 3
|owa PuBLic ScHooL ENROLLMENT CHANGES
BY ENROLLMENT CATEGORY 2001-2002 anp 2002-2003
Absolute
Enrollment Number 2001-2002 Number of 2002-2003 Enrollment Percent
Category of Digtricts Enrollment Districts Enrollment Change Change
<250 29 5,531 31 5,953 422 7.6%
250-399 50 16,546 52 17,010 464 2.8
400-599 77 38,717 78 39,563 846 2.2
600-999 100 76,452 98 75,279 -1,173 -15
1000-2499 81 121,111 79 120,073 -1,038 -0.9
2500-7499 25 98,953 24 96,830 -2,123 21
7500+ 9 132,213 9 132,314 101 0.1
State 371 489,523 371 487,021 -2,502 -0.5

Source: lowa Department of Education, Division of Financial and Information Services, Certified Enroliment Files.




Among states in the region, lllinois had the largest public K-12 enrollment and the largest
percentage increase in enrollment between 1991 and 2001 at 11.9 percent (see Table 4 and
Figure 4). All states listed had enrollment increases between 1991 and 2001 below the
national average (13.1 percent). Of the states listed, three states, including lowa, had
enrollment decreases between the years shown.
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Table 4 NG

\5)

PusLic ScHooL K-12 ENROLLMENT TRENDS FOR | OWA, S

THE NATION, AND M IDWEST STATES ~

1991, 1996 AnD 2001 S

School Y ear Beginning Percent Change K

Nation and State 1991 1996 2001 1991-2001 S8

Nation 42,046,878 45,611,046 47 575,862 13.1%

llinois 1,848,166 1,973,040 2,068,182 11.9
Missouri 842,965 900,517 892,582 5.9
Wisconsin 814,671 879,559 878,809 7.9
Minnesota 773,571 847,204 845,700 9.3
lowa 491,363 502,941 489,523 -0.4
Kansas 445,390 466,293 468,140 5.1
Nebraska 279,552 291,967 285,022 2.0
South Dakota 131,576 143,331 126,560 -3.8
North Dakota 118,376 120,123 106,047 -10.4

Source: U.S. Department of Education, Digest of Education Statistics, 2002.

Figure 4
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lowa K-12 public school enrollment projections for 2003-2004 through 2007-2008 are
presentedin Table5. Enrollment projectionsarebased upontrendsobservedintheenrolIment
changesfrom gradeto grade. Estimated enrollmentsfor grades 1-12 are calculated using an
averagecohortsurvival ratio. Kindergartenenrollmentswereestimatedfromanaverageratio
of kindergarten enrollments to the cohort born five years earlier. The projections show a
continuation of the downward trend in total enrollments. The projections also indicate that
the number of outgoing grade 12 students will be greater than the number of incoming
kindergartnersfor each year shown.

Table 5

lowa PuBLIc ScHooL ENROLLMENT ProJecTionsBY GRADE LEVEL
2003-2004 To 2007-2008

(I_leile 2003-2004 2004-2005 2005-2006 ~ 2006-2007 2007-2008
K 34,734 35,256 35,077 34,788 34,844
1 33,523 33,882 34,392 34,217 33,935
2 32,944 33,419 33,777 34,285 34,111
3 32,871 33,049 33,525 33,884 34,394
4 33,781 32,996 33,175 33,653 34,013
5 34,952 33,926 33,138 33,317 33,797
6 37,278 35,359 34,321 33,524 33,705
7 37,359 37,049 36,111 35,051 34,237
8 37,867 37,531 37,220 36,277 35,212
9 40,166 40,797 40,435 40,100 39,084
10 37,960 38,664 39,272 38,923 38,601
11 36,541 36,543 37,220 37,806 37,470
12 36,831 35,392 35,393 36,049 36,617
Other* 18,399 17,859 17,365 16,858 16,331
State 484,206 481,722 480,421 478,732 476,351

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Public School
Enrollment Projections.

Note: *Other refers primarily to special education students not associated with a given grade level.
This is not a count of the number of special education students in the state.




Historical and projected | owapublic school K-12 enrollmentsarepresentedin Table6. Total
enrollments continued to decline from the 1996-1997 school year. Projections through the
2007-2008 school year show the downward trend is estimated to continue. Projections
indicate that by the 2007-2008 school year, only the kindergarten and grade 1-3 group will
have greater enrollments than their corresponding group in 2002-2003.

-~
Table 6 §
lowa PuBLic ScHooL K-12 ENROLLMENTS FOR ~
1993-1994 THRoUGH 2002-2003 AND PROJECTED ENROLLMENTS S
For 2003-2004 THrRouGH 2007-2008 NG
GRADE LEVEL Grand
Year K 1-3 45 68 9-11 12 Tota Other* Total

ENROLLMENTS

1993-1994 36,311 108,244 73,808 115,010 109,857 32,545 475,775 21,234 497,009
1994-1995 37,402 106,402 73,500 115,534 113,867 34,078 480,783 19,809 500,592
1995-1996 37,629 106,020 73,635 114,665 117,926 34,565 484,440 20,065 504,505
1996-1997 37,101 107,324 71,368 114,295 119,262 35,650 485,000 20,523 505,523
1997-1998 36,486 107,817 69,871 112,447 118,720 36,808 482,149 22,981 505,130
1998-1999 35,772 108,065 70,882 111,332 118,668 37,166 481,885 20,649 502,534
1999-2000 34,596 106,965 72,913 110,092 118,382 37,124 480,072 18,484 498,556
2000-2001 33,977 104,716 73,423 109,738 118,181 36,892 476,927 17,364 494,291
2001-2002 34,249 102,140 72,835 112,329 117,387 36,469 475,409 14,114 489,523
2002-2003 34,090 99,467 70,664 111,565 115,419 36,728 467,923 19,098 487,021

ProJEcTED ENROLLMENTS

2003-2004 34,734 99,338 68,733 113,504 114,667 36,831 465,807 18,399 484,206
2004-2005 35,256 100,350 66,922 109,939 116,004 35,392 463,863 17,859 481,722
2005-2006 35,077 101,694 66,313 107,652 116,927 35,393 463,056 17,365 480,421
2006-2007 34,788 102,386 66,970 104,852 116,829 36,049 461,874 16,858 478,732
2007-2008 34,844 102,440 67,810 103,154 115,155 36,617 460,020 16,331 476,351

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic
Educational Data Survey, Enroliment Files, and Public School Enroliment Projections.

Notes:  All enroliments are as of the third Friday in September. The public school enrollment projections are
based upon trends observed in the number of students moving from grade to grade. The trend,
calculated as an average cohort survival ratio, was used to estimate enrollments for first through twelfth
grade. Kindergarten enrollments were estimated from an average ratio of kindergarten enroliments to
cohorts born five years prior.

*Other refers primarily to special education students not associated with a given grade level.
This is not a count of the number of special education students in the state.




lowanonpublic school K-12 historical and projected enrollmentsareshowninTable7. Total
enrollmentshave decreased for each year shown and projections estimate that the trend will
continue. The nonpublic enrollment total for 2002-2003 was 38,998 down 883 (2.2 percent)
students from the previous year and 6,330 (14.0 percent) from 1993-1994. The projections
indicate that only the kindergarten group will increase between 2002-2003 and 2003-2004.

Table 7

| owa NoNPuBLIC ScHooL K-12 ENROLLMENTS

FOR 1993-1994 THRoUGH 2002-2003 AND PROJECTED ENROLLMENTS
FoRr 2003-2004 THRouGH 2007-2008

GRADE LEVEL

Year K 1-3 4-5 6-8 911 12 Total
ENROLLMENTS

1993-1994 3,905 12,613 8,235 10,827 7,499 2,249 45,328
1994-1995 3,976 12,301 8,152 10,397 7,526 2,390 44,742
1995-1996 4,002 12,245 8,107 10,480 7,522 2,193 44,549
1996-1997 4,096 12,216 7,791 10,362 7,534 2,303 44,302
1997-1998 3,943 12,205 7,598 10,120 7,198 2,353 43,417
1998-1999 3,935 11,919 7,721 9,816 7,066 2,301 42,758
1999-2000 3,888 11,678 7,645 9,773 6,938 2,358 42,280
2000-2001 3,853 11,357 7,434 9,402 6,667 2,230 40,943
2001-2002 3,706 11,154 7,218 9,218 6,442 2,144 39,881
2002-2003 3,585 10,846 6,937 9,124 6,369 2,137 38,998

ProJECTED ENROLLMENTS

2003-2004 3,786 10,698 6,840 8,792 6,283 2,062 38,461
2004-2005 3,843 10,705 6,681 8,594 6,151 2,004 37,978
2005-2006 3,824 10,836 6,506 8,348 6,037 2,002 37,553
2006-2007 3,792 10,910 6,447 8,174 5,826 1,980 37,159
2007-2008 3,798 10,912 6,548 7,993 5,693 1,881 36,825

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Enroliment Files and Nonpublic School Enrollment Projections.

Notes:  All enroliments are as of the third Friday in September. The nonpublic school enrollment projections are
based upon trends observed in the number of students moving from grade to grade. The trend,
calculated as an average cohort survival ratio, was used to estimate enrollments for first through twelfth
grade. Kindergarten enroliments were estimated from an average ratio of kindergarten enrollments to
cohorts born five years prior.




Enrollment Changes for the Nation

lowa, along with most of the midwest states, experienced a decrease in public enrollments
between 1996 and 2001 (Figure 5). Of the midwest states, only Illinois and Kansas had an
increase in public enrollments in the years shown. Nationally, five states had an increase in
public enrollments greater than 10.0 percent (Nevada, Arizona, Colorado, New Jersey, and
Florida).

Figure 5

PeERCENT CHANGE IN PuBLIC ELEMENTARY AND
SECONDARY ENROLLMENT BY STATE
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Source: U.S. Department of Education, Digest of Education Statistics, 2002.
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Distribution of Public School Students and Districts

During the2002-2003 school year, lowahad 371 school districts, which remained unchanged
from the previous school year. Table 8 and Figures 6 and 7 detail the change in the number
of school districts since 1950. Between 1950 and 1970, the number of school districts
decreased from 4,652 to 453 a 90.3 percent decrease. The decrease between 1965 and 1970
was due to an lowa law change, which required all operating districts to provide K-12
programs. Currently, just fewer than 70 percent of the school districts have less than 1,000
students accounting for 28.3 percent of thetotal students. The nineschool districtsthat fell in
thelargest enrollment category account for 27.2 percent of thetotal public K-12 enrollment.

Table 8

NumBER oF lowa PusLic ScHooL DisTrICTS

1950-2003
Number of Percent Change
School lowa Public School from Previous
Y ear Ending Districts Y ear
1950 4,652 —
1955 4,142 -11.0%
1960 1,575 -62.0
1965 1,056 -33.0
1970 453 -57.1
1975 449 -0.9
1980 443 -1.3
1985 437 -14
1986 436 -0.2
1987 436 0.0
1988 433 -0.7
1989 431 -0.5
1990 430 -0.2
1991 425 -1.2
1992 418 -1.6
1993 397 -5.0
1994 390 -1.8
1995 384 -15
1996 379 -1.3
1997 377 -0.5
1998 375 -0.5
1999 375 0.0
2000 374 -0.3
2001 371 -0.8
2002 371 0.0
2003 371 0.0

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Address Files and Historical Archives.
Note: Prior to July 1, 1966, lowa allowed schools to operate as non-K-12 school districts.




Figure 6

NumMBER oF lowa PuBLic ScHooL DisTrICTS
1950 To 1985
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Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Address Files and Historical Archives.
Note: Prior to July 1, 1966, lowa allowed schools to operate as non-K-12 school districts.

Figure 7
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Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Address Files and Historical Archives.

Note: Prior to July 1, 1966, lowa allowed schools to operate as non-K-12 school districts.




The distribution of lowa public school districts and students by enrollment category is
presentedin Table 9for the 1985-1986, 2001-2002 and 2002-2003 school years. The number
of school districtshasdecreased by 66 and thenumber of studentshasincreased by 1,689since
1985-1986. The number of districts and students in the 600-999 enrollment category has
remained relatively unchanged between 1985-1986 and 2002-2003 with 97 school districts
and 72,595 students in 1985-1986 compared to 98 school districts and 75,279 studentsin
2002-2003. Thethreesmallest enrollment categorieshave seenthelargest changeintheyears
shown. Thetotal number of school districtsfor the three smallest enrollment categories has
decreased by 75 (-31.8 percent) and total number of students has decreased by 23,202 (-27.1
percent) between 1985-1986 and 2002-2003.

Thetotal number of school districtshasincreased by eight (7.7 percent) and the total number
of students hasincreased by 22,208 (6.8 percent) for the three largest enrollment categories
between 1985-1986 and 2002-2003. Currently there are nine school districtsin the largest
enrollment category (7,500+) accounting for 2.4 percent of the total number of districts, but
there are 132,314 students accounting for 27.2 percent of the total enrollment.

Table 9

DistriBUTION OF lowa PuBLic ScHooL DISTRICTS AND

STUDENTSBY ENROLLMENT CATEGORY
1985-1986, 2001-2002 anp 2002-2003
1985-1986 2001-2002 2002-2003

Enrollment Districts Students Districts Students Districts Students
Category N % N % N % N % N % N %
<250 52 11.9% 10,124 2.1% 29 7.8% 5531 1.1% 31 8.4% 5,952 1.2%
250-399 90 20.6 29,060 6.0 50 135 16,546 3.4 52 140 17,010 35
400-599 94 215 46,544 9.6 77 20.8 38,717 79 78 21.0 39,563 8.1
600-999 97 222 72,595 15.0 100 27.0 76,452 15.6 98 26.4 75,279 15.5

1,000-2,499 72 165 109,551 22.6 81 218 121,111 247 79 21.3 120,073 24.7
2,500-7,499 24 55 95,189 19.6 25 6.7 98,953  20.2 24 6.5 96,830 19.9
7,500+ 8 18 122,269 25.2 9 24 132,213  27.0 9 24 132,314 27.2
State 437 100.0 485,332 100.0 371 100.0 489,523 100.0 371 100.0 487,021 100.0

Source: lowa Department of Education, Division of Financial and Information Services, Certified Enrollment Files.

lowapublicand nonpublic school distribution by typefor the 1999-2000 to 2002-2003 school
yearsis provided in Tables 10 and 11. There are 365 public high schoolsin 347 districtsin
2002-2003. The remaining 24 districts send their high school students to other districts.
Elementary schools represent the largest type of school for both public and nonpublic.

Table 10
lowa PuBLic ScHooL DistriBuTION BY TYPE
1999-2000 to 2002-2003
1999-2000 2000-2001 2001-2002 2002-2003
Type of School Number  Percent Number  Percent Number Percent Number Percent
High School 367 24.5% 367 24.5% 367 24.5% 365 24.3%
Junior High School 49 3.3 46 3.1 44 2.9 44 2.9
Middle School 221 14.7 225 15.0 227 15.1 230 15.3
Elementary School 848 56.5 844 56.3 835 55.7 812 54.1
Specia Education School 10 0.7 9 0.6 10 0.7 9 0.6
Alternative School 38 25 40 2.7 38 25 40 2.7
Total 1,533 1,531 1,521 1,500

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Address Files.




Table 11

lowa

NonpPuBLIC ScHooL DisTriBUTION BY TYPE

1999-2000 To 2002-2003

Type of School

1999-2000 2000-2001

Number  Percent Number  Percent

2001-2002

Number Percent

2002-2003

Number Percent

High School 26 12.6% 26 12.3% 26 12.4% 27 13.0%
Elementary School 178 86.4 182 86.3 182 86.7 179 86.1
K-12 School 2 1.0 3 14 2 1.0 2 0.9
Total 206 211 210 208

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational

Data Survey, Address Files.

The number of public school districts sending high school students to another district
increased to 24 in 2002-2003. These districtsno longer offer ahigh school programfor their
students. Thiswasthefirstincrease sincethe 1992-1993 school year (see Table 12). During
the 2002-2003 school year, 57 school districts participated in some form of whole grade

sharing.
Table 12
PusLic ScHooL DisTrICTS SENDING
HicH ScHooL StubenTs Out oF DisTRrICT
1985-1986 THROUGH 2002-2003
Number of Districts  Percent of Districts
Total Number Sending High Sending High
of Districts School Students School Students
Year inlowa Out of District Out of District

1985-1986 437 2 0.5%
1986-1987 436 7 1.6
1987-1988 436 17 3.9
1988-1989 433 26 6.0
1989-1990 431 42 9.7
1990-1991 430 51 11.9
1991-1992 425 53 12.4
1992-1993 418 56 13.4
1993-1994 397 39 9.8
1994-1995 390 36 9.2
1995-1996 384 31 8.1
1996-1997 379 26 6.9
1997-1998 377 24 6.4
1998-1999 375 24 6.4
1999-2000 375 24 6.4
2000-2001 374 23 6.2
2001-2002 371 21 5.7
2002-2003 371 24 6.5

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational

Data Survey, Address Files.
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Table 13 details the enrollment category the public high schools represent for 1998-1999
through 2002-2003. For all the years shown, the greatest number of high schoolswereinthe
100-199 enrollment category. That enrollment category has increased by seven since the
1998-1999 school year. High schools with under 700 students accounted for about
86 percent of all the high schoolsin 2002-2003. A total of five high schoolshad enrollments
over 1,700 studentsfor all yearsshownwiththe exception of 2000-2001. Thenumber of high
schools with enrollments less than 100 has increased since 1998-1999, but remained
unchanged between 2001-2002 and 2002-2003.

Table 13

| owa PusLic HicH ScHooL ENROLLMENT DISTRIBUTION
1998-1999 THRrRouGH 2002-2003

2003
2003 Cumulative

Percent Percent
Grades9-12  1998- 1999-  2000- 2001- 2002- of High of High
Enrollment 1999 2000 2001 2002 2003 Schools Schools
<100 19 20 21 22 22 6.0% 6.0%
100-199 108 104 111 115 115 315 375
200-299 93 94 91 92 86 23.6 61.1
300-399 43 48 46 37 42 115 72.6
400-499 20 16 15 22 21 5.8 78.4
500-599 19 23 17 17 14 3.8 82.2
600-699 15 11 15 11 13 3.6 85.8
700-799 4 6 6 6 7 19 87.7
800-899 3 2 1 2 2 0.5 88.2
900-999 4 2 3 2 3 0.8 89.0
1,000-1,099 2 5 4 4 4 11 90.1
1,100-1,199 7 4 4 4 4 11 91.2
1,200-1,299 6 8 8 7 9 25 93.7
1,300-1,399 6 6 7 8 6 16 95.3
1,400-1,499 5 3 4 2 3 0.8 96.1
1,500-1,599 5 6 6 6 4 11 97.2
1,600-1,699 3 4 4 5 5 14 98.6
1,700-1,799 3 3 2 3 2 0.6 99.2
1,800+ 2 2 2 2 3 0.8 100.0
Total 367 367 367 367 365

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Enrollment Files.




Enrollment Distribution by Area Education Agency (AEA)

Therewere 15 Area Education Agencies (AEAS) in the statein 2002-2003. Area Education
Agenciesprovideinstruction and support for local school districts. Starting on July 1, 2003,
AEAs3and5and AEAS2, 6, and 7 will each combineinto single AEAsto reducethe number
of statewide AEAsto 12.

Table 14 and Figure 8 provide enrollment information for public and nonpublic schools by
AreaEducation Agency. Of the 15 AEAsin 2002-2003, AEA 11 hasthe highest enrolIment
for both public (24.0 percent of total public enrollment) and nonpublic schools (20.7 percent
of total nonpublic enroliment). AEAs 2, 6, and 7 combined to have 13.7 percent of thetotal
public school students and AEAs 3 and 5 combined to have 7.1 percent of the total public
school studentsin 2002-2003.
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Table 14

DistriBuTION OF lowa ScHooL K-12 ENROLLMENTS BY AEA

2002-2003
Public School Enrollments Nonpublic School Enrollments  Percent of
Combined
AEA Number* Percent Number Percent Enrollments
1 31,819 6.5% 6,556 16.8% 7.3%

2 20,161 4.1 1,076 2.8 4.0
3 11,261 2.3 1,033 2.6 2.3
4 10,292 21 2,946 7.6 25
5 23,425 4.8 1,685 4.3 4.8
6 16,076 3.3 356 0.9 31
7 30,692 6.3 2,800 7.2 6.4
9 49,579 10.2 3,608 9.3 10.1
10 64,021 131 4,678 12.0 131
11 117,019 24.0 8,059 20.7 238
12 29,928 6.1 3,206 8.2 6.3
13 31,262 6.4 1,234 3.2 6.2
14 11,245 2.3 125 0.3 22
15 22,906 4.7 451 12 4.4
16 17,337 3.6 1,185 3.0 35
State 487,021 100.0 38,998 100.0 100.0

Source: lowa Department of Education, Division of Financial and Information Services, Certified Enroliment File,

and Bureau of Planning, Research, and Evaluation, Basic Educational Data Survey, Enroliment File.

Note: *Totals may not add due to rounding.




Figure 8

K-12 (PusLic AND NoNPuBLIC) ENROLLMENTS BY AEA
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Source: lowa Department of Education, Division of Financial and Information Services, Certified Enrollment File,
and Bureau of Planning, Research, and Evaluation, Basic Educational Data Survey, Enroliment File.

County Level Enrollments

Public school county level certified enrollmentsfor 2001-2002 and 2002-2003 are presentedin
Table 15. Based on the 2000 census, the most popul ous county in the state also had the largest
enrollment (Polk) whilethe smallest county in the state had the smallest enrollment (Adams).
Marshall county had the greatest increase (6.0 percent) in enrollment and Tamacounty had the
greatest decrease in enrollment (-12.1 percent) between 2001-2002 and 2002-2003. Overall
public enrollment decreased 0.5 percent between the two school years shown.



Table 15

lowa PusLic ScHooL CeRTIFIED ENROLLMENT BY COUNTY OF RESIDENCE
2001-2002 anp 2002-2003

-~
2003 Enrol- 2003 Enroll- §
Percent ment  Percent Percent ment  Percent

2002 2003 of Change Change 2002 2003 of Change Change S

County  County  Total 2002 2002 County ~ County  Total 2002 2002 ~e

Enroll- Enroll-  Enroll- to to Enroll- Enroll-  Enroll- to to ~

County ment ment  ment 2003 2003 County ment ment  ment 2003 2003 S

Adair 1,477 1457 0.3% (21) -14% Jefferson 2,332 2305  05%  (27) -12% NG

Adams 849 846 0.2 3) 04 Johnson 14,244 14,324 29 80 06 m
Allamakee 2,593 2502 05 @1) -35 Jones 3,347 3303 07 44) 13
Appanoose 2,218 2268 05 (100 -04 Keokuk 2,156 2134 04 (22) 1.0
Audubon 1,333 12714 03 (59) -44 Kossuth 2,692 2635 05 (57) -2.1
Benton 5,119 5065 1.0 (54) -1.1 Lee 5927 5903 12 (24) -04
Black Hawk 17,474 17,592 36 118 07 Linn 31,493 31680 65 187 06
Boone 4,569 4524 09 (45) -1.0 Louisa 2,554 2508 05 (46) 18
Bremer 3,927 3895 08 (32) 08 Lucas 1,665 1675 0.3 10 06
Buchanan 3,819 3532 07 (287) -75 Lyon 2,014 1,983 04 (31) -16
Buena Vista 3,522 3,553 0.7 31 09 Madison 2,760 2,765 0.6 5 02
Butler 2,734 2644 05 @) 33 Mahaska 3,782 3698 08 84) -22
Calhoun 1,867 1820 04 (47 -25 Marion 5,543 5555 1.1 12 02
Carroll 3,154 3076 06 (19) -25 Marshall 7,078 7503 15 425 6.0
Cass 2,560 2548 05 (12) 05 Mills 2,802 2763 06 (40) -14
Cedar 3,452 3330 07 (122) -35 Mitchell 1,875 1835 04 (40) -2.1
Cerro Gordo 7,165 7,056 14 (109) -15 Monona 1,754 1,718 04 (36) -20
Cherokee 2,384 2263 05 (121) 5.1 Monroe 1,402 1430 03 28 20
Chickasaw 2,266 2232 05 (35) -1.5 Montgomery 2,107 2070 04 @7 A7
Clarke 1,770 1,748 04 (22) 13 Muscatine 8,218 8152 17 (66) -0.8
Clay 2,946 2885 06 (62) -21 O'Brien 2,437 2328 05 (109) 45
Clayton 3,249 3286 07 KT Osceola 1,244 1,264 03 20 16
Clinton 8,904 8749 18 (155) 1.7 Page 2656 2607 05 (49) -1.9
Crawford 3,107 3124 06 1706 Palo Alto 1,617 1,546 0.3 (71) -44
Dallas 8,039 8351 17 31239 Plymouth 4,396 4333 09 (63) -1.4
Davis 1,323 1,271 03 (52) -39 Pocahontas 1,577 1,508 0.3 (69) -4.4
Decatur 1,348 1,348 03 - 00 Polk 63,584 64,341 132 757 12
Delaware 3,389 3219 07 (170) 5.0 Pottawattamie 15790 15,703 3.2 87) -06
Des Moines 6,979 6825 14 (154) 22 Poweshiek 3,121 3111 06 (10) 03
Dickinson 2,635 2610 05 (25) -09 Ringgold 941 886 0.2 (55) -5.9
Dubuque 11,890 12,09 25 206 17 Sac 2,056 2035 04 (22) -1.0
Emmet 1,857 1816 04 #1) 22 Scott 27,500 27436 56 64) 0.2
Fayette 3,875 3973 08 8 25 Shelby 2,362 2331 05 @1) 13
Floyd 2,856 2779 06 (r7) 27 Sioux 4,238 4214 09 (25) -06
Franklin 1,934 1918 04 (16) 0.8 Story 10,521 10,423 21 (98) -0.9
Fremont 1,495 1487 03 8) -06 Tama 3,299 2901 06 (398) -12.1
Greene 1,981 189 04 (86) -4.4 Taylor 1,219 1,200 0.2 (19) -16
Grundy 2,318 2454 05 136 59 Union 2,040 1985 04 (65) -2.7
Guthrie 1,976 1,930 04 (46) -2.3 Van Buren 1,296 1320 03 2% 19
Hamilton 2,890 2812 06 (78) -27 Wapello 6,084 6087 12 300
Hancock 2,132 2,166 0.4 4 16 Warren 8,036 8,098 17 62 0.8
Hardin 3,234 2903 06  (331) -10.2 Washington 3,620 3644 07 24 07
Harrison 3,131 3068 06 (63) -2.0 Wayne 1,197 1,162 0.2 (35) 29
Henry 3,522 3501 07 (21) 06 Webster 6,048 5943 12 (105) 17
Howard 1,625 1927 03 (98) 6.0 Winnebago 2,214 2194 05 1) -09
Humboldt 1,814 1,737 04 (18) -4.3 Winneshiek 3,114 3127 06 13 04
Ida 1,503 1,501 03 2 01 Woodbury 18,256 18,129 37 (127) 07
lowa 3,029 3039 06 10 03 Worth 1,343 1,331 03 (12) 09
Jackson 3,429 3445 07 16 05 Wright 2,688 2591 05 97) -36
Jasper 6,562 6372 13 (190) -29 Total 489523 487,021 1000 (2,502) 05

Source: lowa Department of Education, Division of Financial and Information Services, Certified Enrollment
Files.




Thirty-four counties reported no nonpublic enrollments during the 2002-2003 school year.
Sioux county hadthelargest percentageof nonpublicenrollment comparedtototal enrollment
at 37.4 percent. Sioux, Dubugue, Carroll, and K ossuth counties each had over 20.0 percent
of nonpublic enrollment compared to total enrollment. Figure 9 shows the nonpublic
enrollment comparison to total enrollment by county.

Figure 9
K-12 NonpusLic BEDS ENROLLMENTS BY COUNTY
2002-2003
K ossuth
Sioux
Dubuque
Carroll

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Enroliment File.

Racial/Ethnic Distribution of Students

Changesin theracial makeup of the total population can also been seenin theracial/ethnic
distribution of lowastudents. Thenumber of immigrantscomingto | owareached thehighest
point in 14 years during 2001 (see Figure 9B in Background Demographics). The number
of Hispanic students continued to increase. During the 2002-2003 school year, Hispanic
studentswerethelargest minority group accounting for 4.4 percent of the public PK-12 total
enrollments and have increased by 425.3 percent since the 1985-1986 school year
(see Table 16). African American students which had previously been the largest minority
group increased dlightly from the 2001-2002 school year but were second among the
nonwhite racial/ethnic groups. Whites accounted for 89.0 percent of the public school PK-
12 total enrollments, down slightly from the 2001-2002 school year.



Table 16

lowa PusLic ScHooL PK-12 ENROLLMENTSBY RAacIAL/ETHNIC GROUP
1985-1986, 2001-2002 anp 2002-2003

%Change %Change
2001-2002 1985-1986

Racial/ 1985-1986 2001-2002 2002-2003 to to
Ethnic Group N % N % N %  2002-2003 2002-2003
American Indian 1,090 0.2% 2,659 0.5% 2,635 05% -0.9% 141.7%
Hispanic 4,069 0.8 19,596 4.0 21,375 4.4 9.1 425.3
Asian American 5,310 11 8,366 17 8,547 18 22 61.0
African American 12,308 25 20,230 4.1 20,629 4.3 2.0 67.6
White 462,555 95.3 438,881 89.6 429,024  89.0 -2.2 -1.2
Total* 485,332 100.0 489,732 100.0 482,210 100.0 -1.5 -0.6

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Enrollment Files.

Notes:  Includes PK through grade 12 and ungraded special education students.
*Figures may not total 100 percent due to rounding.

White students accounted for 94.5 percent of the nonpublic PK-12 total enrollment in 2002-
2003 (Table 17). Hispanic at 2.4 percent was the largest non-white racial/ethnic group while
Asian Americanwasthesecond |largest with 1.6 percent of thetotal enrollment in 2002-2003.
All nonwhite groups have increased by over 85.0 percent since the 1985-1986 school year.

Table 17

l owa NonrPuBLICc ScHooL PK -12 ENROLLMENTSBY RaciAL/ETHNIC GROUP
1985-1986, 2001-2002 anp 2002-2003

%Change %Change
2001-2002 1985-1986

Racia/ 1985-1986 2001-2002 2002-2003 to to
Ethnic Group N % N % N %  2002-2003 2002-2003
American Indian 42 0.1% 82 0.2% 78 02% -4.9% 85.7%
Hispanic 527 11 951 22 978 24 2.8 85.6
Asian American 344 0.7 615 14 659 1.6 7.2 91.6
African American 273 0.6 551 13 554 13 0.5 102.9
White 48,372 97.6 40,220 94.8 39,242 945 -2.4 -18.9
Total* 49,558 100.0 42,419 100.0 41,511 100.0 -21 -16.2

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Enrollment Files.

Notes:  Includes PK through grade 12 students.
*Figures may not total 100 percent due to rounding.

Nationally the percentage of minority enrollments was 38.8 percent in 2000, up from 29.6
percent in 1986 (Table 18). Thelargest increase in the minority enrollments occurred in the
Hispanicrace/ethnicity group, whichincreased 6.4 percentage pointsbetween 1986 and 2000.
In 2000, Hispanics accounted for over 40.0 percent of the student population in California,
New Mexico, and Texas. The African American race/ethnicity group remains the largest
minority group at 17.2 percent of total enrollment in 2000, up from 16.1 percentin 1986. Five
statesincluding lowahad over 90.0 percent of thetotal enrollment inthe Whiteraceethnicity

group.
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Table 18
ENROLLMENT IN PUBLIC ELEMENTARY AND SECONDARY SCHOOLS,
BY RACE/ETHNICITY AND STATE: FaLL 1986 anp FaLL 2000
Percent Distribution Percent Distribution
fall 1986 fall 2000
Minority
Ameri- | %tagepoint
Totd Tota African can
State or other area White Minority Whitet Minority  American Hispanic  Asian Indian | 1986t02000
United States........cceve.. 704 29.6 61.2 388 17.2 16.3 4.1 12| 311
62.0 38.0 60.8 39.2 36.5 13 0.7 0.7 3.2
65.7 34.3 61.5 38.5 4.6 34 55 25.0 11.9
62.2 37.8 52.8 47.2 4.6 33.9 21 6.6 24.9
4.7 253 717 28.3 23.3 3.6 0.9 0.5 11.4
California 53.7 46.3 36.1 63.9 8.5 434 11.1 0.9 38.0
Colorado 78.7 21.3 68.2 318 5.7 22.0 2.9 12 50.0
Connecticut .. 77.2 22.8 70.1 29.9 13.7 13.1 2.8 0.3 317
Delaware ......... 68.3 317 60.7 39.3 30.8 6.0 23 0.3 239
District of Columbia .. . 4.0 96.0 4.5 95.5 84.6 9.2 16 0.1 -0.5
Florida ....ccooeeeeeiiiiene 65.4 34.6 53.3 46.7 25.2 194 1.9 0.3 35.3
Georgia 60.7 39.3 54.7 45.3 38.2 4.8 2.2 0.2 15.5
Hawalii 235 76.5 20.4 79.6 2.3 4.5 72.3 0.4 3.9
Idaho .. 92.6 74 86.0 14.0 0.7 10.7 1.2 14 91.8
Illinois 69.8 30.2 59.8 40.2 21.3 15.4 3.4 0.2 33.0
Indiana.. 88.7 11.3 83.6 16.4 11.7 35 1.0 0.2 451
94.6 54 90.2 9.8 4.0 3.6 1.7 0.5 815
85.6 14.4 78.7 213 8.9 8.9 2.2 13 46.9
89.2 10.8 87.5 12.5 10.7 1.0 0.6 0.2 15.7
56.5 435 48.9 51.1 47.8 14 1.3 0.6 17.5
98.3 17 96.5 35 12 0.6 1.0 0.7 | 105.9
59.7 40.3 53.4 46.6 37.1 4.8 4.4 0.4 15.9
83.7 16.3 76.1 23.9 8.5 10.7 4.4 0.3 46.6
76.4 23.6 73.8 26.2 19.8 35 1.8 1.0 10.6
93.9 6.1 829 17.1 6.6 34 51 20| 1758
439 56.1 47.3 52.7 51.1 0.8 0.7 0.1 -6.1
Missouri 83.4 16.6 79.3 20.7 17.4 18 1.2 0.3 24.7
Montana ... 92.7 7.3 86.2 13.8 0.6 17 1.0 10.5 91.7
Nebraska . 91.4 8.6 83.0 17.0 6.7 7.3 15 15 97.7
Nevada...... . 77.4 22.6 56.7 43.3 10.2 25.7 5.7 17 91.6
New Hampshire .................. 98.0 2.0 95.5 45 11 18 1.3 0.2 | 109.5
NeWw JErsey .....ccoovveeerevnnnns 69.1 30.9 60.3 39.7 17.8 15.3 6.3 0.2 28.2
New Mexico . 431 56.9 35.3 64.7 24 50.2 1.1 111 13.9
New York ..... 68.4 316 54.9 45.1 20.2 185 6.0 04 46.3
North Carolina . 68.4 31.6 61.0 39.0 313 4.4 1.9 15 237
North Dakota........cccevrerenne 92.4 7.6 89.4 10.6 1.0 12 0.8 7.6 41.3
Ohio 83.1 16.9 80.7 19.3 16.3 17 1.1 0.1 14.3
Oklahoma. 79.0 210 64.9 351 10.8 6.0 1.4 16.9 67.1
Oregon....... 89.8 10.2 80.4 19.6 2.9 10.5 4.0 21 91.2
Pennsylvania . 84.4 15.6 78.2 21.8 15.1 4.5 2.0 0.1 38.2
Rhode Island ........ccccceevnnee 87.9 121 74.3 25.7 7.9 14.0 33 05| 1142
South Carolina .........ccoueeuee. 54.6 454 54.9 451 42.1 1.9 1.0 0.2 -0.4
South Dakota... . 90.6 9.4 86.5 13.5 12 12 0.9 10.1 42.6
76.5 235 72.4 27.6 24.5 18 1.1 0.2 17.9
51.0 49.0 42.0 58.0 14.4 40.6 2.7 0.3 18.1
93.7 6.3 85.9 14.1 1.0 8.8 2.7 16| 1203
98.4 16 96.3 3.7 11 0.6 14 0.6 | 117.6
Virginia .... 72.6 27.4 63.6 36.4 27.1 4.9 4.1 0.3 32.3
Washington .. 84.5 155 74.4 25.6 5.3 10.2 7.3 2.7 65.6
West Virginia.. . 95.9 4.1 94.7 53 4.3 04 0.5 0.1 29.3
Wisconsin..... . 86.6 134 80.7 19.3 10.0 4.5 3.3 14 42.2
WYOMING ..oovverieinirieesieeniens 90.7 9.3 87.9 12.1 12 6.9 0.9 31 30.1
Other Areas
American Samoa.................. — — 0.0 — 0.0 0.0 100.0 - —
Guam .....ccccoeeennns — — 1.7 98.3 0.3 0.2 97.7 0.1 —
Northern Marianas .. — — 0.3 99.7 0.0 0.0 99.7 0.0 —
Puerto Rico.......... . — — 0.0 — 0.0 100.0 0.0 0.0 —
Virgin Idands.........cccoevnee — — 0.8 99.2 85.8 131 0.2 0.1 —
Source: U.S. Department of Education, Digest of Education Statistics, 2002.
Notes: *Excludes persons of Hispanic origin.
—Data not available.
The 1986-87 data were derived from the 1986 Elementary and Secondary School Civil Rights

- sample survey of public school districts. Because of rounding, details may not add to totals.
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Weighted English Language L earners and
Total English Language Learners

Theincreasein immigrantsin lowahasled to an increase in languages spoken in the state.
Thisisreflected in school districtsaswell. English LanguageLearners(ELL), alsoreferred
to as Limited English Proficient (LEP), have increased substantially in the last ten years.

The Code of lowa, Chapter 280.4, defineslimited English proficient studentsasfollows: “a
student’s language background is in a language other than English, and the student’s
proficiency in English is such that the probability of the student’s academic successin an
English-only classroom is below that of an academically successful peer with an English
language background”.

Two typesof ELL studentsarereported. Eligible ELL studentsreceive aweighting of 0.22
for purposes of school foundation funding. School districts may receive additional funding
for theseweighted EL L studentsfor threeyears. Theother type of ELL studentsinclude any
public or nonpublic PK-12 ELL students who no longer qualify for additional funding for
their school district because they have exceeded the three-year limit.

Weighted English Language Learners

Statewide the number of weighted ELL students has increased 1.6 percent between 2001-
2002 and 2002-2003 and 139.5 percent between 1993-1994 and 2002-2003. All enrollment
categories except the less than 250 category had increases of over 100.0 percent since the
1993-1994 school year. Between 2001-2002 and 2002-2003, only the 1,000-2,499 had a
decrease in weighted ELL students. The percent of weighted ELL enrollment to basic
enrollment has increased from 0.8 percent in 1993-1994 to 1.9 percent in 2002-2003 (see
Table 19).

Table 19

DisrriBuTiON OF lowa WEIGHTED ENGLISH L ANGUAGE L EARNERS!
BY ENROLLMENT CATEGORY
1993-1994, 2001-2002 anD 2002-2003

Percent Change in

1993-1994 2001-2002 2002-2003 Weighted LEP Enrollment
Weighted Weighted Weighted 2001-2002 1993-1994
Enrollment Basic ELL Basic ELL Basic ELL to to

Category Enrollment Enrollment Enrollment Enrollment Enroliment Enrollment  2002-2003 2002-2003

<250 6,956 17 5,531 11 5,952 12 9.1% -29.4%
250-399 17,794 21 16,546 94 17,010 95 11 352.4
400-599 47,617 72 38,717 102 39,563 147 44.1 104.2
600-999 79,260 229 76,452 711 75,279 737 3.7 221.8
1,000-2,499 119,988 706 121,111 2,162 120,073 1,957 -9.5 177.2
2,500-7,499 94,422 488 98,953 1,512 96,830 1,554 2.8 218.4
7,500+ 130,970 2,252 132,213 4,326 132,314 4,563 55 102.6
State 497,007 3,785 489,523 8,918 487,021 9,065 16 139.5

Source: lowa Department of Education, Division of Financial and Information Services, Certified Enroliment Files.
Note: Figures represent a count of ELL students eligible for generating additional funds for their education.
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Total English Language Learners

Figure 10 provides yearly totals for lowa public and nonpublic total English language
learners from 1986 to 2003. Thetotal ELL weighting increased 1.0 percent between 2001-
2002 and 2002-2003 and 331..6 percent since 1986. The 2002-2003 increase of 135 wasthe
smallest annual increase since 1988.

Figure 10

PK-12 ENROLLMENTSOF ToOTAL ENGLISH LANGUAGE L EARNERS
| owa PuBLIc AND NONPUBLIC STUDENTS
1985-1986 10 2002-2003
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Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, English Language Learners Student File.

During the 2002-2003 school year, over 80 languages were represented as the primary
languagefor al the ELL studentsin the state. Spanish accounted for 71.2 percent of the ELL
total in 2002-2003, up from 67.1 percent the previous school year. Bosnian and Vietnamese
were at 8.1 percent and 5.1 percent of the ELL total respectively. Russian showed a 75.5
percentincreasefrom 2001-2002t0 2002-2003 goingfrom 53 EL L studentsto 93. Information
detailing al the ELL primary languagesfor PK-12 public and nonpublic studentsisprovided
in Table 20.



Table 20

ENGLISH LANGUAGE L EARNERS PRIMARY L ANGUAGES
FOR PK-12 | owa PusLic AND NONPUBLIC STUDENTS
1985-1986 anp 1999-2000 THROUGH 2002-2003

% of Total ELL —
Language 1985-1986 1999-2000 2000-2001 2001-2002 2002-2003 Students 2002-2003 §
Spanish 807 6,187 7,128 9,038 9,679 71.2% Q)
Bosnian 0 283 369 1,114 1,105 8.1
Vietnamese 439 760 768 726 697 5.1 S
Serbo-Croatian 0 979 556 540 465 34
Laotian; Pha Xa Lao 548 400 411 433 424 3.1 ~
Arabic 26 75 82 158 169 1.2 ~
German 24 206 153 119 113 0.8 Q
Russian 0 68 65 53 93 0.7
Chinese; Zhongwen 89 108 80 93 88 0.6 k
Cambodian; Khmer 239 99 101 105 86 0.6 §
Hmong 101 46 29 31 52 0.4
Korean; Choson-O 136 96 76 73 51 0.4 m
French 20 21 31 50 49 0.4
Croatian; Hrvatski 0 7 10 33 37 0.3
Japanese; Nihongo 0 31 40 40 35 0.3
Thai 333 19 23 13 34 0.3
Albanian; Shqip 0 34 44 38 32 0.2
Somali 0 26 28 30 32 0.2
Swahili 0 16 22 27 30 0.2
Persian; Farsi 0 4 4 5 24 0.2
Hindi 0 20 6 11 19 0.1
Sundanese 0 8 13 34 19 0.1
Ukrainian 0 19 15 18 19 0.1
Thai Dam 0 0 142 0 12 0.1
Kirghiz; Kyrgyz 0 0 0 3 11 0.1
Tagalog 0 9 4 9 11 0.1
Urdu 0 7 8 3 11 0.1
Hebrew; Iwrith 0 4 1 0 10 0.1
Nuer 0 104 6 13 10 0.1
Serbian; Srpski 0 6 434 13 9 0.1
Ambharic 0 2 5 10 8 0.1
Faroese 0 0 1 0 8 0.1
Oriya 0 0 0 0 8 0.1
Portuguese 0 1 10 11 8 0.1
Punjabi; Panjabi 0 14 10 3 8 0.1
Tibetan; Bodskad 0 1 5 6 8 0.1
Afrikaans 0 5 3 18 7 <0.1
Corsican 0 1 2 2 7 <0.1
Turkish 0 5 0 7 7 <0.1
Greek 0 2 2 7 6 <0.1
Indonesian; Bahasa | 0 6 13 10 6 <0.1
Kirundi 0 3 9 11 6 <0.1
Slovenian 0 0 4 6 6 <0.1
Bengali; Bangla 0 3 3 1 5 <0.1
Kurdish; Zimany Kurd 0 11 13 8 5 <0.1
Latin 0 0 1 3 5 <0.1
American Indian 20 1 5 0 4 <0.1
Azerbaijani 0 0 3 3 4 <0.1
Kinyarwanda 0 6 3 6 4 <0.1
Lingala 0 0 1 2 4 <0.1
Malay; Bahasa Malays 0 5 0 3 4 <0.1
Norwegian 0 0 3 2 4 <0.1
Yoruba 0 5 5 5 4 <0.1
(Afan) Oromo 0 10 15 1 3 <0.1
Bulgarian 0 3 4 4 3 <0.1
Bashkir 0 0 0 1 2 <0.1
Guarani 0 0 0 0 2 <0.1
Hungarian; Magyar 0 0 0 0 2 <0.1
Polish 0 9 11 7 2 <0.1
Romanian 0 1 5 4 2 <0.1
Tamil 0 0 0 0 2 <0.1
Telugu 0 3 1 1 2 <0.1
Burmese; Myanmasa 0 2 1 1 1 <0.1
Frisian 0 0 0 0 1 <0.1
Georgian; Kartuli 0 1 0 2 1 <0.1
Guijarati 0 9 4 2 1 <0.1
Icelandic; Islenzk 0 1 1 2 1 <0.1
Kannada 0 0 0 0 1 <0.1
Latvian; Lettish 0 0 1 1 1 <0.1
Maori 0 0 1 1 1 <0.1
Marathi 0 1 1 2 1 <0.1
Nepali 0 1 1 1 1 <0.1
Samoan 0 6 3 1 1 <0.1
Singhalese 0 4 3 3 1 <0.1
Slovak 0 0 4 4 1 <0.1
Armenian; Hayeren 0 1 0 0 0 0.0
Czech 0 1 3 0 0 0.0
Estonian 0 5 0 0 0 0.0
Finnish; Suomi 0 7 2 2 0 0.0
Italian 7 6 1 2 0 0.0
Kazakh 0 0 0 14 0 0.0
Macedonian 0 1 2 2 0 0.0
Swedish; Svenska 0 6 0 0 0 0.0
Uzbek 0 0 1 0 0 0.0
Wolof 0 0 0 1 0 0.0
Malayalam 0 5 2 0 0 0.0
Not Identified 361 504 619 454 518 3.8
Total 2,789 9,806 10,817 13,006 13,595 100.0

53

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, English Language Learners Student Files.




Open Enrollment

Openenrollment for public studentsisprovided under lowaCode282.18. Parentsmay enrol|
their children in adistrict outside of the district in which they reside. The Open Enrollment
Act was implemented during the 1989-1990 school year and states: “It is the goal of the
general assembly to permit a wide range of educational choices for children enrolled in
schoolsinthisstateand to maximize ability to usethose choices.Itistherefore theintent that
this section be construed broadly to maximize parental choice and access to educational
opportunitieswhich are not available to children because of where they live.

For the school year commencing July 1, 1989, and each succeeding school year, aparent or
guardian residing in aschool district may enroll the parent’ s or guardian’s child in apublic
school in another school district in the manner provided in this section.”

The number of open enrolled students has increased every year since the legislation was
enacted. During the 2002-2003 school year, 4.2 percent of the total enrollment was open
enrolled, up from 3.97 percent the previous school year. The total number of open enrolled
students topped 20,000 for the first time in 2002-2003 (Table 21 and Figure 11).

Table 21
NumBeRr oF OPEN ENROLLED |owA
K-12 PusLICc STUDENTS
1990-1991 THrRouGH 2002-2003

Open Enrolled

Number of Students as a

Students Total Certified Percent of Total

Year Open Enrolled Enrollment Enrollment
1990-1991 2,757 483,399 0.6%

1991-1992 5,227 491,451 11
1992-1993 7,427 495,342 15
1993-1994 9,330 497,009 1.9
1994-1995 10,860 500,592 22
1995-1996 12,502 504,505 25
1996-1997 13,959 505,523 2.8
1997-1998 15,220 505,130 30
1998-1999 16,130 502,534 32
1999-2000 17,169 498,607 34
2000-2001 18,554 494,291 38
2001-2002 19,436 489,523 4.0
2002-2003 20,471 487,021 4.2

Source: lowa Department of Education, Division of Financial and Information Services, Certified Enroliment
Files.




Figure 11

| owa OPEN ENROLLMENT TREND
1990-1991 THRoOUGH 2002-2003
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Source: lowa Department of Education, Division of Financial and Information Services, Certified Enroliment
Files.

Table22 providesdataonthenet enrollment changeby enrollment category. The 1,000-2,499
enrollment category continued to have thelargest net open enrollment change among all the
enrollment categories. Asin previous years, open enrollment resultsin anet lossin the two
smallest enrollment categories (less than 250 and 250-399) and the largest enrollment
category (7,500+).

Table 22

NEeT OPEN ENROLLMENT CHANGE IN lowa PuBLIc ScHooLS
BY ENROLLMENT CATEGORY
1990-1991 anD 1997-1998 To 2002-2003

Number of
Students
Net Enrollment Change Open Enrolled

Enrollment 1990- 1997- 1998- 1999- 2000- 2001- 2002- 2002-
Category 1991 1998 1999 2000 2001 2002 2003 2003
<250 -236 -441 -349 -436 -521 -601 -678 972
250-399 -264 -325 -405 -217 -392 -272 -219 1,517
400-599 -50 354 253 -68 142 354 119 2,585
600-999 66 -40 209 558 436 101 269 4,042
1,000-2,499 370 1,165 1,014 1,070 1,340 1,388 1,707 4,236
2,500-7,499 45 534 554 436 431 375 123 3,620
7,500+ -67 -1,334 -1,367 -1,444 -1,554 -1,463  -1,413 3,499

Source: lowa Department of Education, Division of Financial and Information Services, Certified Enroliment

Files.




Special Education Enrollment

Special education and children requiring special education aredefinedinlowaCode256B.2.
The Code definition of children requiring special education states: “persons under twenty-
oneyearsof age, including childrenunder fiveyearsof age, who haveadisability inobtaining
an education because of a head injury, autism, behaviora disorder, or physical, mental,
communication, or learning disability, asdefined by therul esof thedepartment of education.”
Special educationisdefinedas: “ classroom, home, hospital, institutional, or other instruction
designed to meet the needs of children requiring special education...”

Table23 detail stwo trendsthat continued for special education enrollmentsduring the 2002-
2003 school year. Total special education enrollment continued to increase, up 1.0 percent
from the 2001-2002 school year. Also, specia education enrollment as a percentage of total
certified enrollment continued to increase moving from 13.1 percent in 2001-2002 to 13.3
percentin 2002-2003. Figure 12 showstheupward trend in special education asapercentage
of certified enrollment since the year ending 1986.

Table 23

SpeciaL EpucaTioN ENROLLMENT IN lowa PusLic ScHooLs
1985-1986 THRouGH 2002-2003

Annua % Specia Annua % Special Ed.
Certified Changein Education Changein Enrollment asa
Y ear Enrollment Cert. Enrollment Enrollment Spec. Ed. Enrollment % of Cert. Enr.
1985-1986 485,332 — 41,892 — 8.6%
1986-1987 481,205 -0.9% 42,360 1.1% 8.8
1987-1988 478,859 -0.5 42,625 0.6 8.9
1988-1989 476,771 -04 43,290 1.6 9.1
1989-1990 478,210 0.3 44,585 3.0 9.3
1990-1991 483,399 11 46,593 45 9.6
1991-1992 491,451 17 48,201 35 9.8
1992-1993 495,342 0.8 49,848 34 10.1
1993-1994 497,009 0.3 51,022 24 10.3
1994-1995 500,592 0.7 53,151 4.2 10.6
1995-1996 504,505 0.8 55,514 45 11.0
1996-1997 505,523 0.2 57,845 4.2 11.4
1997-1998 505,130 -0.1 59,711 3.2 11.8
1998-1999 502,534 -0.5 61,079 2.3 12.2
1999-2000 498,607 -0.8 62,536 24 125
2000-2001 494,291 -0.9 63,392 14 12.8
2001-2002 489,523 -1.0 64,044 1.0 13.1
2002-2003 487,021 -0.5 64,700 1.0 133

Sources: lowa Department of Education, Division of Financial and Information Services, Certified
Enroliment Files and Division of Early Childhood, Elementary, and Secondary
Education, Bureau of Children, Family, and Community Services, December 1 Special
Education Files.




Figure 12

SpeciaL EbucaTioN ENROLLMENT IN lowa PuBLic ScHooLs
AS A PERCENT OF ToTAL CERTIFIED ENROLLMENT
1985-1986 THRouUGH 2002-2003
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Inthissection, dataon licensed staff for lowa' sschoolsfor the 2002-2003 school year and the
1985-1986 base year are presented. Summaries of the dataare presented on the statelevel as
well as by enrollment categories and area education agency. National and regiona state
comparativedataareal so presented when avail able. Thedataincludes characteristicsof staff
such as age, race/ethnicity, gender, experience, and salary. Data are presented for teachers,
principals, superintendents, other licensed positions, and some non-licensed staff. The
number of instructional aides and pupil-teacher ratios for public schools are also included.

Teacher Characteristics

At the beginning of each school year, information onlicensed staff iscollected from schools
through the Licensed Staff Detail report on the Basic Educational Data Survey (BEDS). A
maximum of ten position assignments may be reported to accurately reflect the duties of the
staff. Dataon full-timeteachersispresented in thissection. Full-timeteachersaredefined as
staff who reported aposition codeof teacher for at |east oneof their positions, haveafull-time
contract, have aregular salary of at least $24,500 and have at |east 180 contract days. A total
of 5,468 teachers reported serving in other positions, such as administrative and student
support servicesin 2002-2003. Theseadditional dutiesmay impact their reported salary since
salary isnot reported separately for each additional position.

An overview of lowa full-time teachers in public and nonpublic schools is presented in
Table 24. Thereisnot agreat differencein the changein characteristics between 2001-2002
and 2002-2003 for both public and nonpublic teachers. When 2002-2003 is compared with
1985-1986 the data show that the average age and experience of teachershasincreased. The
average age of full-time public school teacherswas 2.5 years greater with an additional 1.2
yearsof total experiencein 2002-2003. Thepercentageof femal esincreased from 63.5 percent
to 71.5 percent. The percentage of minority teachersremains small, at 1.8 percent in 2002-
2003. The percentage of teachers with advanced degrees has decreased since 1985-1986.
Twenty-ninepercent of public school teachershad advanced degreesin 1985-1986while26.7
percent had advanced degreesin 2002-2003.

Trendsinthenonpublicschool teacher dataaresimilar tothepublic school teacher data. There
werenosignificant differencesbetween 2001-2002 and 2002-2003 teacher characteristicsfor
nonpublic full-time teachers. The average age increased from 36.6 to 41.0 and the average
total experienceincreasedfrom 11.5t013.0 between 1985-1986 and 2002-2003. Thepercent
of full-timefemal eteachers continued to belarger for nonpublic school sthan public schools,
80.3 percent compared with 71.5 percent. Therewasasmaller percent of full-time minority
teachersin nonpublic school sthan public schools. Minoritiesaccountedfor 0.6 percent of the
full-time teachersin nonpublic schools and 1.8 percent in public schools.

Table 25 reports the number of full-time teachers, the percent with advanced degrees, the
percent femal es, the percent minority, theaveragetotal yearsof experience, theaverageyears
of district experience, and the average age of full-time public school teachersin 2002-2003
by enrollment category. The districtsin the smallest enrollment category had the smallest
percent of teachers with advanced degrees, 9.5 percent, while districts in the largest
enrollment category had thelargest percent of teacherswith advanced degrees, 37.6 percent.
The percent of minority teachersdiffered from enrollment category to enrollment category.
The 400-599 enrollment category had the smallest percent of minority teachers with 0.5
percent. The7,500+ enrollment category had thelargest percent of minority teacherswith 4.3
percent.




Table 24

CHARACTERISTICS OF lowa FuLL-TIME TEACHERS
1985-86, 2001-2002 anbp 2002-2003

Public Nonpublic

1985- 2001- 2002- 1985- 2001- 2002-
Characteristics 1986 2002 2003 1986 2002 2003
Average Age 39.9 42.3 424 36.6 40.9 41.0
Percent Female 63.5% 71.1% 71.5% 775%  80.9% 80.3%
Percent Minority 1.2% 1.7% 1.8% 0.5% 0.6% 0.6%
Percent Advanced Degree 29.0% 26.8% 26.7% 16.0% 13.9% 14.3%
Average Total Experience 13.9 15.0 151 115 12.7 13.0
Average District Experience 10.6 11.8 119 5.7 9.0 9.4

Number of Full-Time Teachers 30,499 33,878 33425 2419 2466 2456

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational Data
Survey, Staff Files.
Note: Includes AEA teachers.

Table 25

ADVANCED DEGREE AND EXPERIENCE OF lowa FuLL-TIME
PusLic ScHooL TEACHERS BY ENROLLMENT CATEGORY

2002-2003
Number of  Percent with Average Avg. Years
Enrollment Full-Time Advanced Percent Percent  YearsTotd Didrict  Average
Category Teachers Degree Females Minority — Experience Experience  Age
<250 475 9.5% 76.4% 1.1% 12.9 10.2 415
250-399 1,389 12.8 70.6 0.9 13.9 11.2 421
400-599 2,968 16.2 67.4 0.5 14.8 12.0 41.8
600-999 5,332 17.0 68.0 0.7 15.2 12.2 422
1,000-2,499 8,236 24.0 71.1 0.9 15.7 12.2 42.4
2,500-7,499 6,181 325 72.8 14 151 11.6 421
7,500+ 8,437 37.6 73.7 4.3 151 11.9 43.0
State 33,425 26.7 715 18 151 11.9 42.4

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Staff File, and Division of Financial and Information Services, Certified Enroliment File.
Note: State total includes AEA teachers.




Teacher Age and Experience

The number of full-time public school teachers broken down by age category for 1992-1993
and 2002-2003 is presented in Table 26 and Figure 13. The distribution of teachersin age
categories has changed in the past ten years. The percentage of teachers age 35 and younger
increased from 26.8 percent to 30.9 percent and the percentage of those age 46-55 also
increased. The percentage of teachers age 36-45 decreased from 38.2 percent in 1992-1993
to 33.5 percent in 2002-2003 while the percentage of teachers age 56 and older decreased
dightly (9.7 percent in 1992-1993 versus 9.3 percent in 2002-2003).

Table 26

lowa FuLL-TimE PusLic ScHooL TEACHER AGE DISTRIBUTIONS
1992-1993 anp 2002-2003

1992-1993 2002-2003
Cumulative Cumulative Cumulative Cumulative

Agelnterva Number Total Percent  Percent Number Total  Percent  Percent
25 and Under 1,614 1,614 53% 53% 2458 2458 7.4% 7.4%
26-30 3,152 4,766 104 15.8 3876 6,334 116 189
31-35 3,355 8121 111 26.8 3,980 10,314 119 30.9
36-40 4909 13,030 16.2 43.1 3,655 13,969 109 41.8
41-45 6,665 19,695 220 65.1 4,223 18,192 126 54.4
46-50 4,329 24,024 143 79.4 5481 23,673 16.4 70.8
51-55 3,283 27,307 10.9 90.3 6,657 30,330 19.9 90.7
56-60 2,234 29,541 7.4 97.7 2503 32833 75 98.2
61-65 640 30,181 21 99.8 534 33,367 16 99.8
Over 65 70 30,251 0.2 100.0 58 33425 0.2 100.0

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational Data
Survey, Staff Files.
Note: Includes AEA teachers.




Figure 13

lowa FuLL-TimE PusLic ScHooL TEACHER AGE DISTRIBUTIONS
1992-1993 anDp 2002-2003
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Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Staff Files.
Note: Includes AEA teachers.

Teachersin lowapublic schoolswho are covered by the lowa Public Employee Retirement
System (IPERS) areeligibleto receivefull retirement benefitsif they are at | east 55 years of
age and the sum of their age and total IPERS covered employment is equal to or greater
than 88. Table27 and Figure 14 report the combined age and experiencedistributionfor full-
timeteachersin lowain 1992-1993 and 2002-2003. The percentage of teachersin the 88+
category decreased by 0.9 percentage points in the past decade, while the percentage of
teacherswith combined ageand experienceof 71-87 yearsincreased by 8.5 percentagepoints.

Table 27
ComBINED AGE AND ExPERIENCE DISTRIBUTION OF | OwA
FuLL-Time PuBLic ScHooL TEACHERS
1992-1993 anp 2002-2003
1992-1993 2002-2003
Combined Age
and Experience Cumulative Cumulative Cumulative Cumulative
Interval Number Total Percent Percent  Number  Tota  Percent Percent
30 and Under 2,591 2,591 8.6% 8.6% 3,749 3,749 11.2% 11.2%
31-40 3,817 6,408 12.6 21.2 4,954 8,703 148 26.0
41-50 4,530 10,938 15.0 36.2 4,503 13,206 135 39.5
51-60 6,225 17,163 20.6 56.7 4,765 17,971 143 53.8
61-70 5,650 22,813 18.7 75.4 4,723 22,694 141 67.9
71-80 3,572 26,385 11.8 87.2 5,642 28,336 16.9 84.8
81-87 1,980 28,365 6.5 93.8 3,325 31,661 9.9 94.7
88+ 1,886 30,251 6.2 100.0 1,764 33,425 53 100.0

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Staff Files.
Note: Includes AEA teachers.




Figure 14

DistriBUTION OF lowa FuLL-TiME PusLic ScHooL TEACHERS

ComBINED AGE AND EXPERIENCE
1992-1993 anbp 2002-2003
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Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Staff Files.
Note: Includes AEA teachers.

Teacher Contract Days

The number of contract days served by teachersin public school districtsisreported on the
Licensed Staff Detail report of the fall Basic Educational Data Survey (BEDS). The
breakdown of full-timeteachers by contract daysfor 2000-2001, 2001-2002, and 2002-2003
ispresented in Table 28. The percentage of teachers with contract days of 193 through 195
increased slightly and the percentage of teacherswith contractslessthan 186 or morethan 195
days decreased slightly since 2000-2001. Asin previous years, the highest percentage of
teachers had a contract length of 190 daysin 2002-2003.

Table 28
DistriBuTION OF CONTRACT DAYSFOR FULL-TIME
PusLic ScHooL TEACHERS 2000-2001 To 2002-2003
Number of Percent Cumulative Percent
Contract Days 2000-2001  2001-2002 2002-2003 2000-2001 2001-2002 2002-2003
Less than 186 6.4% 5.5% 5.3% 6.4% 5.5% 5.3%
186 23 24 25 8.7 7.9 7.9 &lQ
187 5.4 5.5 5.6 14.1 134 135 N
188 6.2 6.1 6.1 20.3 195 19.7 -
189 5.1 5.3 5.6 25.4 24.8 25.3 (e
190 295 29.3 28.9 54.9 54.1 54.1
191 8.0 75 6.9 62.9 61.6 61.0
192 9.7 9.2 9.3 72.6 70.8 70.3
193 8.8 10.0 10.3 81.4 80.8 80.6
194 4.1 43 45 85.5 85.1 85.2
195 8.9 9.3 97 94.4 94.4 94.9
196+ 5.6 5.6 5.1 100.0 100.0 100.0

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Staff File.
Note: Includes AEA teachers.




Teacher Assignments

The average number of teaching assignments for full-time public school teachersin grades
9-12 by enrolIment category and the distribution of assignmentsfor 1985-1986, 2001-2002
and2002-2003isfoundin Table29and Table30. Theteachingassignmentsfor publicschool
teachers are reported on the Fall BEDS, Licensed Staff Detail form. A maximum of ten
assignments may be reported for each teacher. In 2002-2003, teachers in the enrollment
category less than 250 had more than twice as many assignments per teacher on average as
those in enrollment category 7,500+. About 80 percent of the grade 9-12 teachersin 2002-
2003 had 4 or less teaching assignments (Table 30).

Table 29

AVERAGE NUMBER OF TEACHING ASSIGNMENTS FOR lowa FuLL-TIME

PusLic ScHooL TEACHERS IN GRADES 9-12 BY ENROLLMENT CATEGORY
1985-1986, 2001-2002 anp 2002-2003

1985-1986 2001-2002 2002-2003
Number Number of  Average  Number Number of  Average Number  Number of  Average

Enrollment of Grade 9-12  Number of of Grade 9-12  Number of of Grade 9-12  Number of

Category Districts  Teachers Assignments Districts Teachers Assignments Districts ~ Teachers Assignments
<250 52 470 3.8 29 146 5.0 31 158 4.8
250-399 90 1,218 3.6 50 762 4.2 52 766 43
400-599 94 1,754 33 77 1,553 4.0 78 1,546 4.0
600-999 97 2,228 31 100 2,541 3.6 98 2,476 3.6
1,000-2,499 72 2,843 2.6 81 3,263 3.0 79 3,197 3.0
2,500-7,499 24 1,997 21 25 2,165 24 24 2,120 24
7,500+ 8 2,349 20 9 2,388 2.3 9 2,465 22
State 437 12,859 2.7 371 12,818 31 371 12,728 3.0

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Staff Files.
Note: State total does not include AEA teachers.

Table 30

DisTRIBUTION OF ASSIGNMENTS FOR FULL-TIME
PusLic ScHooL TEACHERSIN GRADES 9-12

2002-2003
Number of Cumulative
Unique Assignments Percent Percent
1 20.5% 20.5%
2 26.6 47.1
3 18.9 66.1
4 13.2 79.3
5 8.9 88.1
6 54 93.6
7 32 96.8
8 18 98.6
9 0.8 9.4
10 0.6 100.0

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational Data
Survey, Staff File.
Note: Does not include AEA teachers.




Beginning Full-time Public School Teachers

Information about beginning teachersis collected on the third Friday in September for Fall
BEDS. A beginning teacher is defined as someone in their first year of teaching. Table 31
includesinformation about beginning teachersfrom 1997-1998 to 2002-2003. The number
of beginning full-timeteachersincreased from 1,133 to 1,660 between 1997-1998 and 2000-
2001, but decreased to 1,104 in 2002-2003. For 2002-2003, the minimum salary for full-time
public school teachers was $24,500. The average salary increased approximately $5,000
since 1997-1998. The percent of minority beginning full-time teachers increased 1.0
percentage pointsin 2002-2003. The percent of beginning teachers with advanced degrees
decreased from 6.1 percent in 2001-2002 to 4.9 percent in 2002-2003.

Table 31
CHARACTERISTICS OF BEGINNING FuLL-TIME
TeacHERS IN lowa PusLic ScHooLs
1997-1998 THROUGH 2002-2003
1997- 1998-  1999- 2000- 2001- 2002-
Characteristics 1998 1999 2000 2001 2002 2003
Average Age 28.4 28.2 28.7 285 285 27.3
Percent Female 67.7%  71.9%  726% 71.6% 72.3% 72.7%
Percent Minority 3.2% 3.6% 21%  2.8% 1.7% 2.7%
Percent Advanced Degree  3.0% 6.7% 71%  59% 6.1% 4.9%
Average Salary** $22,712  $24,132 $25275 $26,058  $27,553  $27,672
Number of Beginning
F-T Teacherst 1,133 1,258 1616 1,660 1,443 1,104
Percent of Beginning
F-T Teachers* 3.5% 3.9% 49%  4.9% 4.3% 3.3%

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational Data
Survey, Staff Files.

Notes:  *F-T indicates full-time.
Includes AEA teachers.
Figures for 1999-2000 to 2002-2003 represent average salaries for full-time public school staff in this
group with teaching position codes.
Approximately 149 full-time public school staff with teaching position codes also reported that they
served in the capacity of administrator and/or student support services personnel. Average salaries
for these individuals would include salaries for these additional responsibilities as well.
**Salary does not include Phase Il funds.
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Table 32 showsthe distribution of beginning full-time teachers as a percentage of full-time
public school teachers by enrollment category for 1997-1998 through 2002-2003. The
percentage of beginning full-time teachers as a percentage of total full-timeteachersvaries
by enrollment category. The enrollment category of 250-399 had the largest percentage of
beginning teachersasapercentageof total full-timeteachers, 4.5 percent, and theenrolIment
categories of 1,000-2,499 and 7,500+ had the smallest percentage of beginning teachers as
apercentage of total full-timeteachers, 3.0 percent. The percentage of beginning teachersas
apercentageof total full-timeteachersdecreasedfor all enrollment categoriesbetween 2001-
2002 and 2002-2003, whilethe percentage of beginning teachersasapercentageof total full-
time teachers at the AEAsincreased to 4.7 percent.

Table 32
lowA FuLL-TIME BEGINNING TEACHERS AS A PERCENTAGE
oF ToTtaL FuLL-TiME PuBLic ScHooL TEACHERS
1997-1998 THRoUGH 2002-2003
Beginning F-T* Teachers
Number of Beginning F-T* Teachers asa% of Total F-T* Teachers
Year Year

Enrollment 1997-  1998- 1999- 2000- 2001- 2002- 1997- 1998- 1999- 2000- 2001- 2002-
Category 1998 1999 2000 2001 2002 2003 1998 1999 2000 2001 2002 2003
<250 24 20 37 28 37 20 8.1% 6.8% 11.1% 7.4% 8.2% 4.2%
250-399 76 65 87 106 72 63 6.2 53 6.1 7.3 53 4.5
400-599 134 136 175 189 129 111 55 53 6.6 7.0 4.3 3.7
600-999 200 249 253 270 278 167 3.6 4.3 45 49 51 3.1
1,000-2,499 258 260 354 358 313 251 3.2 3.2 4.3 4.2 3.7 3.0
2,500-7,499 164 185 286 306 278 216 2.8 3.2 4.8 5.0 4.4 35
7,500+ 260 334 416 382 327 257 33 4.2 51 4.6 39 3.0
AEA 17 9 8 21 9 19 3.6 2.1 1.9 5.0 2.1 4.7
State 1,133 1258 1616 1,660 1443 1,104 35 39 4.9 4.9 4.3 3.3

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Staff Files.

Notes:  *F-T indicates full-time.
State total includes AEA teachers.




Minority Teacher Characteristics

Minority teachers accounted for 1.8 percent of the full-time teachersin lowain 2002-2003.
Compared with non-minority teachers, minority teachers were on average about 2 years
younger (Table 33). The percentage of teachers with advanced degrees was higher for
minority teachersthan for non-minority teachers, 27.8 percent compared with 26.7 percent.
The average district experience and average total experience were greater for non-minority
teachers. Therewasno significant differencein minority and non-minority teacher average
saary.

Table 33

CHARACTERISTICS OF lowa FuLL-TimME PusLic ScHooL TEACHERS
BY MINORITY AND NON-MINORITY GROUPS

2002-2003
Characteristics Non-Minority Minority
Number 32,825 600
Percent 98.2% 1.8%
Average Age 42.4 40.5
Percent Female 71.6% 67.2%
Percent Advanced Degree 26.7% 27.8%
Average Total Experience 15.2 11.8
Average District Experience 119 9.1
Average Salary* $39,057 $39,135

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Staff File.

Notes:  Includes AEA teachers.
*Salary does not include Phase Il funds.
Figures for 2002-2003 represent average salaries for full-time public school staff with at least
one teaching position code. 5,468 full-time public school staff in 2002-2003 with teaching position
codes also reported that they served in the capacity of administrator and/or student support
services personnel. Average salaries for those staff include salaries for these additional
responsibilities as well.




Teacher Salaries

Salaries for licensed staff are reported through the Fall Basic Educational Data Survey.
Benefitsare not included in the reported salary, but salary for extra duties such as yearbook
sponsorship and coaching may beincluded. Also, 5,468 licensed staff with teaching positions
reported having administrative and supportive assignments and/or positions, which could
inflate the teacher salary figuresin 2002-2003.

In 2002-2003, full-time teachers were required to have a minimum salary of $24,500 and
minimum contract length of 180 days. Theaverage salary of full-time public school teachers
in2002-2003 was$39,059, anincreaseof 2.2 percent from 2001-2002 and anincreaseof 80.1
percent from 1985-1986.

Averageteacher salariesincreased with the size of the enrollment category (Table 34). The

enrollment category of lessthan 250 students had the smallest average salary, $31,042. The
largest average salary was $42,779 for the enrolIment category of 7,500 or more students.

Table 34

AVERAGE SALARIES OF lowa FuLL-TimE PusLic ScHooL
TEeEACHERSBY ENROLLMENT CATEGORY
1985-1986, 2001-2002 anp 2002-2003

Percent Percent

Saary Sadary

Change Change

1985-1986 2001-2002

Enrollment Average Salary* to to
Category 1985-1986 2001-2002  2002-2003 2002-2003 2002-2003
<250 $16,347 $29,996 $31,042 89.9% 3.5%
250-399 17,971 32,143 33,023 83.8 2.7
400-599 19,198 33,925 34,844 815 2.7
600-999 20,079 35,487 36,392 812 2.6
1,000-2,499 21,616 37,676 38,651 78.8 2.6
2,500-7,499 23,835 39,870 40,832 71.3 24
7,500+ 24,041 42,249 42,779 77.9 13
State 21,690 38,230 39,059 80.1 22

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Staff Files, Division of Financial and Information Services, Certified Enroliment Files.
Notes:  State total includes AEA teachers.
Figures for 2001-2002 and 2002-2003 represent average salaries for full-time public school staff with
teaching position codes. Approximately 5,000 full-time public school staff in 2001-2002 and 2002-2003
with teaching position codes also reported that they served in the capacity of administrator and/or
student support services personnel. Average salaries for these staff include salaries for these
additional responsibilities as well.
*Salary does not include Phase Il funds.




Tables 35 through 37 present public school teacher information by years of total experience
and advanced degree status. For all categories, average salary increased with the size of the
enrollment category in 2002-2003. In 2002-2003, full-time teachers at the baccalaureate
degree level and more then ten years of total experience had an average salary of $40,940,
which wasabout $11,000 higher than teachers at the same degreelevel and fiveor lessyears
of experience($29,800). For teacherswith advanced degrees, theaveragesalary was$34,974
for teachers with total experience of five or less years and $48,339 for teachers with total
experience of morethantenyears. Thedifferencein average sal aries between teachers at the
baccalaureate degreelevel and teacherswith advanced degreeswas $7,399 for teacherswith
morethen ten yearsexperiencewhich wasagreater differencethanteacherswithfiveor less
years of experience, $5,174.

Table 35

AVERAGE SALARY COMPARISON FOR |owa PuBLic ScHooL
FuLL-TimE TEACHERSWITH TOTAL EXPERIENCE
OoF FIVE YEARSOR LESS
1985-1986 vs. 2002-2003

Average Salary Average Salary Number of Teachers

Baccalaureate Advanced Baccal aureate Advanced

Enrollment Degree Level Degree Level Degree Degree

Category 1985-1986  2002-2003  1985-1986 2002-2003 2002-2003 2002-2003
<250 $14,659 $27,030 $15,782 $26,796 151 3
250-399 15,434 27,808 16,753 28,392 416 9
400-599 15,775 28,056 17,226 31,654 738 33
600-999 16,017 28,759 17,731 32,162 1,255 57
1,000-2,499 16,403 29,183 19,500 33,704 1,740 121
2,500-7,499 17,191 30,706 20,057 35,481 1,426 134
7,500+ 17,156 31,738 21,143 36,954 1,869 222
State 16,211 29,800 19,545 34,974 7,595 579

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Staff Files.

Notes: Salary does not include Phase Il funds in 2002-2003.
State total does not include AEA teachers.
Figures in 2002-2003 represent average salaries for full-time public school staff in this group with QQ
teaching position codes. 1,493 full-time public school staff with teaching position codes Q
also reported that they served in the capacity of administrator and/or student support services ——
personnel. Average salaries for these individuals would include salaries for these additional U)
responsibilities as well.




Table 36

AVERAGE SaLARY COMPARISON FOR | owa PusLic ScHooL
FuLL-TiME TEACHERSWITH TOTAL EXPERIENCE OF

Six To TEN YEARS
1985-1986 vs. 2002-2003

Average Salary Average Salary Number of Teachers

Baccalaureate Advanced Baccdaureate Advanced
Enrollment Degree Level Degree Level Degree Degree
Category 1985-1986 2002-2003 1985-1986 2002-2003 2002-2003  2002-2003
<250 $16,218 $29,264 $16,704 $29,565 73 4
250-399 17,423 30,914 18,537 32,375 181 14
400-599 18,419 31,840 19,704 34,468 423 33
600-999 18,874 33,003 20,026 35,055 709 79
1,000-2,499 19,543 34,427 21,360 37,450 1,078 164
2,500-7,499 20,570 36,123 23,174 39,908 765 231
7,500+ 20,686 37,125 23,104 42,132 1,063 349
State 19,335 34,671 21,919 39,523 4,292 874

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational Data
Survey, Staff Files.

Notes: Salary does not include Phase Il funds in 2002-2003.
State total does not include AEA teachers.
Figures in 2002-2003 represent average salaries for full-time public school staff in this group with
teaching position codes. 998 full-time public school staff with teaching position codes
also reported that they served in the capacity of administrator and/or student support services
personnel. Average salaries for these individuals would include salaries for these additional
responsibilities as well.

Table 37

AVERAGE SaLARY CoMPARISON FOR |owa PusLic ScHooL
FuLL-TiME TEACHERSWITH ToOTAL EXPERIENCE

oF MoRE THAN TEN YEARS
1985-1986 vs. 2002-2003

Average Salary Average Salary Number of Teachers
Baccalaureate Advanced Baccdaureate Advanced
Enrollment Degree Level Degree Level Degree Degree
Category 1985-1986  2002-2003 1985-1986  2002-2003 2002-2003  2002-2003
<250 $17,821 $33,576 $18,985 $37,154 206 38
250-399 19,324 35,822 21,260 38,720 614 155
400-599 20,559 37,669 22,583 41,240 1,327 414
600-999 21,381 39,343 23,632 42,968 2,462 770
1,000-2,499 22,495 41,251 25,440 46,262 3,441 1,692
2,500-7,499 23,804 42,903 28,044 49,870 1,980 1,645
7,500+ 23,594 44,364 28,110 52,174 2,329 2,605
State 22,196 40,940 26,528 48,339 12,359 7,319

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational Data
Survey, Staff Files.

Notes: Salary does not include Phase IIl funds in 2002-2003.
State total does not include AEA teachers.
Figures in 2002-2003 represent average salaries for full-time public school staff in this group with
teaching position codes. 2,976 full-time public school staff with teaching position codes
also reported that they served in the capacity of administrator and/or student support services
personnel. Average salaries for these individuals would include salaries for these additional
responsibilities as well.




Average Regular Salary vs. Average Total Salary

Regular salary isthe portion of contract salary that ispaid for direct position responsibilities.
Thetotal salary of teachersincludes salary paid for extra curricular and extra duties that go
beyondthesalary paidfor teaching: suchas, coaching, yearbook sponsorship, and supervision
of school organizations (such asstudent council) along with regular salary. The averagetotal
salary of full-timeteachersand average regul ar salary of full-timeteachersfor 2001-2002 and
2002-2003 arepresentedin Table38. Regular salary datawasnot collectedin 2000-2001. The
averagetotal salary was approximately 3 percent higher than average regular salary in both
2001-2002 and 2002-2003.

On average, amost 3 percent of teachers total salary was for the extra duties other than
teaching.

Table 38
AVERAGE FuLL-TIME TEACHER REGULAR SALARY VS.
AVERAGE FuLL-TIME TEACHER TOTAL SALARY
2000-2001 THRrRoOUGH 2002-2003
2000-2001* 2001-2002 2002-2003

Average Regular Salary NA $37,243 $38,000
Average Total Salary $36,480 $38,230 $39,059
Difference NA $987 $1,059
Percent Total Salary Greater

Than Regular Salary NA 2.7% 2.8%

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Staff Files.

Notes: Includes AEA teachers.
Figures represent average salaries for full-time public school teachers staff with
teaching position codes. In all years, approximately 5,000 full-time public school staff with
teaching position codes also reported that they served in the capacity of administrator and/or
student support services personnel. Average salaries for these staff include salaries for these
additional responsibilities as well. Salary does not include Phase Il funds.
*Regular salary not available for 2000-2001.




Teacher Salary Comparisons— Nation and Midwest States

Based on the National Education Association’s, Rankings of the States and Estimates of
School Satistics, the average teacher salaries are presented in Table 39 and Figure 15. In
2002-2003, lowa ranked 35" in the nation, dropping one spot from the 2001-2002 school
year. lowaranked fourth among the ninemidwest states|isted in 2001-2002 and 2002-2003.

Table 39
AVERAGE SALARIES OF PuBLIc ScHooL TEACHERS
FOR |owa AND M IDWEST STATES
2001-2002 anp 2002-2003
Nation and 2001-2002 2002-2003
State Salary  Nationa Rank Salary National Rank

Nation $44,683 $45,822

lowa* 38,230 34 39,059 35
llinois 49,435 9 51,289 8
K ansas 37,093 M 38,123 40
Minnesota 42,194 22 42,833+ 23
Missouri 37,996 35 38,826 36
Nebraska 36,236 46 37,896 42
North Dakota 32,253 50 33,210** 50
South Dakota 31,295 51 32,416 51
Wisconsin 42,232 21 42,871 22

Source:  National Education Association, Rankings of the States and Estimates of School Statistics.
Notes.  *Salary does not include Phase |11 funds. **Data are estimated by NEA.
Figures for lowa represent average salaries for full-time public school staff with teaching position
codes. Approximately 5,000 full-time public school staff in 2001-2002 and 2002-2003 with teaching
position codes a so reported that they served in the capacity of administrator and/or student support
services personnel. Average salaries for these staff include salaries for these additional responsibilities as well.

Figure 15

AVERAGE SALARIES OF FuLL-TIME PuBLic ScHooL TEACHERS
FOR | owA AND THE NATION, 1985-1986 To 2002-2003
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Source: National Education Association, Rankings of the States and Estimates of School Statistics.
Note:  Figures for lowa 2002-2003 represent average salaries for full-time public school staff with
teaching position codes. Approximately 5,000 full-time public school staff in 2002-2003
with teaching position codes also reported that they served in the capacity of administrator
and/or student support services personnel. Average salaries for these staff include salaries for
these additional responsibilities as well.




Teacher Salaries by Area Education Agency

In 2002-2003, there were 15 Area Education Agencies (AEAS) in the state of lowa that
provided servicesto local school districts. Figure 16 shows the average salary of full-time
public school teachersby AEA. Table 40 al so presentsthe average salary of full-time public
school teachersby AEA along with other characteristics. In 2002-2003, 45.9 percent of the
teacherswere employed in AEAs 9, 10 and 11. Teachers serving within AEAS 1, 2, 3, 4, 5,
6, 13, 14, 15 and 16 had average teacher salaries that were less than the state average of
$39,059. The average salaries had arange of $6,508 with the low at $34,618 (AEA 14) and
thehigh at $41,126 (AEA 9). Averageyears of total experience waslowest within AEA 11
(13.8 years) and highest within AEA 1 (16.8 years). AEA 12 had the highest percentage of
full-timeteacherswith an advanced degree, 31.5 percent and AEA 2 had thelowest percentage
of teachers with advanced degrees, 17.6 percent (Table 40).

Figure 16

AVERAGE SALARIES OF FuLL-TIME PuBLIc ScHooL TEACHERS
BY AEA, 2002-2003

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Staff File.

Notes: Salaries do not include Phase Il funds.
Includes AEA teachers.
Figures for lowa 2002-2003 represent average salaries for full-time public school staff with teaching
position codes. 5,468 full-time public school staff in 2002-2003 with teaching position codes
also reported that they served in the capacity of administrator and/or student support services
personnel. Average salaries for these staff include salaries for these additional responsibilities as well.




Table 40

AVERAGE SALARIES OF FuLL-TIME lowa
PusLic ScHooL TeEAcHERS BY AEA 2002-2003

Average Average Percent

Percent of Average Tota District with Advanced
AEA Number Teachers Salary Experience  Experience  Degree
1 2,143 6.4% $39,035 16.8 13.7 26.3%
2 1,466 44 37,613 15.0 11.8 17.6
3 833 25 37,954 15.7 11.9 204
4 732 22 38,532 16.6 12.9 191
5 1,746 52 36,798 155 121 18.3
6 1,102 33 37,674 15.2 11.8 20.0
7 2,093 6.3 39,498 16.2 12.6 27.0
9 3,319 9.9 41,126 15.7 13.0 30.4
10 4,124 12.3 39,694 14.2 10.5 30.0
11 7,809 234 39,962 13.8 10.6 284
12 2,089 6.2 39,950 15.9 12.7 315
13 2,231 6.7 38,350 15.9 12.7 27.6
14 874 2.6 34,618 15.2 11.8 215
15 1,648 49 36,259 151 12.2 255
16 1,216 3.6 38,813 16.3 134 275
State 33,425 100.0 39,059 151 11.9 26.7

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Staff File.

Notes: Salaries do not include Phase Il funds.
Includes AEA teachers.
Figures for lowa 2002-2003 represent average salaries for full-time public school staff with teaching
position codes. 5,468 full-time public school staff in 2002-2003 with teaching position codes also
reported that they served in the capacity of administrator and/or student support services
personnel. Average salaries for these staff include salaries for these additional responsibilities as well.




Teacher Salary Comparisons with Other
Occupational Groups

TheU.S. Bureau of Labor Statisticscal cul atesstate occupational wageestimatesfor avariety
of occupational groups. Wage estimatesfor asel ection of the occupational groupsrequiring
baccal aureate degreesinthe state of lowafor years2000 and 2001 are presented in Table41.
The average teacher salary in lowaincreased by 2.2 percent between 2000 and 2001. The
accountant and auditor average salary had the greatest increase of the occupations listed
during thesametimeperiod, 8 percent. In 2001, child, family and school social workers and
interior designers had alower average salary than teachersdid.

Table 41
lowa SaLARY CoMPARISONSBY OCCUPATION
2000 anp 2001
Average Salary Percent Change
Occupation 2000 2001 2000 to 2001
Electrical Engineer $59,960 $62,120 3.6%
Computer Software Engineer, Applications 65,140 65,710 0.9
Air Traffic Controller 60,200 63,020 4.7
Civil Engineer 56,190 57,470 23
Computer Programmer 49,710 50,820 22
Speech-Language Pathologist/Audiologist 45,060 46,050 2.2
Accountant & Auditor 39,300 42,440 8.0
Teacher* 35,678 36,479 22
Registered Nurse 37,410 39,130 4.6
Child, Family and School Social Worker 32,640 34,570 59
Interior Designer 33,230 34,630 4.2

Source: U.S. Bureau of Labor Statistics, State Occupational Employment and Wage Estimates, lowa,
2000 and 2001.

Note: *Teacher average salaries were based on lowa Department of Education, Basic Educational
Data Survey, Staff Files.




Teacher Salaries and the Consumer
Price Index (CPI)

Theconsumer priceindex (CPI) measuresthechangein pricesover time. It comparesthecost
for a collection of goods in one year to the cost of the same goods the following year. A
comparison of changesin the average salary of full-time public school teachersin lowaand
inthenationtothe CPI ispresentedin Table42. For both lowaand the nation, the percentage
increasein averageteacher salary over the previous school year was greater than the annual
increasein CPI for 7 of the 12 years reported.

Table 42

CHANGE IN FuLL-TiMmE PusLic ScHooL TeEAcHERS COMPARED TO

CHANGES IN THE CoNSUMER PRICE | NDEX
1990-1991 THROUGH 2002-2003

lowa Nation
Average TomPreios  Avaage  TomPoios INCA TN

Year Salary Y ear Salary Y ear Previous Y ear
1990-1991 $27,977 4.6% $33,123 5.6% 4.2%
1991-1992 29,202 4.4 34,054 2.8 3.0
1992-1993 30,130 32 35,017 2.8 3.0
1993-1994 30,760 21 35,723 20 2.6
1994-1995 31,511 24 36,874 32 2.8
1995-1996 32,372 2.7 37,560 1.9 3.0
1996-1997 33,272 2.8 38,509 25 2.3
1997-1998 34,084 24 39,454 25 16
1998-1999 35,007 2.7 40,582 29 2.2
1999-2000 35,678 1.9 41,724 2.8 34
2000-2001 36,479 22 43,335 39 2.8
2001-2002 38,230 4.8 44,683 31 16
2002-2003 39,059 22 45,822 2.5

Sources: National Education Association, Rankings of the States, U.S. Bureau of Labor, Bureau of Labor
Statistics, Consumer Price Index, All Urban Consumers, and lowa Department of Education, Bureau
of Planning, Research, and Evaluation, Basic Educational Data Survey, Staff Files.

Note: Figures for lowa 1999-2000 to 2002-2003 represent average salaries for full-time public school staff
with teaching position codes. Approximately 5,000 full-time public school staff in 1999-2000 and 2002-
2003 with teaching position codes also reported that they served in the capacity of administrator and/
or student support services personnel. Average salaries for these staff include salaries for these
additional responsibilities as well.




Beginning Teacher Salary Comparisons
with Midwest States
Average teacher salaries for the midwest states as reported by the American Federation of
Teachers (AFT) for the 2000-2001 school year are presented in Table 43. The average
beginning teacher salary in lowa was $26,058, which was $2,928 |ower than the national
average of $28,986. |llinois had the highest average beginning teacher salary ($31,222) and
was the only midwest state with average beginning teacher salary greater than the national
average. North Dakota had the lowest average beginning teacher salary at $20,675.
Table 43
CompPARISON OF BEGINNING FuLL-TimME PuBLic
ScHooL TEACHER SALARIES, 2000-2001
Average
Percent Beginning
Average Average Beginning Saary as
Beginning Teacher Salary Percent of
Average Average Salary Salary Above/Below  Average
Beginning Teacher Rank Among  Rank Among National Teacher
Nation and State Salary Salary Nine States Nine States Average Saary
Nation $28,986 $43,250 67.0%
lowa 26,058 36,479 5 4 -10.1% 714
Illinois 31,222 47,865 1 1 77 65.2
Kansas 26,010 35,766 6 5 -10.3 72.7
Minnesota 27,003 42,212 3 2 -6.8 64.0
Missouri 27,173 35,091 2 6 -6.3 77.4
Nebraska 24,356 34,258 7 7 -16.0 71.1
North Dakota 20,675 30,891 9 8 -28.7 66.9
South Dakota 22,457 30,265 8 9 -22.5 74.2
Wisconsin 26,232 40,939 4 3 -9.5 64.1

Source: American Federation of Teachers, http://www.aft.org/research/survey01l/salarysurvey01l.pdf.
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Beginning Teacher Salaries Compared to Expected
Beginning Salariesin Other Occupations

Table 44 lists the expected salaries of college graduates hired in the spring in the United
States in 1990, 1992, 1994, 1996, 1998, 2000, and 2001 for various occupations. The
expected sal ary of teachersremained thelowest of the occupationslisted at $28,986in 2001.
The highest expected salary wasfor college graduates entering an engineering occupation,
$50,033. Graduatesentering engineering, math/stati stics, and computer scienceoccupations
had expected salaries that were over $45,000.

Table 44

BEGINNING TEACHER SALARIES AND EXPECTED SALARIES OF COLLEGE

GRADUATES TO BE HIRED IN THE SPRING IN THE UNITED STATES
1990, 1992, 1994, 1996, 1998, 2000 anp 2001

Occupational Area 1990 1992 1994 1831’6 1998 2000 2001
Teaching $20,529  $22,171 $23,231 $24,285 $25,735 $27,989 $28,986
Engineering 32,304 35,064 35,736 38,481 42,862 47,112 50,033
Accounting 27,408 28,440 28,860 29,960 33,702 37,688 40,779
Sales’Marketing 27,828 27,144 28,452 30,714 33,252 37,946 40,033

Business Administration 26,496 27,024 27,768 30,140 34,831 40,242 41,892

Liberal Arts 26,244 26,472 27,852 29,979 33,600 36,201 37,143
Chemistry 29,088 30,048 30,960 33,938 36,036 38,210 41,190
Math/Statistics 28,944 28,944 31,392 33,279 40,523 46,744 49,548
Economics/Finance 26,712 27,072 29,484 31,754 36,658 41,102 44,390
Computer Science 29,100 31,488 31,728 35,481 40,920 46,495 49,749

Source: American Federation of Teachers, http://www.aft.org/research/surveyO1l/salarysurvey01l.pdf.




Characteristics of Principals

Characteristicsof principalsin public and nonpublic schoolsare presented in Table45. The
biggest change wasthe percentage of femal e public school principalswith anincreasefrom
8.7 percent to 33.3 percent between 1985-1986 and 2002-2003.

The number of principals decreased for public and nonpublic schools between 1985-1986
and 2002-2003. The number of principalsin nonpublic schools decreased by 43.5 percent,
from 177 to 100. The number of public school principals decreased from 1,223t0 1,091, a
decrease of 10.8 percent. While the percentage of female principals increased in public
schools, the percentage of female principals in nonpublic schools decreased from 49.5
percentin 1985-1986t045.0 percentin2002-2003. The percentageof minority publicschool
principalsincreased from 1.6 percent in 1985-1986 to 3.7 percent in 2002-2003. Therewere
no reported minority principals in nonpublic schoolsin 2002-2003.

Table 45
CHARACTERISTICS OF lowA FuLL-TIME PrINCIPALS
1985-1986, 2001-2002 anp 2002-2003
Public Nonpublic
Characteristics 1985-86 2001-02 2002-03 1985-86  2001-02 2002-03
Average Age 46.6 48.0 47.8 46.0 489 48.1
Percent Female 8.7% 32.5% 33.3% 495%  48.0%  45.0%
Percent Minority 1.6% 3.2% 3.7% 0% 1.0% 0.0%
Average Total Experience 21.9 224 22.0 215 233 231
Average District Experience 132 117 114 6.0 9.0 9.3
Number of Principals 1,223 1,108 1,091 177 102 100

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Staff Files.
Note: Figures for public schools include AEA principals.




Principal Age and Experience

Asseenin Table 46 and Figure 17, the age of public school principalsincreased between
1992-1993 and 2002-2003. In 1992-1993, about 37 percent of full-time principalswereover
50yearsoldandin 2002-2003 about 45 percent of full-timeprincipal swereover 50yearsold.
Table 47 and Figure 18 show the same trend for the combined age and total years of
experience for public school principals.

Table 46

AGE DistriBUTION OF lowa FuLL-TiME PusLic ScHooL PRINCIPALS
1992-1993 anDp 2002-2003

1992-1993 2002-2003
Age Cumulative Cumulative Cumulative Cumulative

Interval Number Total Percent Percent  Number Total Percent Percent
25-30 12 12 1.0% 1.0% 15 15 1.4% 1.4%
31-35 73 85 6.1 7.1 84 99 1.7 9.1
36-40 172 257 14.4 215 125 224 115 20.5
41-45 266 523 22.3 43.8 156 380 14.3 34.8
46-50 233 756 195 63.3 223 603 20.4 55.3
51-55 202 958 16.9 80.2 330 933 30.2 85.5
56-60 182 1,140 15.2 95.5 128 1,061 11.7 97.3
61-65 51 1,191 4.3 99.7 29 1,090 2.7 99.9

Over 65 3 1,194 0.3 100.0 1 1,091 0.1 100.0

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Staff Files.
Note: Includes AEA principals.

Figure 17

AGE DisTRIBUTION OF lowa FuLL-TIME
PusLic ScHooL PRINCIPALS
1992-1993 anDp 2002-2003
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Table 47

ComBINED AGE AND ExPERIENCE DISTRIBUTION OF | owA
FuLL-TimE PusLic ScHooL PRINCIPALS
1992-1993 anbp 2002-2003

1992-1993 2002-2003
Combined Age
and Experience Cumulative Cumulative Cumulative Cumulative
Interval Number Total Percent Percent Number Total Percent Percent

<31 1 1 0.1% 0.1% 1 1 0.1% 0.1%
31-40 24 25 2.0 21 39 40 3.6 37
41-50 104 129 8.7 10.8 110 150 10.8 13.7
51-60 226 355 18.9 29.7 152 302 13.9 27.7
61-70 270 625 22.6 52.3 210 512 19.2 46.9
71-80 241 866 20.2 72.5 258 770 23.6 70.6
81-87 127 993 10.6 83.2 195 965 17.9 88.5
88+ 201 1,194 16.8 100.0 126 1,091 115 100.0

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Staff Files.
Note: Includes AEA principals.

Figure 18

ComBINED AGE AND EXPERIENCE DISTRIBUTION OF | owa
FuLL-Time PusLic ScHooL PRrRINCIPALS
1992-1993 anDp 2002-2003
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Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Staff Files.
Note: Includes AEA principals.




Principal Salaries

The average salary of full-time public school principalsin lowaincreased by 92.8 percent
from 1985-1986 to 2002-2003. Between 2001-2002 and 2002-2003, the average salary
increased by 2.6 percent. Principals who served in adistrict with enrollment less than 250
experienced the greatest increase in average saary, 5.0 percent, between 2001-2002 and
2002-2003. The average salaries of principalsin 2002-2003 had arange of $17,577, witha
low of $58,165 in enrollment category less than 250 and a high of $75,742 in enrollment
category 7,500+ (Table 48).

Table 48

AVERAGE SALARY OF lowa FuLL-TiME PusLic ScHooL
PrINCIPALS BY ENROLLMENT CATEGORY
1985-1986, 2001-2002 anp 2002-2003

Average Salary Percent Average
Number of  Sdary Change
Enrollment Principals  2001-2002 to
Category 1985-1986  2001-2002 2002-2003  2002-2003 2002-2003
<250 $26,399 $55,404 $58,165 29 5.0%
250-399 28,387 57,219 59,064 67 32
400-599 31,095 58,176 60,022 130 32
600-999 33,428 60,759 62,929 210 3.6
1,000-2,499 36,427 67,236 68,742 244 2.2
2,500-7,499 39,465 72,271 74,218 175 2.7
7,500+ 39,584 74,707 75,742 231 14
State* 35,313 66,351 68,087 1,091 2.6

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Staff Files.
Note: *Figures include AEA principals.




Characteristics of Superintendents

Table49 containsthe characteristics of superintendentsin 1985-1986, 2001-2002, and 2002-
2003. Between 1985-1986 and 2002-2003, therewereanumber of district reorgani zationsthat
account for the decrease in the number of superintendents from 425 in 1985-1986 to 342 in
2002-2003. Also, in 2002-2003 there were 28 districtswho shared superintendents and some
superintendents who worked part-time. During the same time period, the average age of
superintendents increased from 48.7 yearsto 51.9 years. The percentage of full-time female
superintendents increased from 1.6 percent to 9.6 percent. Along with the increase in the
percentage of femal es superintendents, the percentage of minority superintendentsincreased
from 0 to 1.5 percent.

Table 49

CHARACTERISTICS OF lowa FuLL-TIME PuBLIcC
ScHOOL SUPERINTENDENTS —1985-1986, 2001-2002 anp 2002-2003

Characteristics 1985-1986 2001-2002* 2002-2003
Average Age 48.7 52.0 519
Percent Female 1.6% 8.2% 9.6%
Percent Minority 0.0% 1.5% 1.5%
Percent Specialist/Doctorate Degree 46.9% 61.0% 59.6%
Average Total Experience 23.6 26.7 26.6
Average District Experience 8.8 7.6 6.8
Number 425 328 342

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Staff Files.

Note: Although every district is required to have a superintendent, a number of smaller districts share
superintendents.
*In 2001-2002, shared-time superintendents were counted as part-time.

Superintendent Age and Experience

Asseenin Table 50 and Figure 19, the average age of superintendents increased in the past
decade. In 1992-1993, 54.3 percent were 50 years old and younger and in 2002-2003, that
percentage was 35.4 percent. In the sametime period, the percent of superintendents over 60
yearsold increased from 5.0 percent to 8.2 percent.

Table 50

AcE DistriBUTION OF lowA FuLL-TIME PuBLIc ScHoOL SUPERINTENDENTS
1992-1993 anD 2002-2003

1992-1993 2002-2003
Age Cumulative Cumulative Cumulative Cumulative

Interval Number  Total Percent Percent Number Total Percent Percent
21-35 5 5 1.5% 1.5% 4 4 1.2% 1.2%
36-40 22 27 6.5 8.0 13 17 38 5.0
41-45 60 87 17.7 25.7 40 57 11.7 16.7
46-50 97 184 28.6 54.3 64 121 18.7 35.4
51-55 60 244 17.7 72.0 117 238 34.2 69.6
56-60 78 322 23.0 95.0 76 314 222 91.8
61-65 16 338 4.7 99.7 25 339 73 99.1
Over 65 1 339 0.3 100.0 3 342 0.9 100.0

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Staff Files.

Note: Although every district is required to have a superintendent, a number of smaller districts share
superintendents.
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Figure 19

AGE DistrIBUTION OF lowa FuLL-TimE PuBLic
ScHOOL SUPERINTENDENTS
1992-1993 anp 2002-2003
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Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Staff Files.

Superintendents are eligible for the same retirement benefits as teachers and other adminis-
trators. They are able to retire under IPERS with full benefits when their combined age and
experienceisat |east 88 years. Table51 and Figure 20 present thecombined ageand experience
distribution of full-time public school superintendents. 1n 2002-2003, 26.0 percent of full-
time superintendents were eligible for IPERS retirement benefits.

Table 51

ComBINED AGE AND ExPERIENCE DisTRIBUTION OF lowa FuLL-TIME

PuBLIc ScHooOL SUPERINTENDENTS
1992-1993 anp 2002-2003

Combi ned_ Age 1992-1993 2002-2003

and Experience Cumulative Cumulative Cumulative Cumulative
Interval Number  Total Percent Percent Number Total Percent  Percent
30-40 1 1 0.3% 0.3% 1 1 0.3% 0.3%
41-50 14 15 4.1 4.4 9 10 2.6 2.9
51-60 38 53 11.2 15.6 26 36 7.6 10.5
61-70 78 131 23.0 38.6 50 86 14.6 25.1
71-80 84 215 24.8 63.4 88 174 25.7 50.9
81-87 39 254 115 74.9 79 253 23.1 74.0
88+ 85 339 25.1 100.0 89 342 26.0 100.0

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Staff Files.

Note: Although every district is required to have a superintendent, a number of smaller districts share
superintendents.




Figure 20

ComBINED AGE AND ExPERIENCE OF lowa FuLL-TIME
PuBLIc ScHooL SUPERINTENDENTS
1992-1993 anp 2002-2003
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Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Staff Files.

Superintendent Salaries

The average salary of superintendents in 2002-2003 was $87,146. This was an increase of
114.1 percent since 1985-1986 and an increase of 3.4 percent from 2001-2002. Average
salaries increased as enrollment category size increased, from $63,406 for the smallest
enrollment category to $131,534 for the largest enrollment category (Table 52).

Table 52
AVERAGE SALARY OF lowa FuLL-TimE PuBLic ScHooL
SUPERINTENDENTS BY ENROLLMENT CATEGORY
1985-86, 2001-2002, anp 2002-2003
2002-2003 % Change % Change
Number of in Avg. Salary in Avg. Saary
Enrollment Average Salary Full-time 1985-1986 to 2001-2002 to
Category 1985-1986 2001-2002* 2002-2003 Superintendents ~ 2002-2003 2002-2003
<250 $33,597 $62,454 $63,406 19 88.7% 1.5%
250-399 34,060 72,201 75,215 42 120.8 4.2
400-599 39,213 75,836 80,013 75 104.0 55
600-999 41,482 81,425 85,173 95 105.3 4.6
1,000-2,499 47,288 91,998 95,140 78 101.2 3.4
2,500-7,499 55,110 110,474 114,300 24 107.4 35
7,500+ 62,235 130,648 131,534 9 111.0 0.7
State 40,710 84,255 87,146 342 1141 3.4

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Staff Files.

Notes:  Although every district is required to have a superintendent, a number of smaller districts share
superintendents.
*One superintendent’s salary was excluded due to a contract salary situation.




Teacher, Principal, and Superintendent

Salary Comparisons

Figure21 presentstheannual percentageincreasesinaveragesalariesfor teachers, principals
and superintendents from 1992-1993 to 2002-2003. For most years, including 2002-2003,

superintendentssal ary had thegreatest percentageincreaseandteacher salary had thesmallest
percentageincrease.

Figure 21

ANNUAL PERCENTAGE INCREASESIN AVERAGE SALARIESFOR | OWA
FuLL-TimE PuBLic ScHooL TEACHERS, PRINCIPALS, AND SUPERINTENDENTS
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Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Staff Files.

Notes:  Salary does not include Phase Il funds.
Figures for 2002-2003 represent average salaries for full-time public school staff with
teaching position codes. Approximately 5,000 full-time public school staff in 2002-2003
with teaching position codes also reported that they served in the capacity of administrator and/or student
support services personnel. Average salaries for these staff include salaries for these additional
responsibilities as well.




Averagesal ariesby enrollment category for teachers, principal sand superintendentsarelisted
in Table53. In 2002-2003, salariesfor teachers, principal s and superintendentsincreased as
enrollment category sizeincreased, withthesmallest averagesal ary inthesmallest enrol Iment
category and the largest average salary in the largest enrollment category. Superintendents
salary had the largest rangein salary, $68,128. Between 1985-1986 and 2002-2003 average
salary of teachers increased by 80.1 percent, average salary of principalsincreased by 92.8
percent and average salary of superintendentsincreased by 114.1 percent.

Table 53

AVERAGE SaLARY CoMPARISON OF lowa FuLL-TimE PusLic ScHooL
TEACHERS, PRINCIPALS, AND SUPERINTENDENTS BY ENROLLMENT CATEGORY
1985-1986 anp 2002-2003

Enrollment 1985-1986 2002-2003

Category Teachers  Principals Superintendents ~ Teachers* Principals ~ Superintendents
<250 $16,347 $26,399  $33,597 $31,042 $58,165 $63,406
250-399 17,971 28,387 34,060 33,023 59,064 75,215
400-599 19,198 31,095 39,213 34,844 60,022 80,013
600-999 20,079 33,428 41,482 36,392 62,929 85,173
1,000-2,499 21,616 36,427 47,288 38,651 68,742 95,140
2,500-7,499 23,835 39,465 55,110 40,832 74,218 114,300
7,500+ 24,041 39,584 62,235 42,779 75,742 131,534
State 21,690 35,313 40,710 39,059 68,087 87,146

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Staff Files.

Notes:  *Salary does not include Phase Il funds.
Includes AEA staff.
Figures for 2002-2003 represent average salaries for full-time public school
staff with teaching position codes. Approximately 5,000 full-time public school staff in 2002-2003
with teaching position codes also reported that they served in the capacity
of administrator and/or student support services personnel. Average salaries for these staff
include salaries for these additional responsibilities as well.




Gender Comparison

Table 54 compares full-time public school teachers by gender and Table 55 comparesfull-
time public school principalsby gender. Themajority of the teacherswerefemalein 2002-
2003, 23,902 females compared to 9,523 males. The average age was approximately the
samefor femaleand maleteachers. Therewasalarger percent of maleminority teachers(2.1
percent) thanfemaleminority teachers(1.7 percent). Also, therewasalarger percent of males
with advanced degrees. Thepercentageof mal eswith advanced degreeswas29.1 percent and
the percentage of femal es with advanced degrees was 25.1 percent. Average years of total
experienceand averageyearsof district experienceweregreater for malesthanfemales. The
averagesalary for maleswas$40,931, which washigher than theaverage salary for females,
$38,313.

Table 54
GENDER COMPARISON OF lowA FuLL-TIME
PuBLic ScHooL TEACHERS — 2002-2003
Characteristics Female Male
Average Age 42.3 422
Percent Minority 1.7% 2.1%
Percent Advanced Degree 25.1% 29.1%
Average Total Experience 14.7 16.2
Average District Experience 115 12.8
Average Salary* $38,313 $40,931
Number 23,902 9,523

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Staff File.

Notes:  *Salary does not include Phase Il funds. Includes AEA teachers.
Figures for 2002-2003 represent average salaries for full-time public school staff with teaching
position codes. Approximately 5,000 full-time public school staff in 2002-2003 with teaching
position codes also reported that they served in the capacity of administrator and/or student
support services personnel. Average salaries for these staff include salaries for these
additional responsibilities as well.

Ascanbeseenin Table55, malesaccounted for about two-thirdsof thefull-timepublic school
principals in 2002-2003. The percent of minority principals was higher for females than
males, 4.1 percent versus 3.4 percent. The average ages of male and female principalswere
similar, but maleprincipal shad moredistrict experience, 11.6 yearsversus 10.9 years. There
was a higher percent of female principal s with advanced degrees than male principals, 95.9
percent compared with 91.6 percent. Maleprincipal shad ahigher averagesalary thanfemale
principals, $68,481 compared with $67,298.



Table 55

GENDER CoMPARISON OF lowa FuLL-TIME
PusLic ScHooL PRINCIPALS — 2002-2003

Characteristics Female Male
Average Age 47.9 47.8
Percent Minority 4.1% 3.4%
Percent Advanced Degree 95.9% 91.6%
Average Total Experience 20.6 22.8
Average District Experience 10.9 11.6
Average Salary $67,298 $68,481
Number 363 728

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Staff File.
Note: Includes AEA principals.

Area Education Agency Licensed Staff

In lowathere were 15 Area Education Agencies (AEAS) in 2002-2003 with personnel who
develop and provide programs, services, leadership in school improvement, professional
development, emerging educational practices, school-community planning, curriculum,
specia education, school technology, and media services. The characteristics of these staff
membersarepresentedin Table56. Femal esmadeup 79.3 percent of AEA staff and minorities
madeup 1.4 percent of AEA staff. Eighty-onepercent of the AEA staff held advanced degrees.
Theaverageyearsof total experiencewas17.9yearsandtheaveragecontract lengthwas198.2
days. Theaverage age of AEA staff was45.7 years. On average, AEA licensed staff had a
salary of $46,399. In 2002-2003, the 2,287 full-timelicensed AEA staff included administra-
tive staff, teachers, psychologists, consultants, speech language pathologists, clinicians,
social workers and others (Table 57).

Table 56

CHARACTERISTICS OF lowa FuLL-TimME Licensep AEA Starr

2002-2003
Characteristics
Percent Female 79.3%
Percent Minority 1.4%
Percent Staff with Advanced Degrees 81.0%
Average Y ears Total Experience 17.9
Average Number of Contract Days 198.2
Average Age 457
Average Salary $46,399
Number 2,287

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Staff File.




Table 57
NumBER oF lowA FuLL-TiME AEA LI1CENSED STAFF
BY PosiTion, 2002-2003
Position Number Percent*

Administrative Assistant 3 0.1 %
Administrator 24 1.0
Assistant Dean/Director 4 0.2
Clinician 176 7.7
Consultant 484 21.2
Coordinator 92 4.0
Counselor 1 0.0
Department Head 11 0.5
Director 36 16
Educational Strategist 10 04
Home Intervention PK Teacher 59 2.6
Instructor 41 18
Integrated Teacher 33 14
Itinerant Teacher 71 31
Librarian 7 0.3
Manager 2 0.1
Pre School Teacher 22 1.0
Principal 5 0.2
Psychologist 289 12.6
Resource Teacher 57 25
School Social Worker 209 9.1
School Audiologist 30 13
Self-Contained Teacher 122 53
Specia Education Nurse 4 0.2
Speech Language Pathologist 313 13.7
Specia Education Delivery System Personnel 12 0.5
Specialist 17 0.7
Supervisor 37 16
Teacher 34 15
Therapist 82 3.6
Total 2,287 100.0 %

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational

Data Survey, Staff File.
Note: *Figures may not total 100 percent due to rounding.




The distribution of lowa public school districts and public and nonpublic school full-time
licensed staff by AEAs are listed in Table 58. Figure 22 shows the number of public school
full-time licensed staff by AEA. A total of 14.8 percent of districts were served by AEA 11
with 23.5 percent of the public school licensed staff and 19 percent of the nonpublic school
licensed staff. The smallest percent of districts were served by AEA 16, 3.6 percent of public
school licensed staff and 3.7 percent of nonpublic licensed staff.

Figure 22

NumMBER oF PuBLic ScHooL FuLL-TIME LICENSED STAFF
BY AEA, 2002-2003

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Staff File.
Note: AEA full-time licensed staff are included.




Table 58

DistriBuTIiON OF lowa PuBLic AND NoN-PusLic ScHooL ToTaL
FuLL-TimE LicenseDp StarFr By AEAS

2002-2003
AEA Districts Public School Licensed Staff* Nonpublic School Licensed Staff

N % N % N %

1 25 6.7% 2,533 6.4% 463  16.0%
2 24 6.5 1,722 44 88 3.0
3 18 4.8 974 25 80 2.8
4 14 3.8 849 22 200 6.9
5 31 8.3 2,077 53 147 51
6 14 3.8 1,312 33 30 1.0
7 23 6.2 2,466 6.2 239 8.2
9 22 5.9 3,927 10.0 269 9.2
10 33 8.9 4,910 124 328 113
11 55 14.8 9,272 235 552 19.0
12 24 6.5 2,408 6.1 253 8.7
13 31 84 2,641 6.7 99 34
14 20 54 1,038 2.6 10 0.3
15 24 6.5 1,920 4.9 44 15
16 13 35 1,411 3.6 108 37
State 371 100.0 39,460 100.0 2,910 100.0

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Staff File
Note: *AEA full-time licensed staff are included. Figures may not total 100 percent due to rounding.

I nstructional Aides

Instructional aides are non-licensed staff members who assist teachers in the classroom.
Between 1985-1986 and 2002-2003 the number of full-time equivalent (FTE) instructional
aides increased by 199.7 percent, from 2.668.6 to 7,996.5 instructional aides. The number of
FTE instructional aides varied by enrollment category. For schools with enrollment between
600 and 999 students, the number of FTE instructional aides increased the most of all
enrollment categories, 371.6 percent (Table 59). Between 2001-2002 and 2002-2003, thetotal
number of instructional aides decreased 4.3 percent.

Table 59
INSTRUCTIONAL AIDES IN lowa PuBLic ScHooLS
1985-1986, 2001-2002 anp 2002-2003
Number of Full-time Equivalent (FTE) Aides
% Change % Change
inFTE Aides inFTE Aides
Enrollment 1985-1986t0  2001-2002 to
Category 1985-1986 2001-2002 2002-2003 2002-2003 2002-2003
<250 40.1 95.2 100.4 150.4% 5.5%
250-399 124.2 262.6 269.6 117.1 2.7
400-599 167.5 545.7 567.7 238.9 4.0
600-999 249.1 1,130.0 1,174.8 371.6 4.0
1,000-2,499 605.9 2,103.6 2,023.8 234.0 -3.8
2,500-7,499 625.7 1,869.6 1,697.0 171.2 -9.2
7,500+ 856.1 2,349.8 2,163.2 152.7 -7.9
State 2,668.6 8,356.5 7,996.5 199.7 -4.3

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Non-licensed Staff Files.




Pupil-Teacher Ratios

Figures23 and 24 and Table 60 present pupil-teacher ratiosfor lowapublic schools. Thestate
ratio in2002-2003 did not follow therecent trend of declining pupil-teacher ratios. The pupil -
teacher ratio increased from 14.9 to 15.3 between 2001-2002 and 2002-2003. Pupil-teacher
ratiostended to trend upward by enrollment category with thesmallest ratio, 10.3, for schools
with enrollment less than 250 students and the largest ratios, over 16.6, for schools with
enrollment of 2,500 students or more.

Figure 23

| owa PusLic ScHooL K-12 PupiL-TEACHER RATIOS
1986 AnD 1996-2003
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Source:  lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Enrollment Files.
Note: Pupil-teacher ratios do not include special education teachers or ungraded special education students.




Figure 24
K-12 PupiL-TEACHER RATIOS FOR lowa PuBLic ScHooLs
BY ENROLLMENT CATEGORY
1985-1986, 2001-2002 anp 2002-2003
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Table 60

K-12 PupiL-TEeEAcCHER RaTIOS FOR lowa PuBLic ScHooLs
BY ENROLLMENT CATEGORY

2002-2003

Enrollment Number of Number of

Category Students FTE Teachers Ratio
<250 4,902 477.2 10.3
250-399 17,914 1,522.6 11.8
400-599 36,914 2,789.0 13.2
600-999 74,992 5,283.1 14.2
1,000-2,499 116,351 7,529.3 15.5
2,500-7,499 94,373 5,625.9 16.8
7,500+ 122,477 7,392.6 16.6
State 467,923 30,619.7 15.3

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Enrollment File.

Note: Pupil-teacher ratios do not include special education teachers or ungraded special education
students.







PROGRAM

The Program chapter of The Annual Condition of Education Report includes information
pertaining to school district organizational structure, curriculum unit offerings, enrollments
for foreign language, higher level mathematics, higher level science, and computer-related
courses, graduation requirements for mathematics and science, class size statisticsin grades
kindergartenthroughthree, andearly childhood educati oninformation on preschool enrollments
and kindergarten type. Also included in the Program chapter is the technology section that
detail sinformation regarding expendituresfor computer hardware and software, availability
of computers for school districts, and school district participation in Project EASIER
(Electronic Access System for lowa Education Records)

School District Organizational Structure

School district organizational structure in lowa public school districts is displayed in
Tables 61 and 62. 1n1985-1986 themost common school district organizational structurewas
theK-6, 7-12 (38.9 percent). In 2002-2003 the K-6, 7-12 organizational structurewasusedin
1.9 percent of school districts. In most cases, the traditional junior-senior high school
structures of 7-12 have been replaced with middle school and grade 9-12 structures. The K-
5, 6-8, 9-12 structure had the highest percentage of districts (29.6 percent) in 2002-2003.
Preschool was not predominant in the 1985-1986 school district organizational structure but
in 2002-2003 preschool was in nine of the 19 organizational structures.

Table 61

ORGANIZATIONAL STRUCTURESIN | owa PusLic ScHooL DisTricTS

1985-1986

Structure Percent of

(Grade Level Included) Districts

K-6, 7-12 38.9%
K-5, 6-8, 9-12 18.6
K-6, 7-8, 9-12 14.2
K-4,5-8, 9-12 10.8
K-6, 7-9, 10-12 7.8
K-8, 9-12 7.1
K-5, 6-12 0.5
K-3,4-6, 7-12 0.5
PK-2, 3-5, 6-8, 9-12 0.5
K-7,8-12 0.5
K-3, 4-6, 7-8, 9-12 0.2
K-4, 5-6, 7-9, 10-12 0.2
K-3, 4-8,9-12 0.2

100.0

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Policies and Procedures File.




Table 62

ORGANIZATIONAL STRUCTURESIN lowa PusLic ScHooL DistricTs

2002-2003

Structure Percent of

(Grade LevelsIncluded) Districts

K-5, 6-8, 9-12 29.6%
PK-5, 6-8, 9-12 10.0
K-6, 7-8, 9-12 27.0
K-4,5-8,9-12 119
PK-4, 5-8,9-12 35
PK-6, 7-8, 9-12 9.7
K-6, 7-12 19
K-6, 7-9, 10-12 11
K-4,5-6, 7-8, 9-12 11
PK-6, 7-12 11
K-3,4-8,9-12 0.8
PK-6, 7-9, 10-12 0.5
K-3, 4-5, 6-8, 9-12 <0.3
PK-3, 4-6, 7-8, 9-12 <0.3
K-3, 4-6, 7-8, 9-12 <0.3
K-3, 4-6, 7-9, 10-12 <0.3
PK-2, 3-6, 7-8, 9-12 <0.3
PK-3, 4-7,8-12 <0.3
PK-5, 6-7, 8-9, 10-12 <0.3

100.0

Source: lowa Department of Education, Bureau of Planning, Research and Evaluation, Basic Educational
Data Survey, Policies and Procedures File.

Curriculum and Cour se Enrollments

Datainthe Curriculum Unit Offerings section of The Annual Condition of Education Report
has been modified to present a broader picture of course offerings within the public school
districtsfor grades 9-12. Table 63 represents data that has been reported in the past with a
slight change in the methodology. Courses using the same title with different levels are
calculated as separate Carnegie units. One Carnegie unit is represented by a course that is
offered and taught daily for an entire year. Before 1997-1998, the lowa Department of
Education used local school district course codes. Starting in 1997-1998, the Department
collected curriculum data using National Center for Education Statistics (NCES) course
codesincluding alevel course assignment. From the time when NCES curriculum course
codeswere collected, courselevel wasnot adetermining factor in the cal culation of average
curriculum units offered and taught. Table 64 has been added to provide a comparison to
Table63 regarding thetypesof coursesoffered based on coursetitleonly. Table65examines
courses that have been designated as honors level courses.

Data in the foreign language enrollments (Tables 66 and 67), higher level mathematics
enrollments (Table 68) and higher level science enrollments (Tables 69 and 70) have been
modifiedthisyear to presentamoreaccuratepictureof thesecourseenrollments. M ethodol ogy
changes have been made and show the course enrollmentsfor 1985-1986 and for 2000-2001
t02002-2003. Datafor computer-related courses (Table 71) have been added to this section
to present thisinformation in a comparative format.



Curriculum Unit Offerings

Average curriculum units offered and taught by district enrollment category using the same
titlewithdifferentlevel coursesisdisplayedin Table63for 1985-1986 and 2000-2001 through
2002-2003. For all courses shown, the number of units shown by enrollment category
decreasesby thesizeof theenrollment category. Ingeneral, thenumber of unitsfor all courses
shown statewide has increased for every year shown. Between 1985-1986 and 2002-2003
English/languageartsincreased 3.1 units(44.9 percent), mathematicsincreased 2.3 units(31.9
percent), science increased 1.9 units (33.9 percent), social studiesincreased 2.4 units (49.0
percent), and foreign language increased 2.3 units (63.9 percent).

Table 63

AVERAGE CURRICULUM UNITS OFFERED AND TAUGHT
BY DisTrICT ENROLLMENT CATEGORY
1985-1986 anp 2000-2001 To 2002-2003
SaME TiTLE/DIFFERENT LEVEL - COUNTED AS SEPARATE COURSES

Min Units 600- 1,000- 2,500-

IA Standards <250 250-399  400-599 999 2,499 7,499 7,500+  State
1985-1986
Total Number of Districts 52 90 95 97 71 24 8 437
# Districts Operating HS 50 89 95 97 71 24 8 434
English/Language Arts 5 5 5.6 6.3 6.6 8.2 114 17.7 6.9
Mathematics 5 6.4 6.4 6.8 7.0 8.0 9.8 12.7 7.2
Science 4 4.6 48 52 5.7 6.2 8.1 9.6 5.6
Social Studies 4 4.2 44 4.7 48 5.6 6.5 8.8 49
Foreign Language 2 21 23 25 32 4.9 9.8 14.9 3.6
2000-2001
Total Number of Districts 32 46 80 101 81 24 9 373
# Districts Operating HS 14 41 80 101 81 24 9 350
English/Language Arts 6 6.3 7.2 75 8.4 10.3 14.1 221 9.1
Mathematics 6 6.9 7.4 7.9 85 9.6 13.0 15.8 8.9
Science 5 52 5.7 6.1 7.0 7.7 11.9 14.1 7.2
Social Studies 5 51 55 6.0 6.2 75 9.8 135 6.8
Foreign Language 4 34 3.7 43 4.9 7.0 11.8 18.4 5.9
2001-2002
Total Number of Districts 32 46 81 98 81 24 9 371
# Districts Operating HS 13 43 81 98 81 24 9 349
English/Language Arts 6 6.6 75 7.6 85 10.9 16.3 24.4 9.6
Mathematics 6 7.6 77 7.6 85 9.7 15.7 17.7 9.2
Science 5 51 6.0 6.2 6.9 7.9 135 15.3 74
Social Studies 5 53 5.6 6.2 6.4 75 11.7 15.2 7.1
Foreign Language 4 35" 3.9° 4.2 46 6.8 13.3 18.3 5.9
2002-2003
Total Number of Districts 33 54 71 101 79 24 9 371
# Districts Operating HS 12 51 71 101 79 24 9 347
English/Language Arts 6 6.9 7.8 7.9 8.8 11.8 15.7 252 10.0
Mathematics 6 73 7.7 8.3 8.6 10.8 139 18.9 9.5
Science 5 5.6 59 6.4 6.9 8.2 12.2 16.5 75
Social Studies 5 55 6.1 6.4 6.5 7.8 12.3 154 7.3
Foreign Language 4 38" 4.0 45 4.6 7.0 12.0 18.9 59
Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational

Data Survey, Curriculum and Enroliment Files.
*Waiver provisions are available under special circumstances.
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Table 64 presents average curriculum units offered and taught by district enrollment size
category usingthetitleof thecourseasthedeterminingfactor intheunits(courselevel doesn't
determineuniqueunits) for 2000-2001 to 2002-2003. For all yearsshown, thenumber of units
offered and taught in district enrollment categorieswith 1,000 or morestudentswasabovethe
stateaveragefor each classshown. Thestateaveragefor unitshasincreased for each classfor
all years shown with the exception of foreign language between 2000-2001 and 2001-2002
and science between 2001-2002 and 2002-2003.

Table 64
AVERAGE CURRICULUM UNITSOFFERED AND T AUGHT
BY DistricT ENROLLMENT CATEGORY
2000-2001 1o 2002-2003
SaME TITLE/DIFFERENT LEVEL - COUNTED AS SAME COURSE
Min Units 600- 1,000- 2,500-

IA Standards <250 250-399 400-599 999 2,499 7,499 7,500+ State
2000-2001
Number Districts 32 46 80 101 81 24 9 373
# Districts Operating HS 14 41 80 101 81 24 9 350
English/Language Arts 6 6.2 6.9 7.0 7.8 9.0 11.8 18.0 8.3
Mathematics 6 6.8 7.3 7.6 8.4 9.3 11.8 13.3 8.6
Science 5 5.0 5.7 5.9 6.7 7.2 10.3 12.3 6.9
Social Studies 5 51 54 57 6.0 6.8 8.2 10.3 6.3
Foreign Language 4 3.4 3.7 4.2 4.6 6.7 11.3 18.0 5.7
2001-2002
Number Districts 32 46 81 98 81 24 9 371
# Districts Operating HS 13 43 81 98 81 24 9 349
English/Language Arts 6 6.5 7.2 7.1 7.9 9.6 13.6 199 8.7
Mathematics 6 7.3 75 75 8.3 9.3 14.2 14.5 8.8
Science 5 4.9 6.0 6.0 6.6 7.3 115 13.2 7.0
Social Studies 5 5.2 55 59 6.1 6.7 9.9 11.0 6.5
Foreign Language 4 3.3* 3.8 4.2 4.4 6.5 12.8 17.7 5.6
2002-2003
Number Districts 33 54 71 101 79 24 9 371
# Districts Operating HS 12 51 71 101 79 24 9 347
English/Language Arts 6 6.6 7.2 7.4 79 10.3 12.8 20.2 8.9
Mathematics 6 7.2 7.5 8.0 8.4 10.3 12.7 15.5 9.0
Science 5 55 5.8 6.2 6.6 7.6 10.5 13.5 7.0
Social Studies 5 55 59 6.1 6.2 6.9 10.3 11.5 6.7
Foreign Language 4 3.7* 3.9 4.4 4.4 6.8 114 18.4 5.7

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Curriculum and Enroliment Files.
*Waiver provisions are available under special circumstances.




Coursesreported ashonorslevel and the number of units offered and taught are reported by
enrollment category in Table65for 2000-2001 to 2002-2003. Science courseshadthehighest
unit values statewide in 2002-2003.Enrollment categories over 2,500 offered more honors
level unitsthan the state average for all courseslisted in each year shown.
Table 65
AVERAGE UNITsHoNoRs CoursEs OFFERED AND TAUGHT BY
DistricT ENROLLMENT CATEGORY — 2000-2001 To 2002-2003
<250 250-399 400-599 600-999 1,000-2,499  2,500-7,499 7,500+ State
Average Units (Number districts offered honors courses)

2000-2001
Number Districts 32 46 80 101 81 24 9 373
# Districts Operating HS 14 41 80 101 81 24 9 350
EnglisLanguage Arts ~ 1.33(3)  1.07(7) 1.10(22) 155(31) 192(42) 255(19) 278(9) 1.79 (133)
Mathematics 100(1) 157(7) 113(17) 156(35) 159(35) 225(18) 272(9) 1.69 (122)
Science 100(2) 120(5) 1.42(13) 181(26) 152(27) 347(17) 269(8)  1.99 (98)
Social Studies 0 068(4) 131(8) 106(9 138(21) 189(18) 255(7) 155(67)
Foreign Language 0 0 100(2 171(7) 138(8) 225(6) 3.00(6) 1.95(29)
2001-2002
Number Districts 32 46 81 98 81 24 9 371
# Districts Operating HS 13 43 81 98 81 24 9 349
EnglisLanguage Arts ~ 1.25(4)  106(8) 1.20(22) 150(29) 212(41) 3.03(18) 2.78(9) 1.91(131)
Mathematics 1(2) 145(10) 125(18) 1.80(33) 170(37) 261(15 3.11(9) 1.84(124)
Science 1(2) 113(8) 131(15) 1.86(25) 1.48(26) 3.38(17) 286(7) 1.93(100)
Social Studies 0 83(3) .97(11) 117(6) 132(22) 233(18) 293(7) 167 (67)
Foreign Language 0 0 1(1) 150(8) 158(6) 236(7) 269(6) 197 (28)
2002-2003
Number Districts 33 54 71 101 79 24 9 371
# Districts Operating HS 12 51 71 101 79 24 9 347
EnglisLanguage Arts 200 (2)  1.25(8) 1.12(20) 158(31) 201(41) 3.14(18) 3.22(9) 1.96 (129)
Mathematics 100(1) 119(8) 117(18) 178(32) 165(37) 245(16) 3.22(9) 1.80 (121)
Science 150(2) 125(6) 154(14) 1.80(23) 1.68(20) 3.08(19) 3.29(7) 207 (91)
Social Studies 0 080(4) 095(11) 120(13) 117(25) 250(18) 3.07(7) 161(78)
Foreign Language 0 0 117(3) 157(7) 122(9 211(9 320(5 1.83(33)

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Curriculum and Enroliment Files.
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Foreign Language Enrollments

Total publicschool grade9-12foreignlanguageenrollmentsby enrollment category isshown
in Table 66 for 1985-1986 and 2000-2001 through 2002-2003. The Department does not
collect grade levels of students, specific courses and the estimated percentage of students
enrolledinforeign language coursesis cal cul ated by dividing thetotal enrollment inforeign
language courses by the enrollment for grades 9-12. 1n 2002-2003, 51.8 percent of students
were enrolled in foreign language courses, up from 30.8 percent in 1985-1986. Two
enrollment categories(1,000-2,499 and 2,500-7,499) were abovethe state averagewhilethe
rest were below 50.0 percent in 2002-2003. Overall, the percentage of students enrolled in
foreign language courses increased slightly between 2001-2002 and 2002-2003.

Table 66

TotaL lowa PusLic ScHooL GRADE 9-12 ENROLLMENT INALL FOREIGN
L ANGUAGE COURSESBY ENROLLMENT CATEGORY
1985-1986, 2000-2001 To 2002-2003

1985-1986 2000-2001 2001-2002 2002-2003

Numberof  Estimated % Numberof Estimated%  Numberof Estimated% Numberof Estimated %
Enrollment Students of Students Students of Students Students of Students Students  of Students
Category Enrolled Enrolled Enrolled Enrolled Enrolled Enrolled Enrolled Enrolled
<250 658 20.4% 519 44.4% 443 41.4% 462 48.9%
250-399 1,667 18.2 2,055 42.8 2,107 433 2,621 45.0
400-599 2,769 18.9 6,291 453 6,590 47.9 6,072 48.7
600-999 5,079 21.8 12,509 48.5 12,299 49.5 12,543 49.6
1,000-2,499 10,536 30.2 22,096 54.7 22,073 553 22,224 56.2
2,500-7,499 13,018 42.7 16,078 52.6 16,223 53.6 16,871 56.2
7,500+ 13,064 359 21,761 56.6 19,645 50.1 18,028 47.4
State 46,791 30.8 81,309 52.4 79,380 51.6 78,821 51.8

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Curriculum and Enroliment Files.

Note: Estimated percents are based on the assumption that foreign language courses are normally taken
in grades 9-12.

Table 67 details foreign language enrollments by course for 1985-1986 and 2000-2001 to
2002-2003. Spanish, French, and German accountedfor 97.9 percent of theforeignlanguage
studentsenrolledin2002-2003, continuing thetrend for theyears shown. Spani sh continued
to have the highest enrollment of the foreign languages and continued to increase in the
percentage of students enrolled. In 2002-2003, Spanish had 79.5 percent of the students
enrolledinforeignlanguage, up 1.5 percentage pointsfrom 2001-2002 and 19.9 percentage
points from 1985-1986.

Table 67

FoREIGN L ANGUAGE ENROLLMENT IN lowA PuBLIic ScHooLs
GRADES 9-12 — 1985-1986, 2000-2001 To 2002-2003

1985-1986 2000-2001 2001-2002 2002-2003
Numberof % of Foreign Numberof % of Foreign Numberof % of Foreign Numberof % of Foreign

Students Language Students Language Students Language Students Language
Language Enrolled Enrollment Enrolled Enrollment  Enrolled Enrollment Enrolled Enrollment
Spanish 27,893 59.6% 62,212 76.5% 61,947 78.0% 62,652 79.5%
French 12,837 27.4 11,308 13.9 10,174 12.8 9,248 11.7
German 5,462 11.7 6,221 7.7 5,582 7.0 5,265 6.7
Japanese 21 0.0 493 0.6 544 0.7 592 0.8
Russian 102 0.2 185 0.2 144 0.2 54 0.1
Latin 443 0.9 98 0.1 88 0.1 102 0.1
Chinese 0 0.0 96 0.1 116 0.1 90 0.1
Italian 16 0.0 122 0.2 111 0.1 143 0.2
Other 17 0.0 574 0.7 674 0.8 675 0.9
Total 46,791 100.00 81,309 100.00 79,380 100.00 78,821 100.00

102 Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational

Data Survey, Curriculum Files.




Higher Level Mathematics Enrollments

Table68 providesinformati onregarding enrolImentsin higher level mathematicsby enrol Iment
category. Enrollmentsin higher level mathematicsincludethe number of high school students
and the estimated percent of students enrolled in calculus and trigonometry in lowa public
schools. Estimated percentages were cal culated by dividing the number of students enrolled
in higher level mathematics courses by the number of public school studentsingrades11 and
12. Higher level mathematics enrollments have remained at approximately 19.0 percent for
the last three school years, which is almost double the percentage from 1985-1986. The
percentage of studentsenrolledin higher level mathematics hasremained bel ow 14.0 percent
for all years shown in the less than 250 students enrollment category and has been over 5.0
percentage points below the state average for the last three school years. The 1,000-2,499
enrollment category had the highest percentage of students enrolled for al enrollment
categories for 2000-2001 through 2002-2003.

Table 68

| owa PusLic ScHooL ENROLLMENT IN HIGHER LEVEL M ATHEMATICS
BY ENROLLMENT CATEGORY — 1985-1986, 2000-2001 To 2002-2003

250- 400- 600- 1,000- 2,500-
<250 399 599 999 2,499 7,499 7,500+ State

1985-1986
Total Number of Districts 52 20 95 97 71 24 8 437
# Districts Operating High School 50 89 95 97 71 24 8 434
Number of Districts Offering

Higher Level Math 17 20 33 37 40 18 8 173
Pupils Enrolled in Higher Level Math 93 140 355 603 1,551 1,766 2,603 7,111
Percent Females Enrolled in

Higher Level Math 14.1%  44.3% 44.5% 43.0% 446%  45.1% 46.1% 45.1%
Estimated % of all Pupils Enrolled 6.0% 3.1% 4.9% 5.3% 9.2% 12.1% 15.3% 9.7%
2000-2001
Total Number of Districts 32 46 80 101 81 24 9 373
#Districts Operating High School 14 41 80 101 81 24 9 350
Number of Districts Offering

Higher Level Math 8 32 75 89 77 23 9 313
Pupils Enrolled in Higher Level Math 69 368 1,153 2,186 4,075 2,845 3,507 14,203
Percent Females Enrolled in

Higher Level Math 63.8%  56.8% 51.3% 51.7% 49.4%  49.1% 49.0% 50.0%
Estimated % of all PupilsEnrolled  11.2%  15.2% 16.8% 17.4% 20.8%  19.3% 19.9% 19.1%
2001-2002
Total Number of Districts 32 46 81 98 81 24 9 371
# Districts Operating High School 13 43 81 98 81 24 9 349
Number of Districts Offering

Higher Level Math 8 35 73 88 75 24 9 312
Pupils Enrolled in Higher Level Math 58 413 1,143 2,170 4,064 2,800 3,507 14,155
Percent Females Enrolled in

Higher Level Math 53.4%  54.2% 50.5% 49.2% 482%  45.3% 48.3% 48.2%
Estimated % of all PupilsEnrolled  10.2%  16.5% 16.6% 17.6% 20.7%  19.0% 19.2% 18.9%
2002-2003
Total Number of Districts 33 54 71 101 79 24 9 371
# Districts Operating High School 12 51 71 101 79 24 9 347
Number of Districts Offering

Higher Level Math 9 41 67 91 75 24 9 316
Pupils Enrolled in Higher Level Math 71 527 1,120 2,226 4,031 3,125 3,403 14,503
Percent Females Enrolled in

Higher Level Math 47.9%  54.5% A47.7% 51.2% 49.4%  48.5% 46.8% 48.9%

Estimated % of all PupilsEnrolled  13.8%  18.0% 17.9% 17.3% 205% 21.2% 19.1% 19.4%

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Curriculum and Enroliment Files.

Notes:  Estimated percents are based on the assumption that higher level mathematics courses are
normally taken in grades 11 and 12. Includes calculus and trigonometry.
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Higher Level Science Enrollments

Tables69and 70 display higher level scienceenrollmentsand the estimated percent of public
high school studentsenrolledin chemistry and physics. Theestimated percentage of students
enrolled in chemistry is calculated by dividing the number of studentsin grade 11 by the
number of studentsenrolled in chemistry. The percentage of students enrolled in physicsis
estimated by dividing the number of studentsin grade 12 by the number of studentsenrolled
in physics.

Chemistry

The statewide percentage of students in grade 11 has remained at 64 percent the last two
school years. 1n 2002-2003, all enrollment categories were above 60 percent enrolled in
chemistry with the exception of the 250-399 enrollment category at 59.2 percent. During the
last three school years (2000-2001 to 2002-2003), more females have been enrolled in
chemistry coursesthan mal esstatewide. Between 1985-1986 and 2002-2003, the percentage
of students enrolled in chemistry has increased 16.0 percentage points. All enrollment
categories have increased the percentage of students enrolled in chemistry in that same
timeframe (Table 69).

Table 69

| owa PusLic ScHooL ENROLLMENT IN CHEMISTRY
BY ENROLLMENT CATEGORY 1985-1986, 2000-2001 To 2002-2003

250- 400- 600- 1,000- 2,500-

<250 399 599 999 12,499 7,499 7,500+ State
1985-1986
Total Number of Districts 52 90 95 97 71 24 8 437
Number Districts Operating High School 50 89 95 97 71 24 8 434
Number of Districts Offering Chemistry 40 73 87 96 71 24 8 399
Pupils Enrolled in Chemistry 413 971 1,690 2,946 3969 4,283 3,673 17,945
Percent Females Enrolled in Chemistry ~ 50.6% 51.3% 52.0% 51.0% 49.3% 48.8% 47.5% 49.5%
Estimated % of all Pupils Enrolled 55.4% 42.4% 46.0% 51.5% 46.3% 57.8% 41.8% 48.2%
2000-2001
Total Number of Districts 32 46 80 101 81 24 9 373
Number Districts Operating High School 14 41 80 101 81 24 9 350
Number of Districts Offering Chemistry 10 37 78 99 80 24 9 337
Pupils Enrolled in Chemistry 124 689 1,998 4,041 6,464 4,901 6,328 24,545
Percent Females Enrolled in Chemistry ~ 43.5% 56.6% 55.6% 55.1% 545% 51.4% 52.5% 53.6%
Estimated % of all Pupils Enrolled 44.8% 55.7% 58.9% 64.8% 65.5% 65.4% 69.7% 65.3%
2001-2002
Total Number of Districts 32 46 81 98 81 24 9 371
Number Districts Operating High School 13 43 81 98 81 24 9 349
Number of Districts Offering Chemistry 11 41 80 98 80 24 9 343
Pupils Enrolled in Chemistry 153 747 2,065 4,163 6,566 5,055 5,874 24,623
Percent Females Enrolled in Chemistry ~ 60.8% 56.1% 52.9% 54.7% 53.8% 531% 51.3% 53.2%
Estimated % of all Pupils Enrolled 57.3% 59.9% 58.3% 65.9% 65.2% 66.9% 62.3% 64.1%
2002-2003
Total Number of Districts 33 54 71 101 79 24 9 371
Number Districts Operating High School 12 51 71 101 79 24 9 347
Number of Districts Offering Chemistry 10 47 70 99 79 24 9 338
Pupils Enrolled in Chemistry 145 857 1,877 4,294 6,532 4,986 5721 24,412
Percent Females Enrolled in Chemistry ~ 55.2% 53.1% 53.6% 53.0% 53.7% 505% 52.6% 52.7%
Estimated % of all Pupils Enrolled 60.2% 59.2% 61.7% 66.2% 65.8% 66.2% 61.2% 64.2%

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Curriculum and Enroliment Files.
Note: Estimated percents are based on the assumption that chemistry courses are normally taken in grade 11.
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Physics

Table 70 providesinformation pertaining to physics enrolIments by enrollment category for
1985-1986 and 2000-2001 through 2002-2003. Statewide, the percentageof studentsenrolled
in physics has decreased slightly from 28.9 percent in 2000-2001 to 27.5 percent in 2002-
2003. On average, the percentage of females enrolled in physics has been at or below 45.0
percent for all years shown for the state.

Table 70

lowa PusLic ScHooL ENROLLMENT IN PHYSICS
BY ENROLLMENT CATEGORY — 1985-1986, 2000-2001 To 2002-2003

250- 400- 600- 1,000- 2,500-
<250 399 599 999 2,499 2,499 7,500+ State

1985-1986

Total Number of Districts 52 90 95 97 71 24 8 437
Number Districts Operating High School 50 89 95 97 71 24 8 434
Number of Districts Offering Physics 32 71 86 91 71 24 8 383
Pupils Enrolled in Physics 191 683 897 1216 1,737 2,303 2,024 9,051
Percent Females Enrolled in Physics 476%  36.2%  388%  402% 37.2%  40.9%  384%  39.1%
Estimated % of all Pupils Enrolled 234%  30.6% 25.0% 21.6% 21.1% 320% 246%  252%
2000-2001

Total Number of Districts 32 46 80 101 81 24 9 373
Number Districts Operating High School 14 41 80 101 81 24 9 350
Number of Districts Offering Physics 9 35 75 98 78 24 9 328
Pupils Enrolled in Physics 60 280 870 1616 2,439 2,178 3,237 10,680
Percent Females Enrolled in Physics 58.3%  48.6%  46.4%  47.0% 435%  443%  445%  45.0%
Estimated % of all Pupils Enrolled 17.7%  238%  25.0%  254% 251%  302% 37.7%  28.9%
2001-2002

Total Number of Districts 32 46 81 98 81 24 9 371
Number Districts Operating High School 13 43 81 98 81 24 9 349
Number of Districts Offering Physics 7 37 76 93 78 24 9 324
Pupils Enrolled in Physics 72 313 839 1611 2,464 2,048 2,928 10,275
Percent Females Enrolled in Physics 486%  47.9%  473%  505% 44.4%  424%  435%  451%
Estimated % of all Pupils Enrolled 23.9% 248% 250% 269% 25.7%  285%  332%  28.2%
2002-2003

Total Number of Districts 33 54 71 101 79 24 9 371
Number Districts Operating High School 12 51 71 101 79 24 9 347
Number of Districts Offering Physics 10 41 68 96 75 24 9 323
Pupils Enrolled in Physics 54 346 731 1431 2,577 2,074 2,897 10,110
Percent Females Enrolled in Physics 53.7%  46.5%  445%  428% 429%  457%  431%  43.8%
Estimated % of all Pupils Enrolled 19.7%  233%  22.7%  225% 26.6%  287%  342%  27.5%

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Curriculum and Enroliment Files.
Note: Estimated percents are based on the assumption that physics courses are normally taken in grade 12.
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Computer-Related Course Enrollments

Public school enrollment in computer-related courses by enrollment category isdetailed in
Table 71. The percentage of students enrolled in computer-related courses is estimated by
dividing the total number of students enrolled in grades 9-12 by the number of students
enrolled in computer-related courses. The statewide percentage of students enrolled in
computer-related courses has increased from 12.1 percent in 1985-1986 to 23.3 percent in
2002-2003. The statewide percentage has decreased slightly the last two years, from 24.4
percentin 2000-2001 to 23.8 percent in 2001-2002 and to 23.3 percent in 2002-2003. For the
last threeyears (2000-2001 through 2002-2003) the 2,500-7,499 enrol Iment category had the
lowest percentage of students enrolled in computer-related courseswith each year below 20
percent. Statewide, a higher percentage of maleswere enrolled in computer-related courses
for al years shown. For the years 2000-2001 to 2002-2003, all enrollment categories with
fewer than 2,500 students had a higher percentage of computer-related course studentsthan
thestateaveragewhiletheenrollment categorieswith 2,500 or more studentshad percentages
below the state average.

Table 71

| owa PusLic ScHooL ENROLLMENT IN CoMPUTER-RELATED

CouRrsesBY ENROLLMENT CATEGORY
1985-1986, 2000-2001 To 2002-2003

250- 400- 600- 1,000-  2,500-
<250 399 599 999 2,499 7,499 7,500+ State
1985-1986
Total Number of Districts 52 90 95 97 71 24 8 437
# Districts Operating High School 50 89 95 97 71 24 8 434
# of Districts Offering Comp-Rel Courses 41 72 74 81 65 24 7 364

Pupils Enrolled in Comp-Related Courses 697 1,262 2,047 3,466 4,565 4250 2,178 18,465
% Females Enrolled in Comp-Rel Courses  46.6%  45.4% 47.6% 46.4% 451%  372% 42.7% 43.6%

Estimated % of all Pupils Enrolled 21.6%  13.8% 13.8% 14.8% 13.2%  13.9% 6.0% 12.1%
2000-2001

Total Number of Districts 32 46 80 101 81 24 9 373
# Districts Operating High School 14 41 80 101 81 24 9 350
# of Dist. Offering Comp-Related Courses 13 39 79 100 81 24 9 345

Pupils Enrolled in Comp-Related Courses 349 1,376 4,131 6,967 10,692 5,469 8,844 37,828
% Females Enrolled in Comp-Rel Courses  51.9%  43.3% 44.2% 44.1% 451%  39.0% 42.0% 43.2%

Estimated % of all Pupils Enrolled 29.8%  28.6% 29.7% 27.0%  26.5% 17.9% 23.0% 24.4%
2001-2002

Total Number of Districts 32 46 81 98 81 24 9 371
# Districts Operating High School 13 43 81 98 81 24 9 349
# of Dist. Offering Comp-Related Courses 12 38 80 98 81 24 9 342

Pupils Enrolled in Comp-Related Courses 260 1,318 4,242 6,944 10,062 6,004 7,753 36,583
% Females Enrolled in Comp-Rel Courses  46.2%  42.3% 43.0% 43.3% 39.7%  38.0% 38.4%  40.4%

Estimated % of all Pupils Enrolled 243%  27.1% 30.9% 28.0%  25.2% 19.8% 19.8%  23.8%
2002-2003

Total Number of Districts 33 54 71 101 79 24 9 371
# Districts Operating High School 12 51 71 101 79 24 9 347
# of Dist. Offering Comp-Related Courses 10 50 70 100 79 24 9 342

Pupils Enrolled in Comp-Related Courses 231 1,714 3,506 6,968 10,031 5,695 7352 35,497
% Females Enrolled in Comp-Rel Courses  48.5%  45.3% 41.9% 41.2% 40.6%  39.2% 40.3%  40.8%

Estimated % of all Pupils Enrolled 24.5%  29.5% 28.1% 27.5% 25.4% 19.0% 19.3%  23.3%

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Curriculum and Enroliment Files.

Note: Estimated percents are based on the assumption that computer-related courses are normally taken

in grades 9-12.

106




Graduation Requirements for Mathematics and Science

lowa public high school graduation requirements are collected by the Department of
Education through the Basic Educational Data Survey (BEDS). lowa Administrative
Code 12.5(14) defines one course unit earned meets at least 200 minutes per week for 36
weeks or is taught for the equivalent of 120 hours of instruction. For example, a class that
meets one 50 minute period aday for both semestersisnormally given two local credits, but
would receive one course unit.

The average number of graduation requirement units for mathematics and science by
enrollment category for 1985-1986 and 1999-2000 through 2002-2003 isshownin Table 72.
Between 2001-2002 and 2002-2003, the average state mathemati cs graduation requirements
increased by 0.02 units while the average state science graduation requirements decreased
0.13units. Onaverage, all enrollment categoriesrequired morethan 2.0 unitsof mathematics
in2002-2003, upfromtwo enrollment categoriesthat had an averageof 2.0 or greater in 1985-
1986. On average, the five smallest enrollment categories required more than 2.0 units of
sciencefor graduation whilethetwo largest enrollment categoriesweredlightly below 2.0in
2002-2003. 1n1985-1986, no enrollment category had an average required science unit over
2.0.

Table 72

AVERAGE NUMBER OF M ATHEMATICS AND SciENCE UNITS REQUIRED

FOR GRADUATION IN | owa PusLic ScHooLs
1985-1986 anD 1999-2000 THROUGH 2002-2003

Mathematics Science
Enrollment 1985- 1999- 2000- 2001- 2002- 1985- 1999- 2000- 2001- 2002-
Category 1986 2000 2001 2002 2003 1986 2000 2001 2002 2003
<250 2.00 2.56 2.45 2.38 2.38 1.98 2.44 227 231 2.23
250-399 2.01 2.47 2.33 2.50 2.46 1.99 2.38 224 234 2.37
400-599 1.89 2.31 2.27 2.30 2.36 1.84 2.16 213 215 2.19
600-999 1.91 2.34 2.23 2.26 2.27 1.88 2.22 209 209 2.12

1,000-2,499 177 215 211 215 219 174 2.09 206 210 215

2,500-7,499 1.49 2.02 198 204 203 152 192 190 1.98 198

7,500+ 1.69 2.00 211 206 211 175 2.00 200 194 1.89

State 1.88 2.28 221 226 228 1.86 2.18 210 230 217

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Policies and Procedures Files.
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The frequency distribution of mathematics and science units required for graduation in
displayedin Tables73and 74. 1n2002-2003, the most frequent number of unitsrequired for
graduationwas2.0for both mathematics(67.1 percent) and science (75.5 percent) among the
school districts. Ninety-two school districts (26.5 percent) required 3.0 or more units of
mathematics for graduation and 58 (16.7 percent) required 3.0 or more units of science for
graduation.

Table 73

FREQUENCY DisTrIBUTION OF M ATHEMATICS UNITS REQUIRED FOR
GRADUATION BY lowA PuBLic ScHooL DisTricTs 2002-2003

Units Required Number of Percent of Cumulative
for Graduation Districts Districts Percent
1.0 2 0.6% 0.6%
13 1 0.3 0.9
15 2 0.6 15
2.0 233 67.1 68.6
23 1 0.3 68.9
25 16 4.6 735
3.0 91 26.2 99.7
4.0 1 0.3 100.0

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Policies and Procedures File.

Note: The number of districts represents those districts providing high school programs and does not include
districts sending high school students to other districts as a part of whole-grade sharing.

Table 74

FrReEQUENCY DisTRIBUTION OF SclENCE UNITS REQUIRED FOR
GRADUATION BY lowa PuBLic ScHooL DistrICTS

2002-2003

Units Required Number of Percent of Cumulative

for Graduation Digtricts Digtricts Percent
1.0 9 2.6% 2.6%
15 1 0.3 29
20 262 75.5 78.4
23 2 0.6 79.0
25 15 43 83.3
3.0 57 16.4 99.7
4.0 1 0.3 100.0

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Policies and Procedures File.

Note: The number of districts represents those districts providing high school programs and does not include
districts sending high school students to other districts as a part of whole-grade sharing.




Class Size

Chapter 256D, through House File 743 in 1999, established the lowa Early Intervention
Block Grant Program to fund class size reduction for lowa public schools for early
elementary grades. Oneof the program goal swasthereduction of averageclasssizeinbasic
skillsinstruction for kindergarten through third gradeto 17 students per teacher. In addition,
the program’ sgoal swereto providedirection and resourcesfor early intervention effortsby
school districts to achieve a higher level of student success in the basic skills, especially
reading skills, andincreasecommuni cation and accountability regarding student performance.
Program allocations were: $10 million in FY 2000; $20 millionin FY 2001; $30 millionin
FY 2002; and $30 million in FY 2003. House File 759 as enacted in the 2001 Second
Extraordinary Session (November 2001) provided that districts could usefundsreceived for
the lowa Early Intervention Block Grant Program for any general fund purpose. The
expanded use of thesefundswaslimited to the 2001-2002 year. Approximately $1.0 million
were moved from the class size reduction funds to general fund purposes. Thirty-three
districts made such adjustments to their expenditures. Federal appropriations through the
U.S. Department of Education’s Class Size Reduction Program were: $9.4 million in
FY 2000; $10.2millioninFY 2001; $12.8 millioninFY 2002; and $12.8 millionin FY 2003.

lowa public school districts report class size data on the lowa Department of Education’s
Basic Educational Data Survey (BEDS) each fall for kindergarten, first, second, and third
grade classrooms. Districts a so report data for nontraditional classrooms, and classrooms
which combine students from different grades, for example K-5 classrooms. For each
homeroom classroom, districtsreported the number of students, teachersand aides. Special
education, Title1 and other pull-out classroomswereexcluded. Special education, art, music,
physical education and other specialty teachers were excluded from the total number of
teachers.

Average class size was calculated by dividing the number of students by the number of
classroom sections for each grade level kindergarten through third grade. Students in
combination classrooms were excluded from average class size calculations. For example,
students in a second-third grade combination classroom were not included in the average
classsize for asecond or third grade.

Limitations

AccordingtoHF 743, fundsreceived under thel owaEarly I ntervention Block Grant Program
could be used to:
e hireadditional licensed instructional staff;
» provide additional support for students, including before and after school
programs, tutoring, and intensive summer programs,
* acquire and administer diagnostic reading assessments;
» implement research-based instructional intervention programs for students
needing additional support;
» implement all-day, everyday kindergarten programs; and
e provide classroom teachers with intensive training programs to improve
reading instruction and professional development in best practices, including,
but not limited to, training programsrel ated to instruction to increase students’
phonemic awareness, reading abilities and comprehension skills.

Thedataprovidedinthisreport isaone-time snapshot of the classroom. Additional teachers
and aides hired, or classroom sections added during the second semester were not included
in the report.
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Findings

A comparison of average class size by grade for the past five school yearsis provided in
Table 75 and Figure 25. Average class size remained the same for third grade from 2001-
2002 to 2002-2003 and increased slightly for kindergarten through second grade. Thiswas
the first increase in the five years under review. Grades one and two increased to their
2000-2001 average. All grades remain below their 1998-1999 level.

Table 75
lowa PuBLic ScHooL DistriCcT
AVERAGE CLASS SzEs FOR GRADESK -3
1998-1999 10 2002-2003

Grade 1998-1999  1999-2000 2000-2001 2001-2002 2002-2003
Kindergarten 19.7 19.0 18.6 18.6 18.9

1 20.1 19.4 18.8 185 18.8

2 20.7 20.1 19.7 19.4 19.7

3 21.7 20.8 20.6 20.4 20.4

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational Data
Survey, Class Size Survey Files.

Figure 25

| owa PusLic ScHooL DistricT AVERAGE CLASS Szes FOR GRADESK -3
1998-1999 10 2002-2003

B 1998-1999 [1999-2000 M 2000-2001 N 2001-2002 O 2002-2003

Class Size

Kindergarten 1 2 3

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational Data
Survey, Class Size Survey Files.




Thepercentage changein BEDSenrollment for kindergarten through third grade wasgreater
than the percentage changein average class sizefor each gradelevel (see Tables 76 and 77).
For example, second grade BEDS enrollment declined by 8.6 percent from 1998-1999 to
2002-2003 but average class size declined by 4.8 percent during the same period.
Table 76
lowa PusLic ScHooL BEDS ENROLLMENT FOR
KINDERGARTEN THROUGH GRADE 3
1998-1999 anp 2002-2003
Absolute
1998-1999 2002-2003 Differencein Percent Change
Grade Enrollment Enrollment Enrollment in Enrollment
Kindergarten 35,772 34,090 -1,682 -4.7%

1 35,699 33,047 -2,652 -7.4

2 35,866 32,767 -3,099 -8.6

3 36,500 33,653 -2,847 -7.8

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Enroliment Files.

Table 77

| owa PusLic ScHooL DECLINE IN

AVERAGE CLASs Size vs BEDS ENROLLMENT
1998-1999 10 2002-2003

Percent Change Percent Change
Grade in Class Size in Enrollment
Kindergarten -4.1% -4.7%
1 -6.5 -7.4
2 -4.8 -8.6
3 -6.0 -7.8

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Enroliment Files and Class Size Survey Files.
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Thevariationin changeto average class sizeismore apparent when examined by enrollment
category. Tables 78-82 show average class size by enrollment category. The smallest
enrolIment category, lessthan 250 students, had the smallest average classsizein 2002-2003
for all gradelevelsreviewed, continuing thetrend first seenin 1998-1999. Although average
classsizeincreased for someenrollment categoriesand gradelevel sfrom 2001-2002 to 2002-
2003, the 2002-2003 averages remained below their 1998-1999 |evels. Asin past years,
average class size tended to increase as enrollment increased in 2002-2003. For example,
averageclasssizefor kindergartenin the 7500+ enrolIment category (20.3) was 78.1 percent
greater than the average class size for kindergarten in the under 250 category (11.4). The
differencefrom largest to smallest enrollment category was82.9 percent for first grade, 82.1
percent for second grade, and 65.7 percent for third grade.

Table 78

AVERAGE CLASs Size CoMPARISON FOR | owa PuBLic ScHooLs

BY ENROLLMENT CATEGORY — K INDERGARTEN
1998-1999 10 2002-2003

Enrollment

Category 1998-1999 1999-2000 2000-2001 2001-2002 2002-2003
<250 12.4 12.8 10.5 10.6 11.4
250-399 17.6 16.7 16.9 16.7 16.2
400-599 17.5 16.6 16.0 16.4 16.5
600-999 18.2 18.0 17.3 17.3 17.7
1,000-2,499 19.8 19.3 18.9 18.7 184
2,500-7,499 215 20.8 20.5 20.8 20.6
7,500+ 20.7 19.5 19.4 19.4 20.3
State 19.7 19.0 18.6 18.6 18.9

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Class Size Survey Files and Division of Financial and Information Services,
Certified Enroliment Files.

Table 79

AVERAGE CLASs Size CoMPARISON FOR |owa PuBLic ScHooLs

BY ENROLLMENT CATEGORY — GRADE 1
1998-1999 10 2002-2003

Enrollment

Category 1998-1999 1999-2000 2000-2001 2001-2002 2002-2003
<250 12.8 12.4 12.0 11.2 11.1
250-399 184 17.3 16.5 17.1 16.7
400-599 16.9 17.1 16.7 16.1 16.5
600-999 19.0 17.9 17.8 17.9 17.8
1,000-2,499 20.3 19.3 18.7 18.2 18.7
2,500-7,499 217 20.8 20.2 19.9 19.8
7,500+ 211 20.9 20.0 19.8 20.3
State 20.1 19.4 18.8 18.5 18.8

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Class Size Survey Files and Division of Financial and Information Services,
Certified Enroliment Files.
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Table 80

AVERAGE CLASs Size CoMPARISON FOR |owa PuBLic ScHooLs

BY ENROLLMENT CATEGORY — GRADE 2
1998-1999 10 2002-2003

Enrollment

Category 1998-1999 1999-2000 2000-2001 2001-2002 2002-2003
<250 12.8 12.9 11.8 12.1 11.7
250-399 17.7 18.1 17.7 17.7 17.0
400-599 18.0 171 17.3 175 17.3
600-999 19.6 19.1 18.1 18.1 18.3
1,000-2,499 21.3 20.6 19.7 194 19.8
2,500-7,499 22.0 21.2 21.3 20.6 21.3
7,500+ 21.7 214 21.2 20.6 21.3
State 20.7 20.1 19.7 194 19.7

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Class Size Survey Files and Division of Financial and Information Services,
Certified Enroliment Files.

Table 81

AVERAGE CLASs Size CoMPARISON FOR |owa PuBLic ScHooLs

BY ENROLLMENT CATEGORY — GRADE 3
1998-1999 10 2002-2003

Enrollment

Category 1998-1999 1999-2000 2000-2001 2001-2002 2002-2003
<250 14.2 14.1 12.6 13.6 134
250-399 19.5 18.3 18.7 184 18.3
400-599 194 17.8 18.0 17.9 18.0
600-999 20.3 19.6 19.5 19.0 19.2
1,000-2,499 21.9 21.6 20.9 20.5 20.2
2,500-7,499 23.0 21.7 22.0 21.8 21.7
7,500+ 23.0 22.1 21.9 21.9 22.2
State 21.7 20.8 20.6 20.4 20.4

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Class Size Survey Files and Division of Financial and Information Services,
Certified Enroliment Files.

Table 82

AVERAGE CLASs Size CoMPARISON FOR |owa PuBLic ScHooLs
BY ENROLLMENT CATEGORY — KINDERGARTEN TO GRADE 3

2002-2003

Enrollment

Category K 1 2 3
<250 114 111 11.7 134
250-399 16.2 16.7 17.0 18.3
400-599 16.5 16.5 17.3 18.0
600-999 17.7 17.8 18.3 19.2
1,000-2,499 184 18.7 19.8 20.2
2,500-7,499 20.6 19.8 21.3 21.7
7,500+ 20.3 20.3 21.3 22.2
State 18.9 18.8 19.7 204

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Class Size Survey Files and Division of Financial and Information Services, 3
Certified Enroliment Files. 11




Although the percentage of classroomsabove 17 studentsincreased from 2001-2002
t02002-2003 the percentageof very largeclassrooms, thosewith 30 or morestudents,
did not increase by the same rate (see Table 83). For example, the percentage of
kindergarten classroomswith morethan 17 studentsgrew by 7.6 percent from 2001-
2002 to 2002-2003 but the percentage of kindergarten classroomswith morethan 25
students declined during the same period. The percent of classroomsover 17, 21, 25
and 30 students declined from the 1998-1999 base year to 2002-2003.

Table 83

PERCENT oF lowa PuBLic ScHooL K-3 CLASSROOMS WITH

GREATER THAN 17, 21, 25, AND 30 STUDENTS
1998-1999, 2001-2002 anp 2002-2003

Grade 1998-1999 2001-2002 2002-2003

Per cent above 17

Kindergarten 71.8% 62.9% 67.7%
1 755 61.8 65.9
2 83.2 70.8 75.3
3 87.4 79.9 80.0

Per cent above 21

Kindergarten 344 20.9 24.0
1 34.8 19.6 21.8
2 41.9 274 29.7
3 53.2 40.0 39.5

Per cent above 25

Kindergarten 52 24 20
1 54 2.0 2.0
2 7.9 25 3.0
3 14.4 74 6.9

Per cent above 30

Kindergarten 0.2 0.2 0.1
1 0.2 0.0 0.1
2 0.2 0.0 0.0
3 04 0.1 0.3

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Class Size Survey Files.

A breakdown of the number of classroom sections for each class size is shown in Tables 84
to 87 and Figures 26 to 29.
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Table 84

lowa PusLic ScHooL KINDERGARTEN CLASS SizE DISTRIBUTION
1998-1999, 2001-2002 anp 2002-2003

1998-1999 2001-2002 2002-2003
%st Frequency Percent Cﬂﬁ\/e Frequency Percent Clggrucleiitve Frequency  Percent Clggruclen?ntve
3 0 0.0% 0.0% 0 0.0% 0.0% 2 0.1% 0.1%
4 0 0.0 0.0 2 0.1 0.1 0 0.0 0.1
5 0 0.0 0.0 2 0.1 0.2 5 0.3 0.4
6 1 0.1 0.1 2 0.1 0.3 1 0.1 0.4
7 1 0.1 0.1 3 0.2 0.5 2 0.1 0.6
8 2 0.1 0.2 7 0.4 0.9 5 0.3 0.8
9 10 0.6 0.8 5 0.3 12 12 0.7 15
10 9 0.5 13 12 0.7 19 14 0.8 23
11 11 0.6 20 11 0.6 25 29 16 39
12 21 12 3.2 46 2.6 5.0 28 16 55
13 43 25 58 48 27 1.7 40 22 7.8
14 59 35 9.2 72 4.0 11.7 69 39 11.6
15 70 41 133 113 6.3 18.0 96 54 17.0
16 130 7.6 210 151 84 26.5 123 6.9 24.0
17 123 7.2 28.2 191 10.7 37.1 149 84 32.3
18 159 9.3 375 194 10.8 48.0 206 11.6 439
19 137 8.0 45.5 206 115 59.5 195 11.0 54.9
20 195 114 57.0 187 104 69.9 194 10.9 65.8
21 147 8.6 65.6 165 9.2 79.1 181 10.2 76.0
22 154 9.0 74.6 120 6.7 85.8 149 8.4 84.4
23 144 85 83.1 97 54 91.2 110 6.2 90.6
24 109 6.4 89.5 69 39 95.1 76 43 94.8
25 91 53 94.8 45 25 97.6 57 32 98.0
26 50 29 97.8 23 13 98.9 19 11 9.1
27 14 0.8 98.6 9 0.5 99.4 6 0.3 99.4
28 7 0.4 99.0 4 0.2 99.6 5 0.3 99.7
29 7 0.4 99.4 4 0.2 99.8 3 0.2 99.9
30 6 0.4 99.8 0 0.0 99.8 1 0.1 99.9
31 1 0.1 99.8 0 0.0 99.8 0 0.0 99.9
32 2 0.1 99.9 1 0.1 99.9 0 0.0 99.9
33 0 0.0 99.9 0 0.0 99.9 1 0.1 100.0
34 0 0.0 99.9 0 0.0 99.9 0 0.0 100.0
35+ 1 0.1 100.0 2 0.1 100.0 0 0.0 100.0
Total 1,704 1,791 1,778
Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Class Size Survey Files.
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Figure 26

DistriBUTIONS OF | owa PusLic ScHooL
KINDERGARTEN CLASS SiZE

250 ~

—O— 19981999
—— 2001-2002
~ -@ — 2002-2003

200 +

Number of Classes
[N
3

8

3 5 7 9 11 13 15 17 19 21 23 25 271 29 31 33 35+

Class Size

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Class Size Survey Files.
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Table 85
lowa PusLic ScHooL GRADE 1 CLAss Size DisTRIBUTION
1998-1999, 2001-2002 anp 2002-2003
1998-1999 2001-2002 2002-2003
%'iis Frequency Percent Clgrﬁve Frequency Percent Clggruclgﬂtve Frequency  Percent Clggruclen?itve
3 0 0.0% 0.0% 2 0.1% 0.1% 0 0.0% 0.0%
4 0 0.0 0.0 0 0.0 0.1 1 0.1 0.1
5 0 0.0 0.0 1 0.1 0.2 2 0.1 0.2
6 1 0.1 0.1 1 0.1 0.3 2 0.1 0.3
7 0 0.0 0.1 4 0.2 0.5 4 0.2 0.5
8 4 0.2 0.3 1 0.1 0.6 3 0.2 0.7
9 3 0.2 0.5 4 0.2 0.8 5 0.3 10
10 0 0.0 0.5 4 0.2 10 7 04 14
11 7 04 0.9 20 12 22 14 0.8 23
12 12 0.7 16 20 12 34 29 17 4.0
13 26 16 3.2 50 3.0 6.4 37 22 6.2
14 34 21 53 84 5.0 11.3 51 3.0 9.2
15 72 44 9.7 121 7.2 185 100 59 151
16 103 6.3 15.9 156 9.2 27.7 147 8.7 23.9
17 142 8.6 245 176 104 38.2 172 10.2 34.1
18 144 8.7 33.3 189 11.2 49.4 192 114 455
19 165 10.0 43.3 200 11.9 61.2 210 125 58.0
20 175 10.6 53.9 168 10.0 71.2 194 115 69.5
21 186 11.3 65.2 155 9.2 80.4 147 8.7 78.2
22 160 9.7 74.9 117 6.9 87.3 151 9.0 87.2
23 123 75 82.4 95 5.6 92.9 94 5.6 92.8
24 112 6.8 89.2 53 31 96.1 51 3.0 95.8
25 89 54 94.6 33 20 98.0 38 23 98.0
26 41 25 97.1 22 13 99.3 21 12 99.3
27 24 15 98.5 7 0.4 99.8 6 0.4 99.6
28 14 0.9 99.4 3 0.2 99.9 4 0.2 99.9
29 4 0.2 99.6 1 0.1 100.0 1 0.1 99.9
30 2 0.1 99.8 0 0.0 100.0 0 0.0 99.9
31 1 0.1 99.8 0 0.0 100.0 0 0.0 99.9
32 0 0.0 99.8 0 0.0 100.0 1 0.1 100.0
33 1 0.1 99.9 0 0.0 100.0 0 0.0 100.0
34 0 0.0 99.9 0 0.0 100.0 0 0.0 100.0
35 2 0.1 100.0 0 0.0 100.0 0 0.0 100.0
Tota 1,647 1,687 1684
Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Class Size Survey Files.
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Figure 27
DistriBUTIONS OF |l owa PuBLICc ScHooL
GRADE 1 CLASs SIZE
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Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Class Size Survey Files.
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Table 86

| owa PusLic ScHooL GRADE 2 CLASS Size DISTRIBUTION
1998-1999, 2001-2002 anD 2002-2003

1998-1999 2001-2002 2002-2003
%'if Frequency Percent Cgﬁve Frequency Percent Clglélngitve Frequency Percent Cu;nelrjlczri.;/e
2 0 0.0% 0.0% 1 0.1% 0.1% 0 0.0%  0.0%
3 0 0.0 0.0 0 0.0 0.1 1 0.1 0.1
4 0 0.0 0.0 0 0.0 0.1 0 0.0 0.1
5 1 0.1 0.1 0 0.0 0.1 1 0.1 0.1
6 0 0.0 0.1 0 0.0 0.1 2 0.1 0.2
7 0 0.0 0.1 2 0.1 0.2 1 0.1 0.3
8 4 0.3 0.3 0 0.0 0.2 0 0.0 0.3
9 2 0.1 0.4 2 0.1 0.3 2 0.1 0.4
10 2 0.1 0.6 6 0.4 0.7 6 0.4 0.8
11 4 0.3 0.8 11 0.7 13 11 0.7 15
12 15 0.9 18 13 0.8 21 13 0.8 23
13 11 0.7 24 32 19 4.0 31 19 4.2
14 29 18 43 53 32 7.2 45 2.8 7.1
15 53 33 7.6 72 43 11.6 59 37 10.7
16 66 41 11.7 114 6.9 184 95 59 16.7
17 81 51 16.8 179 10.8 29.2 128 8.0 24.7
18 101 6.3 23.1 183 11.0 40.2 148 9.2 33.9
19 147 9.2 32.3 161 9.7 499 171 10.7 44.6
20 217 13.6 459 204 12.3 62.2 205 12.8 57.4
21 196 12.3 58.1 174 10.5 72.6 207 12.9 70.3
22 186 11.6 69.8 168 101 82.7 149 9.3 79.6
23 121 7.6 77.3 104 6.3 89.0 116 7.2 86.8
24 145 9.1 86.4 94 57 94.6 95 59 92.8
25 91 57 92.1 47 2.8 97.5 68 4.2 97.0
26 76 4.8 96.9 27 1.6 9.1 22 14 98.4
27 25 16 98.4 11 0.7 99.8 15 0.9 99.3
28 11 0.7 99.1 2 0.1 99.9 7 0.4 99.8
29 9 0.6 99.7 1 0.1 99.9 2 0.1 99.9
30 2 0.1 99.8 1 0.1 100.0 2 0.1 100.0
31 1 0.1 99.9 0 0.0 100.0 0 0.0 100.0
32 1 0.1 99.9 0 0.0 100.0 0 0.0 100.0
33 0 0.0 99.9 0 0.0 100.0 0 0.0 100.0
34 0 0.0 99.9 0 0.0 100.0 0 0.0 100.0
35 1 0.1 100.0 0 0.0 100.0 0 0.0 100.0
Total 1,598 1,662 1602
Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Class Size Survey Files.
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Figure 28
DistriBUTIONS OF |l owa PuBLIc ScHooL
GRADE 2 CLASS SIZE
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Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Class Size Survey Files.
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Table 87

| owa PusLic ScHooL GRADE 3 CLASS Size DISTRIBUTION
1998-1999, 2001-2002 anp 2002-2003

1998-1999 2001-2002 2002-2003

2228 Frequency Percent Clg;tglgl:tve Frequency Percent ClJPrgrtﬂngitve Frequency  Percent Clé’rgrlﬂen?ntve

1 01%  0.1% 0 00%  0.0% 1 01%  0.1%

0 00 01 1 01 o1 1 01 o1

2 01 02 3 02 03 4 03 04
10 3 02 04 4 02 05 3 02 06
1 2 01 05 7 04 09 10 06 12
12 7 04 10 15 09 18 17 11 23
13 9 06 15 26 16 34 26 16 39
14 16 10 25 38 23 57 41 26 64
15 29 18 44 60 37 94 43 27 91
16 66 42 86 87 53 147 60 38 129
17 63 40 126 89 54 201 113 71 200
18 87 55 181 134 82 283 125 78 278
19 129 82 263 141 86 369 168 105 383
20 162 103 366 189 115 484 180 113 496
21 161 102 468 190 116 600 174 109 605
22 142 90 558 187 14 714 158 99 704
23 173 110 668 148 90 805 159 100 803
24 159 101 769 117 71 876 124 78 881
25 137 87 856 82 50 926 80 50 931
26 105 67 923 68 41 %8 59 37 %8
27 67 43 9.6 37 23 991 27 17 985
28 27 17 983 8 05 996 1 07 992
29 8 05 988 4 02 998 6 04 996
30 13 08 996 2 01 999 3 02 997
31 2 01 997 1 01 999 2 01 999
32 4 03 1000 1 01 1000 2 01 1000

Total 1,574 1,639 1507

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Class Size Survey Files.
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Figure

29

DistriBUTIONS OF lowa PusLic ScHooL
GRADE 3 CLASS SiZE
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A comparison of students, classrooms and teachers from 1998-1999 to 2002-2003 islisted
in Table88. Thenumber of kindergartners, first, second and third gradershasdeclined since
1998-1999 and the number of teachersincreased.

Table 88

CLASS SzE SUMMARY STATISTICS FOR KINDERGARTEN THROUGH

GRADE 3 1IN lowa PusLic ScHooLs
1998-1999 10 2002-2003

N N N Class Size
Stu- Class  Teacher 25th 75th N N
Grade School Year dents rooms FTEs Mean Median Y%tile %tile  Minimum Maximum
Kindergarten 2002-2003 33,518 1,778 1,804.0 18.9 19.0 17.0 21.0 3.0 33.0
2001-2002 33,380 1,791 11,8389 18.6 19.0 16.0 21.0 4.0 41.0%*
2000-2001 33,004 1,774 1,793.0 18.6 19.0 16.0 21.0 3.0 34.0
1999-2000 33,488 1,764 1,779.9 19.0 19.0 17.0 21.5 4.0 34.0
1998-1999 33,618 1,704 1,613.7 19.7 20.0 17.0 23.0 6.0 35.0
Difference
2001-2002 138 -13 -34.9 0.3 0 1 0 -1 -8
to 2002-2003
Difference
1998-1999 -100 74 190.3 -0.8 -1 0 -2 -3 -2
to 2002-2003
1 2002-2003 31,618 1,684 1,715.2 18.8 19.0 17.0 21.0 4.0 32.0
2001-2002 31,265 1,687 1,729.2 18.5 19.0 16.0 21.0 3.0 29.0
2000-2001 32,016 1,700 1,735.0 18.8 19.0 17.0 21.0 2.0 30.0
1999-2000 32,969 1,701 1,725.8 19.4 19.0 17.0 22.0 5.0 29.0
1998-1999 33,053 1,647 1,644.6 20.1 20.0 18.0 23.0 6.0 35.0
Difference
2001-2002 353 -3 -14 0.3 0 1 0 1 3
to 2002-2003
Difference
1998-1999 -1,435 37 70.6 -1.3 -1 -1 -2 -2 -3
to 2002-2003
2 2002-2003 31,573 1,602 1,630.0 19.7 20.0 18.0 22.0 3.0 30.0
2001-2002 32,196 1,662 1,702.9 19.4 20.0 17.0 22.0 2.0 30.0
2000-2001 33,125 1,679 1,712.8 19.7 20.0 17.0 22.0 2.0 31.0
1999-2000 33,889 1,683 1,702.0 20.1 20.0 18.0 23.0 5.0 29.0
1998-1999 33,151 1,598 1,592.1 20.7 21.0 19.0 23.0 5.0 35.0
Difference
2001-2002 -623 -60 -72.9 -0.3 0 1 0 1 -1
to 2002-2003
Difference
1998-1999 -1,578 4 37.9 -1 -1 -1 -1 -2 -5
to 2002-2003
3 2002-2003 32,599 1,597 1,616.5 20.4 21.0 18.0 23.0 7.0 32.0
2001-2002 33,474 1,639 1,682.8 20.4 21.0 18.0 23.0 8.0 32.0
2000-2001 34,293 1,661 1,695.7 20.6 21.0 19.0 23.0 2.0 30.0
1999-2000 34,629 1,662 1,687.0 20.8 21.0 18.0 23.0 6.0 32.0
1998-1999 34,153 1,574 1,578.3 21.7 22.0 19.0 24.0 7.0 32.0
Difference
2001-2002 -875 -42 -66.3 0 0 -1 0 -1 0
to 2002-2003
Difference
1998-1999 -1,554 23 38.2 -1.3 -1 -1 -1 0 0
to 2002-2003
Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Class Size Survey Files.
Note: The number of students for each grade does not match Basic Educational Data Survey enrollment
figures due to the exclusion of multi-age and/or multi-level classrooms from the class size data.
*This classroom has one aide in addition to the teacher.

123




124

Class Size Expenditures

Over 97 percent of the funds expended in 2001-2002 on the lowa Early Intervention Block
Grant Program were expended on staff salaries and benefits. A relatively small amount of
funds were expended on supplies, $583,351. A statewide summary breakdown of the
expendituresis presented in Table 89 and Figure 30.

Table 89

FYO02 lowa EARLY INTERVENTION BLock GRANT PROGRAM
FY 02 ExPeNDITURES BY OBJECT

Object Category Expenditures Percent
Salaries $21,486,093 78.3%
Benefits 5,176,559 189
Purchased Services 135,324 5
Supplies 583,351 21
Other 55,501 2
Tota $27,436,828 100.0

Source: lowa Department of Education, Certified Annual Report.

Figure 30

FYO02 lowa EARLY INTERVENTION BLock GRANT PROGRAM
FY 02 ExPeENDITURES BY OBJECT

Benefits
18.9%

Purchased
Senices,
Supplies, Other

2.8%

Salaries

78.3%

Source: lowa Department of Education, Certified Annual Report.

The complete 2002-2003 class size report can be found at:
http://www.state.ia.us/educate/fis/pre/eddata/

Technology

Expenditures for Computer Hardware and Software

Table90and Figure 31 provideinformation pertaining to total and per pupil expendituresfor

computer software and hardwarein lowa public schoolsfor years 1992-1993 through 2001-
2002. Expendituredataiscollected through the Certified Annual Financial Report fromlocal



school districts and area education agencies. Both hardware and software expenditures
decreased significantly in 2001-2002. Software expenditures decreased almost $1.7 million
(20.7 percent) and hardware expenditures decreased $12.2 million (35.3 percent) between
2000-2001 and 2001-2002. Software per pupil expendituresin 2001-2002 were $13.19, the
lowest amount since 1995-1996. Hardware per pupil expendituresin 2001-2002 were $45.53,
thelowest amountinthat category since 1994-1995. Thesubstantial reductioninexpenditures
on computer hardwareand software could be explained by the 4.3 percent reductionin school
aid that occurred during 2001-2002 and a reduction in School Improvement/Technology
Program funding from the 2000-2001 amount of $30.0 million to the 2001-2002 amount of
$10.0 million.

Table 90

TotaL ExPENDITURES AND AVERAGE PER PupPIL EXPENDITURES FOR
CoMPUTER SoFTWARE AND HARDWARE IN lowa PuBLic ScHooLs
1992-1993 10 2001-2002

Software Hardware Software & Hardware
Combined
No. of Tota Tota Per Pupil Tota Per Pupil Tota Per Pupil
Year Didricts Enrollment  Expenditure Expenditure  Expenditure  Expenditure  Expenditure  Expenditure

1992-1993 418 495,342 $5,581,237  $11.27 $14,562,080  $29.40 $20,143,317  $40.67
1993-1994 397 497,009 $3,957,878 $7.96 $20,244,041  $40.73 $24,201,919  $48.70
1994-1995 390 500,592 $5,448,978  $10.88 $21,049,364  $42.05 $26,498,342  $52.93
1995-1996 384 504,505 $5,303,893  $10.51 $25,513,948  $50.57 $30,817,841  $61.09
1996-1997 379 505,531 $7,182,899  $14.21 $40,201,374  $79.52 $47,384,273  $93.73
1997-1998 377 505,130 $8,078,414  $15.99 $41,405,937  $81.97 $49,484,351  $97.96
1998-1999 375 502,534 $8,779,582  $17.47 $39,636,072  $78.87 $48,415,654  $96.34
1999-2000 375 498,607 $8,446,472  $16.94 $35,960,542  $72.12 $44,407,014  $89.06
2000-2001 374 494,291 $8,144,617  $16.48 $34,462,240  $69.72 $42,606,857  $86.20

2001-2002 371 489,523 $6,458,101  $13.19 $22,287,835  $45.53 $28,745,936  $58.72

Source: lowa Department of Education, Division of Financial and Information Services, Certified Annual
Financial Reports. Per Pupil Expenditures based on Certified Enroliment.
Note: Includes Administrative, Instructional, and all Other Software and Hardware Purchased.

Figure 31

CoMPUTER SOFTWARE AND HARDWARE

PeR PupiL EXPENDITURES IN lowA PuBLIC ScHooOLS
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Source: lowa Department of Education, Division of Financial and Information Services, Certified Annual
Financial Report and Certified Enrollment Files.
Note: Includes Administrative, Instructional, and all other Software and Hardware Purchased.
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Public school expendituresfor computer hardware and software by enrollment category is
displayed in Table 91. All enroliment categories had a decrease in total software and
hardware expendituresbetween 2000-2001 and 2001-2002. On average, districtswithinthe
largest enrollment category (7,500 or greater) had the largest decreasein per pupil software
and hardware expenditures (over $40 per pupil) between 2000-2001 and 2001-2002.

Table 91

| owa PuBLic ScHooL ToTtaL AND PeEr PupiL EXPENDITURES BY

ENROLLMENT CATEGORY FOR COMPUTER SOFTWARE AND HARDWARE
1994-1995, 1995-1996, 2000-2001 anp 2001-2002

<250 250-399 400-599 600-999 1000-2499 2500-7499 7500+ State

1994-1995
Number of Districts 28 52 84 109 84 24 9 390
Total K-12 Enrollment 5,661 17,073 41,451 82,458 127,406 95,211 131,332 500,592
Software Expenditure $71,172 $314,310 $445,257 $817,254  $1,536,527  $1,236,537 $1,027,921 $5,448,978
Per Pupil Software

Expenditure $12.57 $18.41 $10.74 $9.91 $12.06 $12.99 $7.83 $10.89
Hardware Expenditure $141,278  $1,044,038  $1,745604 $4,011,571  $5913188  $4,511,180 $3,682,505 $21,049,364
Per Pupil Hardware

Expenditure $24.96 $61.15 $42.11 $48.65 $46.41 $47.38 $28.04 $42.05

Total Software and
Hardware Expenditure $212,450  $1,358,348  $2,190,861 $4,828,825  $7,449,715  $5,747,717 $4,710,426 $26,498,342
Per Pupil Software and

Hardware Expenditure $37.53 $79.56 $52.85 $58.56 $58.47 $60.37 $35.87 $52.93

1995-1996
Number of Districts 26 50 81 108 85 25 9 384
Total K-12 Enrollment 5,276 16,708 40,248 82,130 128,363 98,953 132,757 504,505
Software Expenditure $30,771 $333,267 $421,405 $964,047  $1,176,969  $1,232,092 $1,145,342 $5,303,893
Per Pupil Software

Expenditure $5.83 $19.95 $10.47 $11.74 $9.17 $12.44 $8.63 $10.51
Hardware Expenditure $157,165  $1,540,471  $2,422,297 $4,496,173  $6,070,542  $5,745,106 $5,082,194 $25,513,948
Per Pupil Hardware

Expenditure $29.79 $92.20 $60.18 $54.74 $47.29 $58.02 $38.28 $50.57

Total Software and
Hardware Expenditure $187,936  $1,873,738  $2,843,702 $5460,220  $7,247511  $6,977,198 $6,227,536 $30,817,841
Per Pupil Software and

Hardware Expenditure $35.62 $112.15 $70.65 $66.48 $56.46 $70.46 $46.91 $61.09

2000-2001
Number of Districts 26 54 74 104 83 24 9 374
Total K-12 Enrollment 4,851 17,932 37,555 78,916 126,118 96,410 132,509 494,291
Software Expenditure $57,993 $326,854 $556,505 $1,121,686  $2,082,844  $1,670,035 $2,328,700 $8,144,617
Per Pupil Software

Expenditure $11.95 $18.23 $14.82 $14.21 $16.52 $17.32 $17.57 $16.48
Hardware Expenditure $284,220 $991,449  $2,197,191 $5,179,906  $9,196,344  $7,024,183 $9,588,947 $34,462,240
Per Pupil Hardware

Expenditure $58.59 $55.29 $58.51 $65.64 $72.92 $72.86 $72.36 $69.72

Total Software and
Hardware Expenditure $342,213  $1,318,303  $2,753,696 $6,301,592 $11,279,188  $8,694,218  $11,917,647 $42,606,857
Per Pupil Software and

Hardware Expenditure $70.54 $73.52 $73.32 $79.85 $89.43 $90.18 $89.94 $86.20

2001-2002
Number of Districts 29 50 7 100 81 25 9 371
Total K-12 Enrollment 5,531 16,546 38,717 76,452 121,111 98,953 132,213 489,523
Software Expenditure $59,650 $266,390 $475,963 $995,915  $1,391,982  $1,566,198 $1,702,003 $6,458,101
Per Pupil Software

Expenditure $10.78 $16.10 $12.29 $13.03 $11.49 $15.83 $12.87 $13.19
Hardware Expenditure $235,489 $821,363  $1,485,722 $3,736,092  $6,192,820  $4,994,486 $4,821,863 $22,287,835
Per Pupil Hardware

Expenditure $42.58 $49.64 $38.37 $48.87 $51.13 $50.47 $36.47 $45.53

Total Software and

Hardware Expenditure $295,139  $1,087,753  $1,961,685 $4,732,007  $7,584,802  $6,560,684 $6,523,866 $28,745,936
Per Pupil Software and

Hardware Expenditure $53.36 $65.74 $50.67 $61.90 $62.63 $66.30 $49.34 $58.72

Source: lowa Department of Education, Division of Financial and Information Services, Certified
Annual Financial Reports.
Note: Per pupil expenditures based on Certified Enroliment.
Expenditure includes Administrative, Instructional, and all Other Software and Hardware Purchased.
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Availability of Computers

Public school technology dataiscollected by the Department of Education throughtheBasic
Educational DataSurvey (BEDS). Thisinformation hasbeen collected since 1995-1996 and
data can be used to summarizethe availability of computersfor public school districtsat the
state and district level.

Figure 32 shows the statewide pupil-to-computer ratios (pupils per computer) for the years
1995-1996 through 2002-2003. Theratio is calculated by dividing the sum of enrollment by
thesum of computers. Theratio of pupils-to-computershasdecreased from 7.2in 1995-1996
t03.7in 2002-2003. Dataindicatethat studentsin 2002-2003 had nearly twiceasmuch access
to computers at school asthey did seven years ago.

Figure 32

PupiLs PER CoMPUTER IN lowA PusLic ScHooLs
1995-1996 T0 2002-2003

Number of Pupils per Computer
D

Year

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Technology Files, Division of Financial and Information Services, Certified Enrollment
Files.

Table 92 showsahistorical perspective of the number of districts, number of computers, and
certified enrollment per enrollment category from 1995-1996 to 2002-2003. With few
exceptions, the number of computers in each enrollment category continues to increase,
despitethecorresponding decreasein enrollment of districtswith 600 studentsor moreduring
the past six years.

1995-1996 1996-1997 1997-1998 1998-1999 1999-2000 2000-2001 2001-2002 2002-2003
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Table 92
NumMBER oF CoMPUTERS IN lowa PuBLIc ScHooLS
BY ENROLLMENT CATEGORY
1995-1996 anp 1997-1998 To 2002-2003
Enrollment Category
250- 400- 600- 1,000- 2,500-
<250 399 599 999 2,499 7,499 7,500+ @ State

1995-1996
Total Number of Districts 26 50 81 108 85 25 9 384
Number of Districts Reporting 22 43 74 91 72 22 7 331
Number of Computers 829 2,778 6,043 11,258 13,989 10,010 9,371 54,278
Certified Enrollment 4,509 13,102 36,043 68,185 104,286 82,049 82,983 391,157
Pupils per Computer 54 4.7 6.0 6.1 7.6 8.2 8.9 7.2
1997-1998
Total Number of Districts 23 51 71 112 86 25 9 377
Number of Districts Reporting 23 51 71 112 85 25 9 376
Number of Computers 1,078 4,565 8,809 18,632 25,292 18,783 20,870 98,029
Certified Enrollment 4,521 17,108 35,757 84,801 130,208 99,314 133,421 505,130
Pupils per Computer 42 37 41 4.6 51 53 6.4 5.2
1998-1999
Total Number of Districts 22 51 72 113 84 24 9 375
Number of Districts Reporting 22 51 72 112 84 23 9 373
Number of Computers 1,208 4,743 9,640 20,468 28,505 20,301 24,662 109,527
Certified Enrollment 4,154 16,948 36,284 86,153 128,859 96,897 133,239 502,534
Pupils per Computer 34 3.6 38 42 45 4.8 54 4.6
1999-2000
Total Number of Districts 24 55 72 108 83 24 9 375
Number of Districts Reporting 24 55 72 108 83 24 9 375
Number of Computers 1,321 5,306 9,811 20,457 30,163 19,981 25,939 112,978
Certified Enrollment 4,604 18,453 36,675 82,230 126,718 96,817 133,059 498,556
Pupils per Computer 35 35 37 4.0 4.2 4.8 51 44
2000-2001
Total Number of Districts 26 54 74 104 83 24 9 374
Number of Districts Reporting 26 54 74 104 83 24 9 374
Number of Computers 1,370 5,662 11,082 21,044 30,944 22,274 28,292 120,668
Certified Enrollment 4,851 17,932 37,555 78,916 126,118 96,410 132,509 494,291
Pupils per Computer 35 32 34 38 41 4.3 4.7 41
2001-2002
Total Number of Districts 29 50 77 100 81 25 9 371
Number of Districts Reporting 29 50 77 100 81 25 9 371
Number of Computers 1,768 5,438 11,593 21,532 32,492 23,231 29,983 126,037
Certified Enrollment 5531 16,546 38,717 76,452 121,111 98,953 132,213 489,523
Pupils per Computer 31 30 33 3.6 37 4.3 44 39
2002-2003
Total Number of Districts 31 52 78 98 79 24 9 371
Number of Districts Reporting 31 52 78 98 79 24 9 371
Number of Computers 2,186 6,464 12,782 21,886 33,627 24,423 29,204 130,572
Certified Enrollment 5,952 17,010 39,563 75,279 120,073 96,830 132,314 487,021
Pupils per Computer 27 2.6 31 34 36 4.0 45 3.7
Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational

Data Survey, Technology Files, and Division of Financial and Information Services, Certified

Enroliment Files.
Notes:  In 1995-1996, only 86.2 percent of the total 384 school districts reported.

The number of computers in 1997-1998 was estimated based on the previous year for one

school district. In 1998-1999, all but two school districts reported. For these districts, 1997-1998

figures were used as a best estimate.
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The number of students per computer by district enrollment category for the school years
1995-1996, 2001-2002, and 2002-2003 are presented in Figure 33. Theratio of students per
computer continued to decrease in al enrollment categories except for districts with
enrollment greater than 7,500 students. When compared with the2001-2002 information, the
largest districts in the state showed a slight increase in 2002-2003 rising from 4.4 to 4.5
students per computer. Student computer accessibility continued to improve as the overall
state’ s average pupil-to-computer rate continued to decrease over time.

Figure 33
PupiLs PER CoMPUTER IN lowa PusLic ScHooLs
BY ENROLLMENT CATEGORY
1995-1996, 2001-2002 anp 2002-2003
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Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Technology File, Division of Financial and Information Services, Certified Enroliment
Files.

Table 93 examines the differences in pupil-to-computer ratio between elementary and
secondary level swithinenrollment categories. Districtsbel ow 2,500 continueto show greater
student access to computers over time at both the elementary and secondary levels (i.e. all
pupil-to-computer rates are at or below the state's rate). Consequently, districts with
enrollments of 2,500 or greater had pupil-to-computer ratios at both the elementary and
secondary levelsthat exceededthestate’ saverageratio. Thegeneral trend over timecontinued
to show a decrease in pupil-to-computer ratios at both the elementary and secondary levels.
In al enroliment categories and across all years, the difference in elementary pupil-to-
computer ratios exceeded the secondary pupil-to-computer ratios. Students at the secondary
level continued to have more accessto computersthan do elementary studentsin 2002-2003.
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Table 93

NuMBER oF COMPUTERS AND PupPIL-TO-COMPUTER RATIOS IN
lowa PusLic ScHooL DisTRICTSBY

GRADE LEVEL WITHIN ENROLLMENT CATEGORY
2000-2001 To 2002-2003
Enrollment Category

250- 400- 600- 1,000- 2,500-
<250 399 599 999 2499 7,499 7500+ @ State

2000-2001

Number of Computersin
Elementary Schools PK-6 742 2,367 4561 8552 13,065 9,978 13,706 52,971

Pupils per Computer in

Elementary Schools PK-6 32 3.8 4.2 4.7 4.8 49 51 4.8
Number of Computersin

Secondary Schools 7-12 628 3,295 6,521 12,492 17,879 12,296 14,586 67,697
Pupils per Computer in

Secondary Schools 7-12 23 2.6 2.8 3.0 34 3.6 39 34
2001-2002

Number of Computersin
Elementary Schools PK-6 896 2,277 4,936 8,942 14,029 10,110 15,245 56,435

Pupils Per Computersin

Elementary Schools PK-6 3.0 3.6 4.0 43 43 5.0 4.6 4.4
Number of Computersin

Secondary Schools 7-12 872 3,161 6,657 12,590 18,463 13,121 14,738 69,602
Pupils per Computer in

Secondary Schools 7-12 21 25 2.9 3.0 31 35 4.0 33
2002-2003

Number of Computersin
Elementary SchoolsPK-6 1,200 2,753 5,402 9,194 14,836 10,559 14,084 58,028

Pupils per Computer in
Elementary Schools PK-6 25 31 3.7 4.1 4.1 47 4.8 4.3

Number of Computersin
Secondary Schools 7-12 986 3,711 7,380 12,692 18,791 13,864 15120 72,544

Pupils per Computer in
Secondary Schools 7-12 19 22 2.6 29 31 32 3.8 31

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Technology and Enroliment Files.

Note: Enrollment categories are based on Certified Enroliments, while elementary and secondary
pupil-to-computer ratios are based on BEDS enroliments.
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When analyzed by percentagesin Table 94, districts with enrollment below 2,500 students
continued to show greater student access to computers than larger districts. During the past
seven years, smaller districts (those with enrolIments below 2,500) averaged approximately
59 percent of the total computers dedicated to student use while having approximately 53
percent of the state’s enrollment. In 2002-2003, the larger districts had 47 percent of the
student enrollment while having 41 percent of the computers.

Table 94

DistrIBUTION OF COMPUTERS AND CERTIFIED ENROLLMENTS

IN | owa PusLic ScHooL DisTRrICTS
1995-1996 anD 1997-1998 1o 2002-2003

Enrollment Category
250-  400- 600-  1,000- 2,500

1995-1996 <250 399 599 999 2,499 7,499 7,500+ State
Total Number of Districts 26 50 81 108 85 25 9 384
Number of Districts Reporting 22 43 74 91 72 22 7 331
Percent of Certified Enrollment 12% 33 9.2 17.4 26.7 210 212 100
Percent of Computers 159 51 111 20.7 25.8 185 17.3 100
1997-1998

Total Number of Districts 23 51 71 112 86 25 9 377
Number of Districts Reporting 23 51 71 112 85 25 9 376
Percent of Certified Enrollment 09% 34 7.1 16.8 25.8 19.6 26.4 100
Percent of Computers 11% 4.6 9.0 190 258 19.2 21.3 100
1998-1999

Total Number of Districts 22 51 72 113 84 24 9 375
Number of Districts Reporting 22 51 72 112 84 23 9 373
Percent of Certified Enrollment 0.8% 34 7.2 17.2 25.6 193 265 100
Percent of Computers 11% 43 8.8 18.7 26.1 185 225 100
1999-2000

Total Number of Districts 24 55 72 108 83 24 9 375
Number of Districts Reporting 24 55 72 108 83 24 9 375
Percent of Certified Enrollment 09% 3.7 74 16.5 254 194 26.7 100
Percent of Computers 1204 4.7 8.7 18.1 26.7 177 229 100
2000-2001

Total Number of Districts 26 54 74 104 83 24 9 374
Number of Districts Reporting 26 54 74 104 83 24 9 374
Percent of Certified Enrollment 10% 36 7.6 16.0 255 195 268 100
Percent of Computers 119 47 9.2 174 25.6 185 235 100
2001-2002

Total Number of Districts 29 50 77 100 81 25 9 371
Number of Districts Reporting 29 50 77 100 81 25 9 371
Percent of Certified Enrollment 11% 34 7.9 15.6 24.8 20.2 27.0 100
Percent of Computers 14% 4.3 9.2 17.1 258 184 238 100
2002-2003

Total Number of Districts 31 52 78 98 79 24 9 371
Number of Districts Reporting 31 52 78 98 79 24 9 371
Percent of Certified Enrollment 12% 35 8.1 155 24.7 199 272 100
Percent of Computers 17% 5.0 9.8 16.8 258 18.7 224 100

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Technology Files, and Division of Financial and Information Services, Certified
Enroliment Files.

Notes:  In 1995-1996, only 86.2 percent of the total 384 school districts reported.

The number of computers in 1997-1998 was estimated based on the previous year for one
school district. In 1998-1999, all but two school districts reported. For these districts, 1997-1998
figures were used as a best estimate.
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Project EASIER
(Electronic Access System for lowa Education Records)

New reporting requirements for No Child Left Behind (NCLB) and other federal initiatives
are greatly increasing state and local data collection requirements.

Project EASIER (Electronic Access System for lowa Education Records) is the lowa
Department of Education’ sinitiativetore-engineer thecollectionand reporting of information
from school districtsthrough the use of individual student records. The Project’ sthreemajor
componentsare: 1) sending individual student data el ectronically from lowaschool districts
to the Department of Education to devel op state and federal reports, 2) electronically sending
high school transcripts to colleges and universities, and 3) enabling school districts to
electronically exchange student records when students transfer.

The goal of Project EASIER isto reduce data burden, encourage better decision-making by
establishing and maintaining a cost-effective method of accessing and transferring accurate
and timely education information among school districts, postsecondary institutions and the
lowa Department of Education.

Almost al of lowa's public school districts maintain their student data in some type of
electronic student information system. In order for electronic trading of information to occur
inlowa, thedataelementsinalocal studentinformation system aremappedto aset of standard
codes. Thisstandard set of codes allowsfor the transmission of datafrom onefileformat to
atotally different file format with neither the sender nor the receiver having to make any
changesto their file. Thisisparticularly important for Project EASIER participants because
regardless of the student information system software in place at alocal school district, the
system can be used without modifying existing local codes.

Thecurrent major focusof the Project isto obtai n statewideparticipation of all school districts,
expand the amount of information collected, and the creation of auniform statewide student
identification system.

Project EASIER grew from six sitesin the 1995-1996 school year. Currently, a majority of
lowadistricts, 341 of 371, aswell astwo nonpublic high schoolsare involved (Table 95 and
Figure 34). By the close of the 2002-2003 school year, 91.9 percent of lowa's 371 public
districts were enabled to participate in the Department’ sinitiative.

Table 95
PaRrTICIPATING PuBLIC ScHooOL DisTRICTS
IN ProJecT EASIER
1995-1996 10 2002-2003
1995- 1996- 1997- 1998- 1999- 2000- 2001- 2002-
1996 1997 1998 1999 2000 2001 2002 2003
Total Districts 384 379 377 375 375 374 371 371
Participation
Number 6 34 42 150* 217 226* 229** 341**
Percent 1.6% 9.0% 11.1% 40.0% 57.9% 60.4% 61.7% 91.9%

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Project EASIER
Site Records.

Notes:  *Participating lowa school districts as of the end of July. Participation in electronic data
interchange efforts involves a number of readiness stages and not all districts transmitted
student records electronically.

**Enabled districts.




Figure 34
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Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Project EASIER
Site Records.

Notes:  *Participation in electronic data interchange efforts involves a number of readiness stages and
not all districts transmitted student records electronically. Enabled districts are shown in
2001-2002 and 2002-2003.

Table96 showsProject EASIER school districtsby AEA. AEAs1, 6and 16 have 100 percent
of their districtsenabledin Project EASIER. Only oneschool remainsto beenabledin AEAS
2,9 and 13. AEA 12 has the most schools that have not yet been enabled.

Table 96
DistriBuTION OF lowAa ProJECT EASIER
ENABLED SITESBY AREA EDUCATION AGENCY
2002-2003
Area Total Number Number of Percent of
Education Agency of Districts Enabled Sites Districts Enabled

1 25 25 100.0%

2 24 23 95.8

3 18 15 83.3

4 14 12 85.7

5 31 29 93.5

6 14 14 100.0

7 23 21 91.3

9 22 21 95.5

10 33 30 90.9

11 55 49 89.1

12 24 20 83.3

13 31 30 96.8

14 20 17 85.0

15 24 22 91.7

16 13 13 100.0

State 371 341 91.9

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Project EASIER 133
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Table 97 shows the number of public school districts satisfying part of their annual Basic
Educational Data Survey (BEDS) reporting requirements through Project EASIER. The
number of districts that sent data through Project EASIER increased during the 2002-2003
school year by almost 45 percent over last year. In the 2002-2003 school year 78.4 percent
of public school districtstransmitted data electronically via Project EASIER for the Spring
BEDS data collection.

Table 97

DistrIcTS TRANSMITTING BAsic EbucaTioNnAL DATA SURVEY
VIA ProJecT EASIER, 1995-1996 o 2002-2003

Tota Districts Percent
Y ear Districts Transmitting Transmitting

1995-1996 384 1 0.3%
1996-1997 379 4 11
1997-1998 377 21 5.6
1998-1999 375 98 26.1
1999-2000 375 130 34.7
2000-2001 374 180 48.1
2001-2002 371 201 54.2
2002-2003 371 291 78.4

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Project EASIER
Transmission Log.

Note: There are currently seven student-based annual BEDS reports transmitted electronically by
participating Project EASIER sites.

INn2001-2002, Project EA S| ER wasexpanded to enabl e some high school sto send transcripts
electronically tolowaStateUniversity andtheUniversity of Northernlowa. Duringthe2002-
2003 school year, a new interactive web-based system was implemented to increase the
efficiency of BEDStransmissions. The next phases of the project will include the sending of
electronic transcripts from all lowa schools to postsecondary institutions as well as the
electronic transmission of data from district to district as students transfer schools.

For additional information on Project EASIER, visit the Project EASIER web site at:
http://lwww .state.ia.us/educate/fis/pre/pe/index.html




Early Childhood Education

Child development/preschool, school-age child care, and kindergarten program data are
collected each spring through the Basic Educational Data Survey (BEDS) Early Childhood
report. ThroughtheEarly Childhood report, publicdistrictsreport thetypesof programsthey
offer and the number of children served.

The trend in lowa kindergarten programs is a movement towards all-day, everyday two-
semester programs. Table 98 lists the number of districts offering all-day, everyday two-
semester kindergarten as their predominant kindergarten program. In 1985-1986, 25.2
percent of public districts offered all-day kindergarten as their primary program and by
2002-2003 the figure grew to 94.3 percent.

Table 98

NuMBER AND PERCENT OF lowa PuBLIc ScHooL DistricTs OFFERING
ALL-DAy, EVERYDAY, TWO-SEMESTER
K INDERGARTEN PROGRAMS — 1985-1986 To 2002-2003

Year Number of Districts Percent of Districts
1985-1986 110 25.2%
1986-1987 120 275
1987-1988 134 30.7
1988-1989 151 34.9
1989-1990 163 37.8
1990-1991 180 41.9
1991-1992 199 46.8
1992-1993 219 524
1993-1994 228 57.4
1994-1995 242 62.1
1995-1996 257 66.9
1996-1997 258 68.1
1997-1998 279 74.0
1998-1999 290 77.3
1999-2000 305 81.3
2000-2001 339 90.6
2001-2002 347 935
2002-2003 350 94.3

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Policies and Procedures and Early Childhood Files.

Note: Prior to 2002-2003, districts reported one program type as their predominant kindergarten
program. Starting in 2002-2003 the predominant program was selected based on the program
offered by the largest number of buildings in the district.
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In 2002-2003, all-day, everyday two-semester kindergarten wastheleading programfor 350
districts. Other programsoffered by lowadistrictsincluded: half day two semesters; half day
onesemester —full day one semester; alternate day one semester —full day one semester; and
three day aweek one semester —full day one semester.

Thepercentageof districtsofferingall-day, everyday two-semester kindergartenvariesby the
enrollment category of thedistrict. Table 99 and Figure 35 givethe percentage of districtsby
enrollment category in 2002-2003. Districts in enrollment categories of |ess than 2,500 that
offered all-day, everyday two-semester kindergarten on average had over 92 percent partici-
pation while the two largest enrollment categories each averaged less than the 90 percent
participation.

Table 99

| owa PusLic ScHooL KINDERGARTEN ProGram TypPeE — 2002-2003

All-Day, Everyday, 2 Semesters All Others

Enrollment Total Number Number of Percent in Number of Percent in
Category of Districts Districts Category Districts Caiegory
<250 31 30 96.8% 1 3.2%
250-399 52 51 98.1 1 19
400-599 78 77 98.7 1 13
600-999 98 92 93.9 6 6.1
1,000-2,499 79 73 92.4 6 7.6
2,500-7,499 24 19 79.2 5 20.8
7,500+ 9 8 88.9 1 111
State 371 350 94.3 21 5.7

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Early Childhood File.

Note: Prior to 2002-2003 districts reported one program type as their predominant kindertargen
program. Starting in 2002-2003 the predominant program was selected based on the program
offered by largest number of buildings in the district.

Figure 35

PeERCENT OF lowa PuBLic ScHooL DISTRICTS WITH
ALL-DAY, EVERYDAY, TWO-SEMESTER KINDERGARTEN
ProGRrRAM BY ENROLLMENT CATEGORY, 2002-2003
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Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Early Childhood Files.
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The number of children attending a preschool/child development program for children 3, 4,
and 5yearsof ageat publicdistrictsincreased, 23.6 percent, over thepast six years, from 6,860
in 1997-1998 to 8,477 in 2002-2003 (see Tables 100 and 101). For 2002-2003, the largest
number of children, 3,584, attended a tuition program, followed by 1,431 in a Head Start
program and 941 in a Child Development Coordinating Council program.

Table 100
lowa PuBLic ScHooL PReEscHOOL ENROLLMENT
BY ENROLLMENT CATEGORY
1997-1998 To 2002-2003

Preschool Enrollment
Enrollment 1997- 1998- 1999- 2000- 2001- 2002-
Category 1998 1999 2000 2001 2002 2003
<250 203 246 190 220 295 337
250-399 417 459 641 554 523 600
400-599 551 837 652 936 868 1,031
600-999 1,606 1,571 1,398 1,433 1,630 1,597
1,000-2,499 1,118 1,470 1,392 1,337 1,515 1,531
2,500-7,499 865 826 635 810 785 831
7,500+ 2,100 1,980 2,538 1,731 2,044 2,550
State 6,860 7,389 7,446 7,021 7,660 8,477

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Early Childhood Files.
Note: These figures do not include children in special education preschool prgrams.

Table 101

| owa PuBLIc ScHooL PREscHOOL PERCENT ENROLLMENT

BY ENROLLMENT CATEGORY
1997-1998 To 2002-2003

Preschool Enrollment Certified Enrollment
Enrollment 1997- 1998- 1999- 2000- 2001- 2002-  2002-2003  2002-2003
Category 1998 1999 2000 2001 2002 2003* Number Percent*
<250 3.0% 3.3% 2.5% 3.1% 3.9% 4.0% 5,953 1.2%
250-399 6.1 6.2 8.6 7.9 6.8 71 17,010 35
400-599 8.0 11.3 8.8 133 113 122 39,563 8.1
600-999 23.4 21.3 18.8 20.4 21.3 18.8 75,279 155
1,000-2,499 16.3 19.9 18.7 19.0 19.8 18.1 120,073 24.7
2,500-7,499 126 11.2 85 115 10.2 9.8 96,830 19.9
7,500+ 30.6 26.8 34.1 247 26.7 30.1 132,314 27.2
State 100.0 100.0 100.0 100.0 100.0 100.0 487,021 100.0

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Early Childhood Files.

Notes:  These figures do not include children in special education preschool programs.
*Figures may not total 100 percent due to rounding.
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STUDENT PERFORMANCE

Information presented in the student performance section comes from avariety of external
sourcesandthe Department of Education, Basic Educational DataSurvey (BEDS). TheBEDS
data used in the student performance section provides information pertaining to lowa
dropoutsfor grades 7-12, high school graduation rates, high school graduatesintentions, and
lowapostsecondary enrollment optionsfor highschool students. External sourcesof information
presented in this section include: Advanced Placement (AP), American College Testing
(ACT), the College Board for the Scholastic Assessment Test (SAT), the lowa Testing
Programs for the lowa Tests of Basic Skills (ITBS) and the lowa Tests of Educational
Development (ITED), and the National Center for Educational Statistics (NCES). Some
additional dataonthe National Assessment of Educational Progress (NAEP) for fourth grade
reading areal so avail ableinthissection based onthe sourceof U.S. Department of Education.

Information provided in this chapter is divided into two sections. The section detailing State
Indicatorsof Student Successreportsdatathat arerequired by lowaAdministrativeCode. The
second section provides trend data on student achievement and performance comparisons
between lowa, other states, and the nation. Comparisons are also made across enrollment
categories, gender, race/ethnicity, and other subgroups when datais available.

State Indicators of Student Success

State indicators are required to be collected by schools or school districts pursuant to lowa
Administrative Code—12.8(3) to meet reporting requirements. The stateindicatorsrequired
to be reported are: 1) The percentage of al fourth, eighth, and eleventh grade students
achieving aproficient or higher reading status on the ITBS and ITED; 2) The percentage of
al fourth, eighth, and eleventh grade students achieving a proficient or higher mathematics
status on the ITBS and ITED; 3) The percentage of all eighth and eleventh grade students
achieving aproficient or higher science status onthe ITBS and ITED; 4) The percentage of
students considered asdropoutsfor grades 7 to 12 and the percentage of high school students
who graduate; 5) The percentage of high school seniorswho intend to pursue postsecondary
education/training; 6) The percentage of high school students achieving an ACT national
averagescoreor aboveandthe percentage of studentsachievingan ACT scoreof 20 or above;
and 7) The percentage of high school graduateswho completea“core” high school program
of four years of English-language artsand three or more years each of mathematics, science,
and socia studies.

Subgroup data are shown for gender, race/ethnicity, socioeconomic status (determined by
eigibility for freeor reduced pricelunch), disability status (determined by the presence of an
individualized education plan — |EP), primary language status (determined by English and
English LanguageL earner), and migrant/non-migrant status(defined by Titlel requirements)
whereavailable.

Thefollowing statements, prepared by the staff at lowa Testing Programshave beenincluded
to provide guidance in interpreting biennium period, national norm effect, and achievement
level definitions.

The biennium summaries of |owa statewide achievement data describe student performance
in reading and mathematics on the lowa Tests of Basic Skills and the lowa Tests of
Educational Devel opment. The purposeof thesummariesistousescoresfromtwo consecutive
school yearsto describe annual achievement changes.
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For many years, statewideachievement datafromthel TBSand | TED wereshown asaverage
scores for each of grades 3-12 in The Annual Condition of Education Report. Beginning in
the 1996-1997 school year, achievement levels were used to report system and building
results to each school district in lowa. These achievement levels also have been made
available to describe lowa statewide achievement trends in the Report. One advantage of
using achievement level sinstead of only average scoresisthat achievement levelspermit the
user to view abroad range of student performance rather than simply seeing how theaverage
student in each grade scored. That is, with achievement levels, the performance of high
achieving and low achieving groups of students can betracked over time; the use of average
scores alone only permits the tracking of the average student.

Scores are combined for pairs of consecutive years for the biennium reporting for severa
reasons. The merging of test results from two years provides greater stability in the
information than would be apparent if results from each single year were used. Because al
lowaschoolshave not alwaystested every year in each of thethree grades used for reporting
(4, 8, and 11), annual dataare subject to fluctuations due to these inconsi stent annual testing
patterns. Two-year averages help overcome this problem.

Themost recent biennium datareported, 2001-2003, are based on national normsfrom 2000.
Because the biennium datafor 2000-2002 are based on national normsfrom 1992, the annual
changerepresented by thedifference betweenthedatafromthesetwo bienniumsisinfluenced
by whatever differences exist between the norms from 1992 to 2000. Each biennium
differenceis due to a norms change plus areal change in achievement. For each grade and
subject areareported, lowa Testing Programs has estimated the effect of the norms change.
The estimate can be used to remove the effect of the norms change so that the remainder
representsthereal changeinachievement. For example, for grade4 Reading Comprehension,
the change in biennium valuesfor the Low level is 6.8 percent (31.0 - 24.2). The estimated
change just due to the norms is 5.5 percent. This means that there were 1.3 percent fewer
studentsintheLow level duetoreal change. Or, thegaininachievementisrepresented by 1.3
percent more students performing beyond the Low level. The estimated effects due to the
normschangefor Reading Comprehensioningrades4, 8, and 11 are-5.5 percent, 0.0 percent,
and 0.0 percent, respectively. The corresponding values for math are: 0.0 percent, +2.0
percent, and +3.3 percent.

ThelowaDepartment of Education hasdefined the“ Proficient” level asthelntermediateand
High combined. Using the values for the norms effect shown in the previous paragraph, the
actual or real changes in the percent of students in grades 4, 8, and 11 performing at the
Proficient level inreading are, respectively, +1.4 percent, -0.1 percent, and -0.1 percent. For
math, the corresponding changes are +2.6 percent, +0.5 percent, and +1.2 percent. These
adjusted changes should be used to interpret the extent of improvement in statewide student
performance over the past year.

Several additional piecesof information about the achievement level summaries are needed
for interpretive purposes. These are outlined below:

1. Theapproximate number of students per grade per year upon which the percentagesfor
2002-2003 are based are: grade 4, 38,500; grade 8, 40,600; and grade 11, 37,000.

2. FormsK andL of bothtest batterieswerefirst usedin lowainthe 1993-1994 school year.
Therefore, that year was chosen to develop baseline data that schools might use for
beginning to establish goals and for describing local achievement trends. The baseline
biennium is 1993-1995. Beginning in 2001-2002, Forms A and B with 2000 national
normswereusedinlowainstead of FormsK and L, andthedatafor that year wereadjusted
to 1992 normsto compute the 2000-2002 biennium values reported here. For the 2001-
2003 biennium, only the 2000 norms were used.



3. Theestimatesof the norms effect shown in thefourth paragraph of these notes are based
on using 1992 national norms and 2000 national norms separately on the 2002-2003
annual statewide data. These estimates should not be used by a school district as an
estimate of the normseffect for their district or any building init. These estimates can be
obtained directly by using the values in the red and green achievement levels reports
furnished to each lowa school district with their ITBS/ITED test resultsin 2001-2002.

4. TheAchievement Levels Report for the ITBSand ITED is provided to lowa schoolsto
help describe the level of performance of student groups and monitor the progress of
groupsover time. For each of thethreemain achievement levels—L ow, Intermediate, and
High—descriptors areincluded on the report to identify what the typical student in each
level isabletodo. ThelowaDepartment of Education hascombinedthelntermediateand
High performance levels to define a single achievement level called “Proficient” as a
student performanceindicator. Proficient and L ess-than-Proficient arelabel sbeing used
todescribetheperformanceof groupsthat areat or abovean acceptabl estandard or below
that standard, respectively. For accountability purposes, thel owaDepartment of Education
usesthenational percentilerank scalefromthe | TBSand ITED. Low performanceisthe
range 1-40, Intermediateis41-89, and Highis90-99. Consequently, the Proficient range
is percentile ranks 41-99 and the percentile ranks 1-40 are regarded as Less-than-
Proficient.

5. Comparisons of results from one grade to another are not appropriate because the
corresponding descriptionsof performancearenot exactly the samefrom gradeto grade.
For example, “Low” in reading comprehension does not mean exactly the samething at
grade 4 and grade 11. Comparisons from one subject areato another are not appropriate
because the corresponding descriptions of performance are much different from subject
tosubject. Forexample, “Low” ingrade4 reading comprehension doesnot meanthesame
thing as“Low” in grade 4 mathematics.

6. Separate tables show achievement level performance for students by gender, racial/
ethnic, disability, socioeconomic, primary language and migrant subgroups. These
subgroupsvary insizeinagiven biennium, and each variesin sizefromyear toyear. The
subgroup datashould not be averaged to obtain an overall valuethat matchesthe datafor
the combined group.

STUDENT PERFORMANCE — state Indicators of Student Success




142

Subgroup lowa Student Countsfor ITBS and ITED Reading
and Mathematics Test-Takers: Grades 4, 8, and 11

Thefirst three state indicators are lowa student performanceson ITBSand ITED. They are
defined as the percentages of al fourth, eighth, and eleventh grade students achieving a
proficient or higher level on reading comprehension and mathematics and the percentages of
all eighthand eleventh grade studentsachieving aproficient or higher level onscience. Tables
102 and 103 show the approximate average number of students tested by grade and by
subgroup for ITBS and ITED Reading Comprehension and mathematics tests for the
biennium periods 1997-1999 to 2001-2003. Table 104 shows the approximate average
number of grade 8 and 11 students tested by subgroup for ITBS and ITED science for the
biennium period 2001-2003. The number of students tested includes both public and
nonpublic school participates.

Table 102

APPROXIMATE AVERAGE NUMBER OF | owA STUDENTS TESTED ON

I TBSAND ITED ReaDING TESTS BY SUBGROUP
BienNniuMm PERIODS 1997-1999* To 2001-2003

Grade 4 Grade 8 Grade 11

1998-  1999- 2000- 2001-| 1998- 1999- 2000- 2001- | 1998- 1999- 2000- 2001-
2000 2001 2002 2003| 2000 2001 2002 2003 2000 2001 2002 2003

Male 19,700 19,600 20,200 19,970| 19,800 19,800 20,000 20,620 | 15,300 16,000 17,300 18,
Female 19,000 19,600 19,800 19,360| 19,000 18,900 19,200 19,740 | 15,800 16,300 17,380 18,
White 30,000 31,500 31,500 33,570| 30,700 30,900 32,600 34,860 | 24,600 26,300 29,800 33,
African American 1,200 1,450 1,620 1,700| 1,100 1,180 1,180 1,300 500 560 690
Hispanic 900 1,150 1,880 1,510 800 960 1,030 1,160 460 560 640
Asian 590 580 560 580 700 590 560 560 620 580 530
American Indian 250 190 210 230 250 240 220 230 130 110 125
Primary Lang. ELL! — 790 880 920 — 560 460 480 — 250 880
Migrant? — 200 230 260 — 90 110 140 — 60 70
SESEligible® 10,200 11,100 11,200 11,350| 8,000 8,600 8800 9,680 | 3,600 4,100 4,700 5,
IEP* 5400 5520 4,900 4,460| 5000 4,900 5400 5630 | 1,800 2200 2650 3,

Source: lowa Testing Programs, University of lowa.

Notes:  Number tested included both public and nonpublic students.

1English Language Learner (ELL) refers to a student who has a language other than English and the
proficiency in English is such that the probability of the student’s academic success in an English-only
classroom is below that of an academically successful peer with an English language background.
2Migrant status is defined as migrant or non-migrant as follows: Migrant — a student is considered a
migrant if he or she has moved in the past 36 months from one district to another so that the parents could
obtain temporary or seasonal employment in agriculture as their principal means of livelihood.

3SES refers to socioeconomic status as determined by eligibility for free or reduced price meals.

4|EP indicates special education status, students with IEPs are classified as special education students.
*The average number of lowa male students who took ITBS/ITED in the biennium period 1997-1999
was 19,000, 18,000, and 14,000 for grades 4, 8, and 11 respectively. The average numbers of lowa
female students who took ITBS/ITED in the biennium period 1997-1999 were 18,000 for grades 4
and 8, and 15,000 for grade 11.
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Table 103

APPROXIMATE AVERAGE NUMBER OF | owA STUDENTS TESTED ON
I TBSAND ITED MATHEMATICS TESTS BY SUBGROUP
BienNiuM PeERIODS 1997-1999* To 2001-2003

Grade 4 Grade 8 Grade 11

1998- 1999- 2000- 2001- | 1998- 1999- 2000- 2001-| 1998- 1999- 2000- 2001-
2000 2001 2002 2003 | 2000 2001 2002 2003 | 2000 2001 2002 2003

Male 19,400 20,295 20,295 19,940 | 19,700 19,600 19,734 20,420 | 15,600 16,500 17,500 18,450
Female 19,000 19,900 19,800 19,330 | 18,900 18,700 18,900 19,550 | 16,100 16,800 17,600 18,190
White 30,000 31,500 33,000 33,530 | 30,500 31,400 32,900 34,540 | 25,000 27,100 30,100 33,090

African American 1,200 1450 1630 1,700 | 1,000 1,350 1,350 1,280 500 570 700 780

Hispanic 900 1,160 1,380 1,500 820 1,100 1,180 1,160 480 590 650 760
Asian 600 580 570 580 670 600 580 560 600 620 540 550
American Indian 250 190 210 220 250 220 200 230 140 120 125 120
Primary Lang. ELL* — 790 890 930 — 560 460 490 — 260 880 370
Migrant? — 200 230 250 — 90 110 150 — 70 70 120
SESEligible? 10,200 11,100 11,300 11,320 | 8,000 8,500 8800 9,610 | 3,700 4,300 4,800 5,620
IEP* 5500 5600 5,000 4,480 | 4900 4,800 5300 5580 | 1,800 2300 2,700 3,350

Source: lowa Testing Programs, University of lowa.

Notes:  Number tested included both public and nonpublic students.
!English Language Learner (ELL) refers to a student who has a language other than English and the
proficiency in English is such that the probability of the student’s academic success in an English-only
classroom is below that of an academically successful peer with an English language background.
2Migrant status is defined as migrant or non-migrant as follows: Migrant — a student is considered a
migrant if he or she has moved in the past 36 months from one district to another so that the parents
could obtain temporary or seasonal employment in agriculture as their principal means of livelihood.
3SES refers to socioeconomic status as determined by eligibility for free or reduced price meals.
4|EP indicates special education status, students with IEPs are classified as special education students.
*The average number of lowa male students who took ITBS/ITED in the biennium period 1997-1999
was 19,000, 18,000, and 14,000 for grades 4, 8, and 11 respectively. The average numbers of lowa
female students who took ITBS/ITED in the biennium period 1997-1999 were 18,000 for grades 4
and 8, and 15,000 for grade 11.
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Table 104

APPROXIMATE AVERAGE NUMBER OF | owA STUDENTS TESTED ON

I TBSAND ITED Science TESTsBY SUBGROUP
Biennium Periob 2001-2003

Grade 8 Grade 11

Male 20,200 18,320
Female 19,310 18,110
White 34,240 32,900
African American 1,240 760
Hispanic 1,140 760
Asian 560 550
American Indian 230 120
Primary Lang. ELL* 480 360
Migrant? 150 110
SESEligible? 9,480 5,570
IEP* 5,540 3,280

Source: lowa Testing Programs, University of lowa.

Notes:  Number tested included both public and nonpublic students.
‘English Language Learner (ELL) refers to a student who has a language other than English and the
proficiency in English is such that the probability of the student’s academic success in an English-only
classroom is below that of an academically successful peer with an English language background.
2Migrant status is defined as migrant or non-migrant as follows: Migrant — a student is considered a
migrant if he or she has moved in the past 36 months from one district to another so that the parents could
obtain temporary or seasonal employment in agriculture as their principal means of livelihood.
3SES refers to socioeconomic status as determined by eligibility for free or reduced price meals.
4IEP indicates special education status, students with IEPs are classified as special education students.

Reading

Indicator: Percentage of 4th, 8th, and 11th grade students achieving proficient or higher
reading statuson thel TBSReading Comprehension Test or thel TED Reading Comprehen-
sion Test (Reported for all studentsand by gender, race/ethnicity, socioeconomic status,
disability, primary language status, and migrant status).

Figure 36

PeERCENT oF lowA FOURTH GRADE STUDENTS PERFORMING AT OR
ABOVE PROFICIENT LEVEL ON | TBS REaDING COMPREHENSION TEST
Biennium Periobs 1993-1995 T1o 2001-2003
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Source: lowa Testing Programs, University of lowa.

Note: Percentages for each biennium period represent average percentages of proficient students for the
two school years represented, e.g. 2001-2003 represents the average for the 2001-2002 and the
2002-2003 school years. A student designated as proficient can, at a minimum, do the following:

Usually understands factual information and new words in context.
Usually is able to make inferences and interpret either nonliteral language or information in new

contexts. Often can determine a selection’s main idea and analyze its style and structure.




Figure 37A

PERCENT OF lowAa FOURTH GRADE STUDENTS
PERFORMING AT OR ABOVE PROFICIENT LEVEL ON
| TBS READING CoOMPREHENSION TEST BY GENDER
Biennium PeEriobps 1997-1999 To 2001-2003 (1992 Norms)
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Source: lowa Testing Programs, University of lowa.

Note: Percentages for each biennium period represent average percentages of proficient students for the two
school years represented, e.g. 2001-2003 represents the average for the 2001-2002 and the 2002-2003
school years. A student designated as proficient can, at a minimum, do the following:

Usually understands factual information and new words in context.
Usually is able to make inferences and interpret either nonliteral language or information in new
contexts. Often can determine a selection’s main idea and analyze its style and structure.

Figure 37B

PERCENT OF lowAa FOURTH GRADE STUDENTS
PERFORMING AT OR ABOVE PROFICIENT LEVEL ON
| TBS READING CoOMPREHENSION TEST BY GENDER
Biennium Periob 2001-2003 (2000 Norwms)
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Source: lowa Testing Programs, University of lowa.

Note: A student designated as proficient can, at a minimum, do the following:
Usually understands factual information and new words in context.
Usually is able to make inferences and interpret either nonliteral language or information in new
contexts. Often can determine a selection’s main idea and analyze its style and structure.
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Figure 38A

PERCENT OF lowAa FOURTH GRADE STUDENTS
PERFORMING AT OR ABOVE PROFICIENT L EVEL ON
| TBS ReEaDING CoMPREHENSION TEST BY RACE/ETHNICITY
BiEnNIUM PERIODS 1998-2000 To 2001-2003 (1992 NoRrMS)

[01998-2000 1 1999-2001
[ 2000-2002 02001-2003

100 1
90 -
80 -
70 A
60 -
50 -
40 -
30 -
20 -
10 4

69.6
69.8
715
73.3

50.2

47.2
52.8
52.6

Percent

White African American Hispanic Asian American Indian
Race/Ethnicity

Source: lowa Testing Programs, University of lowa.
Note: Percentages for each biennium period represent average percentages of proficient students for
the two school years represented, e.g. 2001-2003 represents the average for the 2001-2002 and
the 2002-2003 school years. A student designated as proficient can, at a minimum, do the following:
Usually understands factual information and new words in context.
Usually is able to make inferences and interpret either nonliteral language or information in new
contexts. Often can determine a selection’s main idea and analyze its style and structure.

Figure 38B

PERCENT OF | owA FOURTH GRADE STUDENTS
PERFORMING AT OR ABOVE PROFICIENT L EVEL ON
| TBS READING CoMPREHENSION TEST BY RACE/ETHNICITY
BiENNIUM PERIOD 2001-2003 (2000 NormS)
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Source: lowa Testing Programs, University of lowa.

Note: A student designated as proficient can, at a minimum, do the following:
Usually understands factual information and new words in context.
Usually is able to make inferences and interpret either nonliteral language or information in new
contexts. Often can determine a selection’s main idea and analyze its style and structure.
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Figure 39A

PERCENT oF | owAa FOURTH GRADE STUDENTS
PERFORMING AT OR ABOVE PROFICIENT LEVEL ON
| TBS READING COMPREHENSION TEST BY SOCIOECONOMIC STATUS*
BiENNIUM PERIODS 1998-2000 To 2001-2003 (1992 NorMS)
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Source: lowa Testing Programs, University of lowa.
Notes:  Percentages for each biennium period represent average percentages of proficient students for the
two school years represented, e.g. 2001-2003 represents the average for the 2001-2002 and the
2002-2003 school years. A student designated as proficient can, at a minimum, do the following:
Usually understands factual information and new words in context.
Usually is able to make inferences and interpret either nonliteral language or information in new
contexts. Often can determine a selection’s main idea and analyze its style and structure.
*Socioeconomic Status is determined by eligibility for free or reduced price meals.

Figure 39B

PeERCENT oF | owA FOURTH GRADE STUDENTS
PERFORMING AT OR ABOVE PROFICIENT LEVEL ON
| TBS READING COMPREHENSION TEST BY SOCIOECONOMIC STATUS*
BiEnNIUM PERIOD 2001-2003 (2000 NorwmS)
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Source: lowa Testing Programs, University of lowa.
Notes: A student designated as proficient can, at a minimum, do the following:
Usually understands factual information and new words in context.
Usually is able to make inferences and interpret either nonliteral language or information in new
contexts. Often can determine a selection’s main idea and analyze its style and structure.
*Socioeconomic Status is determined by eligibility for free or reduced price meals.
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Figure 40A

PeERCENT oF | owA FOURTH GRADE STUDENTS
PERFORMING AT OR ABOVE PROFICIENT LEVEL ON
| TBS READING COMPREHENSION TEST BY DISABILITY STATUS*
BieEnNIUM PERIODS 1998-2000 To 2001-2003 (1992 NorwmS)
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Notes:

lowa Testing Programs, University of lowa.
Percentages for each biennium period represent average percentages of proficient students for the
two school years represented, e.g. 2001-2003 represents the average for the 2001-2002 and the
2002-2003 school years. A student designated as proficient can, at a minimum, do the following:
Usually understands factual information and new words in context.
Usually is able to make inferences and interpret either nonliteral language or information in new
contexts. Often can determine a selection’s main idea and analyze its style and structure.
*Disability Status is determined by the presence of an individualized education plan (IEP).

Figure 40B

PERCENT OF | owA FOURTH GRADE STUDENTS
PERFORMING AT OR ABOVE PROFICIENT L EVEL ON
| TBS READING CoOMPREHENSION TEST BY DisABILITY STATUS*
BiENNIUM PERIOD 2001-2003 (2000 NorMmS)
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Source:
Notes:

lowa Testing Programs, University of lowa.
A student designated as proficient can, at a minimum, do the following:
Usually understands factual information and new words in context.
Usually is able to make inferences and interpret either nonliteral language or information in
new contexts. Often can determine a selection’s main idea and analyze its style and structure.
*Disability Status is determined by the presence of an individualized education plan (IEP).




Figure 41A
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Source: lowa Testing Programs, University of lowa.

Notes:  Percentages for each biennium period represent average percentages of proficient students for the two
school years represented, e.g. 2001-2003 represents the average for the 2001-2002 and the 2002-2003
school years. A student designated as proficient can, at a minimum, do the following:

Usually understands factual information and new words in context.
Usually is able to make inferences and interpret either nonliteral language or information in new contexts.
Often can determine a selection’s main idea and analyze its style and structure.
*Primary Language Status is classified by English and English Language Learner and determined according
to the following definition: English Language Learner refers to a student who has a language other than
English and the proficiency in English is such that the probability of the student’s academic success
in an English-only classroom is below that of an academically successful peer with an English
language background.

Figure 41B

PERCENT OF lowAa FOURTH GRADE STUDENTS PERFORMING
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BiEnNIuM PERIOD 2001-2003 (2000 NormS)
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Source: lowa Testing Programs, University of lowa.
Notes: A student designated as proficient can, at a minimum, do the following:
Usually understands factual information and new words in context.
Usually is able to make inferences and interpret either nonliteral language or information in new
contexts. Often can determine a selection’s main idea and analyze its style and structure.
*Primary Language Status is classified by English and English Language Learner and determined
according to the following definition: English Language Learner refers to a student who has a language
other than English and the proficiency in English is such that the probability of the student’s academic
success in an English-only classroom is below that of an academically successful peer with an English
language background.
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Figure 42A

PERCENT OF lowAa FOURTH GRADE STUDENTS PERFORMING
AT OR ABOVE PROFICIENT LEVEL ON | TBS READING
CoMPREHENSION TEST BY MIGRANT StaTUS*
BiENNIUM PERIODS 1999-2001 To 2001-2003 (1992 NoRMS)

100

001999-2001
907 W 2000-2002
801 [ 2001-2003 684 699 712
70
= 60
8 5
e ey | 23 354
30 :
20
10
0
Migrant Non-Migrant

Migrant/Non-Migrant Satus

Source: lowa Testing Programs, University of lowa.

Notes:  Percentages for each biennium period represent average percentages of proficient students for the
two school years represented, e.g. 2001-2003 represents the average for the 2001-2002 and the
2002-2003 school years. A student designated as proficient can, at a minimum, do the following:

Usually understands factual information and new words in context.

Usually is able to make inferences and interpret either nonliteral language or information in new

contexts. Often can determine a selection’s main idea and analyze its style and structure.
*Migrant status is defined as migrant or non-migrant as follows: Migrant — a student is considered a
migrant if he or she has moved in the past 36 months from one district to another so that the parents
could obtain temporary or seasonal employment in agriculture as their principal means of livelihood.

Figure 42B
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Source: lowa Testing Programs, University of lowa.
Notes: A student designated as proficient can, at a minimum, do the following:
Usually understands factual information and new words in context.
Usually is able to make inferences and interpret either nonliteral language or information in new
contexts. Often can determine a selection’s main idea and analyze its style and structure.
*Migrant status is defined as migrant or non-migrant as follows: Migrant — a student is considered a
migrant if he or she has moved in the past 36 months from one district to another so that the parents
could obtain temporary or seasonal employment in agriculture as their principal means of livelihood.




Figure 43

PERCENT oF lowa EiGHTH GRADE STUDENTS
PERFORMING AT OR ABOVE PROFICIENT LEVEL ON
| TBS READING COMPREHENSION TEST
BiEnNIUM PERIODS 1993-1995 To 2001-2003
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Source: lowa Testing Programs, University of lowa.

Note: Percentages for each biennium period represent average percentages of proficient students for the
two school years represented, e.g. 2001-2003 represents the average for the 2001-2002 and the
2002-2003 school years. A student designated as proficient can, at a minimum, do the following:

Usually is able to understand factual information and new words in context, make inferences, and
interpret information in new contexts.

Often is able to determine a selection’s main idea, identify its author’s purpose or viewpoint, and
analyze its style and structure.
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Figure 44A

PeErceNT oF lowa EiGHTH GRADE STUDENTS
PERFORMING AT OR ABOVE PROFICIENT L EVEL ON
| TBS REaADING COMPREHENSION TEST BY GENDER
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Source: lowa Testing Programs, University of lowa.

Note: Percentages for each biennium period represent average percentages of proficient students for the
two school years represented, e.g. 2001-2003 represents the average for the 2001-2002 and the
2002-2003 school years. A student designated as proficient can, at a minimum, do the following:

Usually is able to understand factual information and new words in context, make inferences, and
interpret information in new contexts.

Often is able to determine a selection’s main idea, identify its author’s purpose or viewpoint, and
analyze its style and structure.

Figure 44B
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Source: lowa Testing Programs, University of lowa.

Note: A student designated as proficient can, at a minimum, do the following:
Usually is able to understand factual information and new words in context, make inferences, and
interpret information in new contexts.
Often is able to determine a selection’s main idea, identify its author’s purpose or viewpoint, and
analyze its style and structure.




Figure 45A

PeERCENT oF lowA EiGHTH GRADE STUDENTS
PERFORMING AT OR ABOVE PROFICIENT LEVEL ON
| TBS READING COMPREHENSION TEST BY RACE/ETHNICITY
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Source: lowa Testing Programs, University of lowa.

Note: Percentages for each biennium period represent average percentages of proficient students for the two
school years represented, e.g. 2001-2003 represents the average for the 2001-2002 and the 2002-2003
school years. A student designated as proficient can, at a minimum, do the following:

Usually is able to understand factual information and new words in context, make inferences, and
interpret information in new contexts.

Often is able to determine a selection’s main idea, identify its author’s purpose or viewpoint, and
analyze its style and structure.

Figure 45B
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PERFORMING AT OR ABOVE PROFICIENT L EVEL ON
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BiEnNIUM PERIOD 2001-2003 (2000 NorwmS)
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Source: lowa Testing Programs, University of lowa.

Notes: A student designated as proficient can, at a minimum, do the following:
Usually is able to understand factual information and new words in context, make inferences, and
interpret information in new contexts.
Often is able to determine a selection’s main idea, identify its author’s purpose or viewpoint, and
analyze its style and structure.
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Figure 46A

PERCENT OF lowaA EIGHTH GRADE STUDENTS
PERFORMING AT OR ABOVE PROFICIENT LEVEL ON
| TBS READING COMPREHENSION TEST BY SOCIOECONOMIC STATUS*
BiEnNIUM PERIODS 1998-2000 To 2001-2003 (1992 NoRrMS)
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Source: lowa Testing Programs, University of lowa.
Notes:  Percentages for each biennium period represent average percentages of proficient students for the
two school years represented, e.g. 2001-2003 represents the average for the 2001-2002 and the
2002-2003 school years. A student designated as proficient can, at a minimum, do the following:
Usually is able to understand factual information and new words in context, make inferences, and
interpret information in new contexts.
Often is able to determine a selection’s main idea, identify its author’s purpose or viewpoint, and
analyze its style and structure.

*Socioeconomic Status is determined by eligibility for free or reduced price meals.

Figure 46B
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Source: lowa Testing Programs, University of lowa.
Notes: A student designated as proficient can, at a minimum, do the following:
Usually is able to understand factual information and new words in context, make inferences, and
interpret information in new contexts.
Often is able to determine a selection’s main idea, identify its author’s purpose or viewpoint, and
analyze its style and structure.
*Socioeconomic Status is determined by eligibility for free or reduced price meals.




Figure 47A

PERCENT OF lowa EiGHTH GRADE STUDENTS
PERFORMING AT OR ABOVE PROFICIENT LEVEL ON
| TBS READING COMPREHENSION TEST BY DisABILITY STATUS*
BiEnNIUM PERIODS 1998-2000 To 2001-2003 (1992 NorMS)
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Source: lowa Testing Programs, University of lowa.
Notes:  Percentages for each biennium period represent average percentages of proficient students for the
two school years represented, e.g. 2001-2003 represents the average for the 2001-2002 and the
2002-2003 school years. A student designated as proficient can, at a minimum, do the following:
Usually is able to understand factual information and new words in context, make inferences, and
interpret information in new contexts.
Often is able to determine a selection’s main idea, identify its author’s purpose or viewpoint, and
analyze its style and structure.

*Disability Status is determined by the presence of an individualized education plan (IEP).

Figure 47B

PERCENT oF lowaA EiGHTH GRADE STUDENTS
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| TBS READING COMPREHENSION TEST BY DISABILITY STATUS*
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Source: lowa Testing Programs, University of lowa.
Notes: A student designated as proficient can, at a minimum, do the following:
Usually is able to understand factual information and new words in context, make inferences, and
interpret information in new contexts.
Often is able to determine a selection’s main idea, identify its author’s purpose or viewpoint, and
analyze its style and structure.
*Disability Status is determined by the presence of an individualized education plan (IEP).
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Figure 48A
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Source: lowa Testing Programs, University of lowa.

Notes:  Percentages for each biennium period represent average percentages of proficient students for the
two school years represented, e.g. 2001-2003 represents the average for the 2001-2002 and the
2002-2003 school years. A student designated as proficient can, at a minimum, do the following:

Usually is able to understand factual information and new words in context, make inferences,

and interpret information in new contexts.

Often is able to determine a selection’s main idea, identify its author’s purpose or viewpoint, and

analyze its style and structure.
*Primary Language Status is classified by English and English Language Learner and determined
according to the following definition: English Language Learner refers to a student who has a language
other than English and the proficiency in English is such that the probability of the student’s academic
success in an English-only classroom is below that of an academically successful peer with an English
language background.

Figure 48B
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Source: lowa Testing Programs, University of lowa.
Notes: A student designated as proficient can, at a minimum, do the following:
Usually is able to understand factual information and new words in context, make inferences, and
interpret information in new contexts.
Often is able to determine a selection’s main idea, identify its author’s purpose or viewpoint, and
analyze its style and structure.
*Primary Language Status is classified by English and English Language Learner and determined
according to the following definition: English Language Learner refers to a student who has a language
other than English and the proficiency in English is such that the probability of the student’s academic
success in an English-only classroom is below that of an academically successful peer with an English
language background.




Figure 49A

PeERCENT OF lowa EiGHTH GRADE STUDENTS PERFORMING
AT OR ABOVE PRoFICIENT LEVEL oN | TBS READING
CoMPREHENSION TEST BY MIGRANT StATUS*
BiENNIUM PERIODS 1999-2001 To 2001-2003 (1992 NorMms)
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Source: lowa Testing Programs, University of lowa.

Notes:  Percentages for each biennium period represent average percentages of proficient students for the
two school years represented, e.g. 2001-2003 represents the average for the 2001-2002 and the
2002-2003 school years. A student designated as proficient can, at a minimum, do the following:

Usually is able to understand factual information and new words in context, make inferences, and
interpret information in new contexts.
Often is able to determine a selection’s main idea, identify its author’s purpose or viewpoint, and
analyze its style and structure.
*Migrant status is defined as migrant or non-migrant as follows: Migrant — a student is considered a
migrant if he or she has moved in the past 36 months from one district to another so that the parents
could obtain temporary or seasonal employment in agriculture as their principal means of livelihood.

Figure 49B

PERCENT oF lowa EIGHTH GRADE STUDENTS PERFORMING
AT OR ABOVE PROFICIENT LEVEL oN | TBS READING
CoMPREHENSION TEST BY MIGRANT StAaTUS*
BiEnNIuM PERIOD 2001-2003 (2000 NormS)

80 - 69.9

Percent
(o]
o

40 - 30.4

Migrant Non-Migrant
Migrant/Non-Migrant Status

Source: lowa Testing Programs, University of lowa.
Notes: A student designated as proficient can, at a minimum, do the following:
Usually is able to understand factual information and new words in context, make inferences, and
interpret information in new contexts.
Often is able to determine a selection’s main idea, identify its author’s purpose or viewpoint, and
analyze its style and structure.
*Migrant status is defined as migrant or non-migrant as follows: Migrant — a student is considered a
migrant if he or she has moved in the past 36 months from one district to another so that the parents
could obtain temporary or seasonal employment in agriculture as their principal means of livelihood.
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Figure 50
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Source: lowa Testing Programs, University of lowa.

Note: Percentages for each biennium period represent average percentages of proficient students for the two
school years represented, e.g. 2001-2003 represents the average for the 2001-2002 and the 2002-2003
school years. A student designated as proficient can, at a minimum, do the following:

Usually understands stated information and ideas; often is able to infer implied meaning, draw
conclusions, and interpret nonliteral language; and usually is able to make generalizations from or
about a text, identify its author’s purpose or viewpoint, and evaluate aspects of its style or structure.




Figure 51A
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Source: lowa Testing Programs, University of lowa.

Note: Percentages for each biennium period represent average percentages of proficient students for the two
school years represented, e.g. 2001-2003 represents the average for the 2001-2002 and the 2002-2003
school years. A student designated as proficient can, at a minimum, do the following:

Usually understands stated information and ideas; often is able to infer implied meaning, draw
conclusions, and interpret nonliteral language; and usually is able to make generalizations from or
about a text, identify its author’s purpose or viewpoint, and evaluate aspects of its style or structure.

Figure 51B
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Source: lowa Testing Programs, University of lowa.

Note: A student designated as proficient can, at a minimum, do the following:
Usually understands stated information and ideas; often is able to infer implied meaning, draw
conclusions, and interpret nonliteral language; and usually is able to make generalizations from or
about a text, identify its author’s purpose or viewpoint, and evaluate aspects of its style or structure.

STUDENT PERFORMANCE — state Indicators of Student Success




Figure 52A

PeERcENT oF lowA ELEVENTH GRADE STUDENTS
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| TED ReaDING CoMPREHENSION TEST BY RACE/ETHNICITY
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Source: lowa Testing Programs, University of lowa.

Note: Percentages for each biennium period represent average percentages of proficient students for the two
school years represented, e.g. 2001-2003 represents the average for the 2001-2002 and the 2002-2003
school years. A student designated as proficient can, at a minimum, do the following:

Usually understands stated information and ideas; often is able to infer implied meaning, draw
conclusions, and interpret nonliteral language; and usually is able to make generalizations from or
about a text, identify its author’s purpose or viewpoint, and evaluate aspects of its style or structure.

Figure 52B
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Source: lowa Testing Programs, University of lowa.

Note: A student designated as proficient can, at a minimum, do the following:
Usually understands stated information and ideas; often is able to infer implied meaning, draw
conclusions, and interpret nonliteral language; and usually is able to make generalizations from or
about a text, identify its author’s purpose or viewpoint, and evaluate aspects of its style or structure.
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Figure 53A

PERCENT oF lowA ELEVENTH GRADE STUDENTS
PERFORMING AT OR ABOVE PROFICIENT LEVEL ON
| TED ReapING COMPREHENSION TEST BY SOCIOECONOMIC STATUS*
BieEnNIuM PERIODS 1998-2000 To 2001-2003 (1992 NormS)
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Source: lowa Testing Programs, University of lowa.

Notes:  Percentages for each biennium period represent average percentages of proficient students for the two
school years represented, e.g. 2001-2003 represents the average for the 2001-2002 and the 2002-2003
school years. A student designated as proficient can, at a minimum, do the following:

Usually understands stated information and ideas; often is able to infer implied meaning, draw

conclusions, and interpret nonliteral language; and usually is able to make generalizations from or

about a text, identify its author’s purpose or viewpoint, and evaluate aspects of its style or structure.
*Socioeconomic Status is determined by eligibility for free or reduced price meals.

Figure 53B
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PERFORMING AT OR ABOVE PROFICIENT LEVEL ON
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Source: lowa Testing Programs, University of lowa.
Notes: A student designated as proficient can, at a minimum, do the following:
Usually understands stated information and ideas; often is able to infer implied meaning, draw
conclusions, and interpret nonliteral language; and usually is able to make generalizations from or
about a text, identify its author’s purpose or viewpoint, and evaluate aspects of its style or structure.
*Socioeconomic Status is determined by eligibility for free or reduced price meals.
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Figure 54A

PERCENT OF lowA ELEVENTH GRADE STUDENTS
PERFORMING AT OR ABOVE PROFICIENT LEVEL ON
| TED ReabpiNg CoMPREHENSION TEST BY DISABILITY STATUS*
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Source: lowa Testing Programs, University of lowa.

Notes:  Percentages for each biennium period represent average percentages of proficient students for the
two school years represented, e.g. 2001-2003 represents the average for the 2001-2002 and the
2002-2003 school years. A student designated as proficient can, at a minimum, do the following:

Usually understands stated information and ideas; often is able to infer implied meaning, draw

conclusions, and interpret nonliteral language; and usually is able to make generalizations from

or about atext, identify its author’s purpose or viewpoint, and evaluate aspects of its style or structure.
*Disability Status is determined by the presence of an individualized education plan (IEP).

Figure 54B

PERCENT oF lowA ELEVENTH GRADE STUDENTS
PERFORMING AT OR ABOVE PROFICIENT LEVEL ON
| TED ReaDING CoMPREHENSION TEST BY DISABILITY STATUS*
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Source: lowa Testing Programs, University of lowa.
Notes: A student designated as proficient can, at a minimum, do the following:
Usually understands stated information and ideas; often is able to infer implied meaning, draw
conclusions, and interpret nonliteral language; and usually is able to make generalizations from or
about a text, identify its author’s purpose or viewpoint, and evaluate aspects of its style or structure.
*Disability Status is determined by the presence of an individualized education plan (IEP).




Figure 55A

PERCENT OF lowa ELEVENTH GRADE STUDENTS PERFORMING
AT OR ABOVE PrRoFIcIENT LEVEL ON | TED READING
CoMPREHENSION TEST BY PRIMARY L ANGUAGE StTATUS*
BiENNIUM PERIODS 1999-2001 to 2001-2003 (1992 Norwms)
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Source: lowa Testing Programs, University of lowa.

Notes:  Percentages for each biennium period represent average percentages of proficient students for the two
school years represented, e.g. 2001-2003 represents the average for the 2001-2002 and the 2002-2003
school years. A student designated as proficient can, at a minimum, do the following:

Usually understands stated information and ideas; often is able to infer implied meaning, draw

conclusions, and interpret nonliteral language; and usually is able to make generalizations from or

about a text, identify its author’s purpose or viewpoint, and evaluate aspects of its style or structure.
*Primary Language Status is classified by English and English Language Learner and determined
according to the following definition: English Language Learner refers to a student who has a language
other than English and the proficiency in English is such that the probability of the student’s academic
success in an English-only classroom is below that of an academically successful peer with an English
language background.

Figure 55B

PeErRCENT oF lowa ELEVENTH GRADE STUDENTS PERFORMING
AT OR ABOVE ProFIcIENT LEVEL ON | TED READING
CoMPREHENSION TEST BY PRIMARY L ANGUAGE STATUS*
BiENNIUM PERIOD 2001-2003 (2000 NorMmS)
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Source: lowa Testing Programs, University of lowa.
Notes: A student designated as proficient can, at a minimum, do the following:
Usually understands stated information and ideas; often is able to infer implied meaning, draw
conclusions, and interpret nonliteral language; and usually is able to make generalizations from or
about a text, identify its author’s purpose or viewpoint, and evaluate aspects of its style or structure.
*Primary Language Status is classified by English and English Language Learner and determined
according to the following definition: English Language Learner refers to a student who has a language
other than English and the proficiency in English is such that the probability of the student’s academic
success in an English-only classroom is below that of an academically successful peer with an English
language background.
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Figure 56A

PERCENT oF lowa ELEVENTH GRADE STUDENTS PERFORMING
AT OR ABOVE ProFiciENT LEVEL oN | TED READING

COMPREHENSION TEST BY MIGRANT StaTUS*
BiEnNIUM PERIODS 1999-2001 T0 2001-2003 (1992 NoRrMS)
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Source: lowa Testing Programs, University of lowa.

Notes:  Percentages for each biennium period represent average percentages of proficient students for the two
school years represented, e.g. 2001-2003 represents the average for the 2001-2002 and the 2002-2003
school years. A student designated as proficient can, at a minimum, do the following:

Usually understands stated information and ideas; often is able to infer implied meaning, draw

conclusions, and interpret nonliteral language; and usually is able to make generalizations from or

about a text, identify its author’s purpose or viewpoint, and evaluate aspects of its style or structure.
*Migrant status is defined as migrant or non-migrant as follows: Migrant - a student is considered as
migrant if he or she has moved in the past 36 months from one district to another so that the parents could
obtain temporary or seasonal employment in agriculture as their principal means of livelihood.

Figure 56B

PeRCENT oF lowa ELEVENTH GRADE STUDENTS PERFORMING
AT OR ABOVE PRroFICIENT LEVEL ON | TED READING

CoOMPREHENSION TEST BY MIGRANT StaTUS*
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Source: lowa Testing Programs, University of lowa.
Notes: A student designated as proficient can, at a minimum, do the following:
Usually understands stated information and ideas; often is able to infer implied meaning, draw
conclusions, and interpret nonliteral language; and usually is able to make generalizations from or
about a text, identify its author’s purpose or viewpoint, and evaluate aspects of its style or structure.
*Migrant status is defined as migrant or non-migrant as follows: Migrant - a student is considered as
migrant if he or she has moved in the past 36 months from one district to another so that the parents could
obtain temporary or seasonal employment in agriculture as their principal means of livelihood.




Mathematics

Indicator: Percentage of 4th, 8th, and 11th grade students achieving proficient or higher
mathematics status on the ITBSand | TED Mathematics Tests (reported for all studentsand
by gender, race/ethnicity, socio-economic status, disability, primary language status, and
migrant status).

Figure 57
PERCENT oF |lowaA FOURTH GRADE STUDENTS
PERFORMING AT OR ABOVE PROFICIENT LEVEL ON
I TBS MATHEMATICS TEST
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Source: lowa Testing Programs, University of lowa.

Note: Percentages for each biennium period represent average percentages of proficient students for the two
school years represented, e.g. 2001-2003 represents the average for the 2001-2002 and the 2002-2003
school years. A student designated as proficient can, at a minimum, do the following:

Is developing an understanding of many math concepts; usually is able to solve simple and complex
word problems and use estimation methods; and can interpret data from graphs and tables.
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Figure 58A

PeERCENT oF | owA FOURTH GRADE STUDENTS
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| TBS MATHEMATICS TEST BY GENDER
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Source: lowa Testing Programs, University of lowa.

Note: Percentages for each biennium period represent average percentages of proficient students for the two
school years represented, e.g. 2001-2003 represents the average for the 2001-2002 and the 2002-2003
school years. A student designated as proficient can, at a minimum, do the following:

Is developing an understanding of many math concepts; usually is able to solve simple and complex
word problems and use estimation methods; and can interpret data from graphs and tables.

Figure 58B
PERCENT oF | owAa FOURTH GRADE STUDENTS
PERFORMING AT OR ABOVE PROFICIENT LEVEL ON
I TBSMATHEMATICS TEST BY GENDER
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Source: lowa Testing Programs, University of lowa.

Note: A student designated as proficient can, at a minimum, do the following:
Is developing an understanding of many math concepts; usually is able to solve simple and complex
word problems and use estimation methods; and can interpret data from graphs and tables.




Figure 59A

PeERCENT oF |lowaA FOURTH GRADE STUDENTS
PERFORMING AT OR ABOVE PROFICIENT LEVEL ON

I TBSMATHEMATICS TEST BY RACE/ETHNICITY
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Source: lowa Testing Programs, University of lowa.

Note: Percentages for each biennium period represent average percentages of proficient students for the two
school years represented, e.g. 2001-2003 represents the average for the 2001-2002 and the 2002-2003
school years. A student designated as proficient can, at a minimum, do the following:

Is developing an understanding of many math concepts; usually is able to solve simple and complex
problems and use estimation methods; and can interpret data from graphs and tables.

Figure 59B
PERCENT oF |l owA FOURTH GRADE STUDENTS
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Source: lowa Testing Programs, University of lowa.

Note: A student designated as proficient can, at a minimum, do the following:
Is developing an understanding of many math concepts; usually is able to solve simple and complex
word problems and use estimation methods; and can interpret data from graphs and tables.
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Figure 60A

PeERCENT oF lowa FOURTH GRADE STUDENTS
PERFORMING AT OR ABOVE PROFICIENT LEVEL ON

I TBS MATHEMATICS TEST BY SocIioECONOMIC STATUS*
Biennium Periobps 1998-2000 To 2001-2003 (1992 Norwms)
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Source: lowa Testing Programs, University of lowa.

Notes:  Percentages for each biennium period represent average percentages of proficient students for the two
school years represented, e.g. 2001-2003 represents the average for the 2001-2002 and the 2002-2003
school years. A student designated as proficient can, at a minimum, do the following:

Is developing an understanding of many math concepts; usually is able to solve simple and complex
word problems and use estimation methods; and can interpret data from graphs and tables.
*Socioeconomic Status is determined by eligibility for free or reduced price meals.

Figure 60B

PerceNT oF lowaA FOURTH GRADE STUDENTS
PERFORMING AT OR ABOVE PROFICIENT LEVEL ON

I TBS MATHEMATICS TEST BY SoCcIOECONOMIC STATUS*
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Source: lowa Testing Programs, University of lowa.
Notes: A student designated as proficient can, at a minimum, do the following:
Is developing an understanding of many math concepts; usually is able to solve simple and complex
word problems and use estimation methods; and can interpret data from graphs and tables.
*Socioeconomic Status is determined by eligibility for free or reduced price meals.




Figure 61A

PeERCENT oF | owA FOURTH GRADE STUDENTS
PERFORMING AT OR ABOVE PROFICIENT LEVEL ON

I TBS MATHEMATICS TEST BY DisaBiLITY StAaTUS*
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Source: lowa Testing Programs, University of lowa.

Notes:  Percentages for each biennium period represent average percentages of proficient students for the two
school years represented, e.g. 2001-2003 represents the average for the 2001-2002 and the 2002-2003
school years. A student designated as proficient can, at a minimum, do the following:

Is developing an understanding of many math concepts; usually is able to solve simple and complex
word problems and use estimation methods; and can interpret data from graphs and tables.
*Disability Status is determined by the presence of an individualized education plan (IEP).

Figure 61B

PeRrRceNT oF lowa FOURTH GRADE STUDENTS
PERFORMING AT OR ABOVE PROFICIENT LEVEL ON

I TBSMATHEMATICS TEST BY DisaBILITY STATUS*
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Source: lowa Testing Programs, University of lowa.
Notes: A student designated as proficient can, at a minimum, do the following:
Is developing an understanding of many math concepts; usually is able to solve simple and complex
word problems and use estimation methods; and can interpret data from graphs and tables.
*Disability Status is determined by the presence of an individualized education plan (IEP).
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Figure 62A

PERCENT oF lowaA FOURTH GRADE STUDENTS
PERFORMING AT OR ABOVE PROFICIENT LEVEL ON
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Source: lowa Testing Programs, University of lowa.

Notes:  Percentages for each biennium period represent average percentages of proficient students for the two
school years represented, e.g. 2001-2003 represents the average for the 2001-2002 and the 2002-2003
school years. A student designated as proficient can, at a minimum, do the following:

Is developing an understanding of many math concepts; usually is able to solve simple and complex

word problems and use estimation methods; and can interpret data from graphs and tables.
*Primary Language Status is classified by English and English Language Learner and determined
according to the following definition: English Language Learner refers to a student who has a language
other than English and the proficiency in English is such that the probability of the student’'s academic
success in an English-only classroom is below that of an academically successful peer with an English
language background.

Figure 62B
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Source: lowa Testing Programs, University of lowa.
Notes: A student designated as proficient can, at a minimum, do the following:

Is developing an understanding of many math concepts; usually is able to solve simple and complex

word problems and use estimation methods; and can interpret data from graphs and tables.
*Primary Language Status is classified by English and English Language Learner and determined
according to the following definition: English Language Learner refers to a student who has a language
other than English and the proficiency in English is such that the probability of the student’'s academic
success in an English-only classroom is below that of an academically successful peer with an English
language background.




Figure 63A

PerceNT oF lowa FOURTH GRADE STUDENTS
PERFORMING AT OR ABOVE PROFICIENT LEVEL ON

I TBS MATHEMATICS TEST BY MIGRANT STATUS*
Biennium Periobps 1999-2001 To 2001-2003 (1992 Norwms)
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Source: lowa Testing Programs, University ot lowa.

Notes:  Percentages for each biennium period represent average percentages of proficient students for the two
school years represented, e.g. 2001-2003 represents the average for the 2001-2002 and the 2002-2003
school years. A student designated as proficient can, at a minimum, do the following:

Is developing an understanding of many math concepts; usually is able to solve simple and complex
word problems and use estimation methods; and can interpret data from graphs and tables.
*Migrant status is defined as migrant or non-migrant as follows: Migrant - a student is considered as
migrant if he or she has moved in the past 36 months from one district to another so that the parents could
obtain temporary or seasonal employment in agriculture as their principal means of livelihood.
Figure 63B
PERCENT OF | owA FOURTH GRADE STUDENTS
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Source: lowa Testing Programs, University of lowa.
Notes: A student designated as proficient can, at a minimum, do the following:

Is developing an understanding of many math concepts; usually is able to solve simple and complex

word problems and use estimation methods; and can interpret data from graphs and tables.
*Migrant status is defined as migrant or non-migrant as follows: Migrant - a student is considered as
migrant if he or she has moved in the past 36 months from one district to another so that the parents could
obtain temporary or seasonal employment in agriculture as their principal means of livelihood.
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Figure 64
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PERFORMING AT OR ABOVE PROFICIENT LEVEL ON
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Source: lowa Testing Programs, University of lowa.
Notes:  Percentages for each biennium period represent average percentages of proficient students for the two

school years represented, e.g. 2001-2003 represents the average for the 2001-2002 and the 2002-2003
school years. A student designated as proficient can, at a minimum, do the following:
Usually can understand math concepts and solve simple and complex word problems, sometimes can
use estimation methods, and usually is able to interpret data from graphs and tables.




Figure 65A
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Source: lowa Testing Programs, University of lowa.

Note: Percentages for each biennium period represent average percentages of proficient students for the two
school years represented, e.g. 2001-2003 represents the average for the 2001-2002 and the 2002-2003
school years. A student designated as proficient can, at a minimum, do the following:

Usually can understand math concepts and solve simple and complex word problems, sometimes can
use estimation methods, and usually is able to interpret data from graphs and tables.

Figure 65B
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Note: A student designated as proficient can, at a minimum, do the following:
Usually can understand math concepts and solve simple and complex word problems, sometimes can
use estimation methods, and usually is able to interpret data from graphs and tables.
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Figure 66A

PERCENT oF lowa EiGHTH GRADE STUDENTS
PERFORMING AT OR ABOVE PROFICIENT L EVEL ON
I TBSMATHEMATICS TEST BY RACE/ETHNICITY
BiENNIUM PERIODS 1998-2000 To 2001-2003 (1992 Norwms)

[01998-2000 M 1999-2001

100 -
1 [ 2000-2002 @ 2001-2003 N
90 < oM
0§55 O N g [y
801 N ~N™ e dR
70 ~ © ow ©
6B Q% m
59 iigs 5
S 501 23 9 g ¥ S3
o SIFIH
40 4 ™
30 -
20 -
10 A
0
White African American Hispanic Asian American Indian
Race/Ethnicity

Source: lowa Testing Programs, University of lowa.

Note: Percentages for each biennium period represent average percentages of proficient students for the two
school years represented, e.g. 2001-2003 represents the average for the 2001-2002 and the 2002-2003
school years. A student designated as proficient can, at a minimum, do the following:

Usually can understand math concepts and solve simple and complex word problems, sometimes can
use estimation methods, and usually is able to interpret data from graphs and tables.

Figure 66B
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Note: A student designated as proficient can, at a minimum, do the following:
Usually can understand math concepts and solve simple and complex word problems, sometimes can
use estimation methods, and usually is able to interpret data from graphs and tables.




Figure 67A

PeERCENT OoF lowaA EiGHTH GRADE STUDENTS
PERFORMING AT OR ABOVE PROFICIENT LEVEL ON
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Source: lowa Testing Programs, University of lowa.

Notes:  Percentages for each biennium period represent average percentages of proficient students for the two
school years represented, e.g. 2001-2003 represents the average for the 2001-2002 and the 2002-2003
school years. A student designated as proficient can, at a minimum, do the following:

Usually can understand math concepts and solve simple and complex word problems, sometimes can
use estimation methods, and usually is able to interpret data from graphs and tables.
*Socioeconomic Status is determined by eligibility for free or reduced price meals.

Figure 67B

PERCENT OF lowaA EIGHTH GRADE STUDENTS
PERFORMING AT OR ABOVE PROFICIENT LEVEL ON
| TBS MATHEMATICS TEST BY SOCIOECONOMIC STATUS*
BiENNIUM PERIOD 2001-2003 (2000 NormS)

100 ~

90 7 78.0
80 -

70 -
= 60 50.9
2
i

50 A
40
30 A
20 A
10 -
0 ‘

Eligible for Free or Reduced Not Eligiblefor Free or
PriceMeals Reduced Price Meals

Socioeconomic Status
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Source: lowa Testing Programs, University of lowa.
Notes: A student designated as proficient can, at a minimum, do the following:
Usually can understand math concepts and solve simple and complex word problems, sometimes can
use estimation methods, and usually is able to interpret data from graphs and tables.
*Socioeconomic Status is determined by eligibility for free or reduced price meals.
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Figure 68A

PERCENT oF lowa EiGHTH GRADE STUDENTS
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Source: lowa Testing Programs, University of lowa.

Notes:  Percentages for each biennium period represent average percentages of proficient students for the two
school years represented, e.g. 2001-2003 represents the average for the 2001-2002 and the 2002-2003
school years. A student designated as proficient can, at a minimum, do the following:

Usually can understand math concepts and solve simple and complex word problems, sometimes can
use estimation methods, and usually is able to interpret data from graphs and tables.
*Disability Status is determined by the presence of an individualized education plan (IEP).

Figure 68B
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Source: lowa Testing Programs, University of lowa.
Notes: A student designated as proficient can, at a minimum, do the following:
Usually can understand math concepts and solve simple and complex word problems, sometimes can
use estimation methods, and usually is able to interpret data from graphs and tables.
*Disability Status is determined by the presence of an individualized education plan (IEP).
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PERCENT oF lowa EiGHTH GRADE STUDENTS
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Source: lowa Testing Programs, University of lowa.

Notes:  Percentages for each biennium period represent average percentages of proficient students for the two
school years represented, e.g. 2001-2003 represents the average for the 2001-2002 and the 2002-2003
school years. A student designated as proficient can, at a minimum, do the following:

Usually can understand math concepts and solve simple and complex word problems, sometimes can
use estimation methods, and usually is able to interpret data from graphs and tables.
*Primary Language Status is classified by English and English Language Learner and determined
according to the following definition: English Language Learner refers to a student who has a language
other than English and the proficiency in English is such that the probability of the student’s academic
success in an English-only classroom is below that of an academically successful peer with an English
language background.
Figure 69B
PeERCENT OF lowa EIGHTH GRADE STUDENTS
PERFORMING AT OR ABOVE PROFICIENT LEVEL ON
I TBS MATHEMATICS TEST BY PRIMARY L ANGUAGE STATUS*
Biennium PERIOD 2001-2003 (2000 Norwms)
100
90 1
80 - 72.0
70 -
= 60
.
& 4 343
30 +
20 1
10 A
0
ELL* English
Primary Language Status
Source: lowa Testing Programs, University of lowa.
Notes: A student designated as proficient can, at a minimum, do the following:

Usually can understand math concepts and solve simple and complex word problems, sometimes can
use estimation methods, and usually is able to interpret data from graphs and tables.
*Primary Language Status is classified by English and English Language Learner and determined
according to the following definition: English Language Learner refers to a student who has a language
other than English and the proficiency in English is such that the probability of the student’s academic
success in an English-only classroom is below that of an academically successful peer with an English
language background.
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Figure 70A

PeErRcCENT OF lowA EIGHTH GRADE STUDENTS
PERFORMING AT OR ABOVE PROFICIENT LEVEL ON
| TBS MATHEMATICS TEST BY MIGRANT STATUS*
BiENNIUM PERIODS 1999-2001 T0 2001-2003 (1992 NorMmS)

100 - [01999-2001
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80 | [ 2001-2003 74.2 73.6 73.9
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40 |
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Percent

Migrant Non-Migrant
Migrant/Non-Migrant Status

Source: lowa Testing Programs, University of lowa.

Notes:  Percentages for each biennium period represent average percentages of proficient students for the two
school years represented, e.g. 2001-2003 represents the average for the 2001-2002 and the 2002-2003
school years. A student designated as proficient can, at a minimum, do the following:

Usually can understand math concepts and solve simple and complex word problems, sometimes can
use estimation methods, and usually is able to interpret data from graphs and tables.
*Migrant status is defined as migrant or non-migrant as follows: Migrant - a student is considered as
migrant if he or she has moved in the past 36 months from one district to another so that the parents could
obtain temporary or seasonal employment in agriculture as their principal means of livelihood.

Figure 70B

PeERCENT OF lowA EiGHTH GRADE STUDENTS
PERFORMING AT OR ABOVE PROFICIENT LEVEL ON

I TBS MATHEMATICS TEST BY MIGRANT STATUS*
Biennium Periop 2001-2003 (2000 Norwms)

100 ~
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Migrant Non-Migrant
Migrant/Non-Migrant Status

Source: lowa Testing Programs, University of lowa.
Notes: A student designated as proficient can, at a minimum, do the following:
Usually can understand math concepts and solve simple and complex word problems, sometimes can
use estimation methods, and usually is able to interpret data from graphs and tables.
*Migrant status is defined as migrant or non-migrant as follows: Migrant - a student is considered as
migrant if he or she has moved in the past 36 months from one district to another so that the parents could
obtain temporary or seasonal employment in agriculture as their principal means of livelihood.




Figure 71

PERCENT OF lowA ELEVENTH GRADE STUDENTS
PERFORMING AT OR ABOVE PROFICIENT L EVEL ON
I TED MATHEMATICS TEST
BIENNIUM PERIODS 1993-1995 o 2001-2003

—0— 1992 Norms
—+ 2000 Norms

o0 823 82.7 82.8 82.3 814 80.1 796 813 825

70 - 79.2

Percent
3

0 T T T T T T T T 1
1993-1995 1994-1996 1995-1997 1996-1998 1997-1999 1998-2000 1999-2001 2000-2002 2001-2003

Biennium Period

Source: lowa Testing Programs, University of lowa.

Note: Percentages for each biennium period represent average percentages of proficient students for the two
school years represented, e.g. 2001-2003 represents the average for the 2001-2002 and the 2002-2003
school years. A student designated as proficient can, at a minimum, do the following:

Sometimes applies math concepts and procedures, makes inferences with quantitative information,
and solves a variety of quantitative reasoning problems.
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Figure 72A

PERCENT oF lowa ELEVENTH GRADE STUDENTS
PERFORMING AT OR ABOVE PROFICIENT L EVEL ON
I TED MATHEMATICS TEST BY GENDER
BiENNIUM PERIODS 1997-1999 To 2001-2003 (1992 Norms)

100 - OFemde MMale

%071 812814 80.579.8 80.0 79.1 81.781.2 82.682.6
80 -
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0

Percent

1997-1999 1998-2000 1999-2001 2000-2002 2001-2003
Biennium Period

Source: lowa Testing Programs, University of lowa.

Note: Percentages for each biennium period represent average percentages of proficient students for the two
school years represented, e.g. 2001-2003 represents the average for the 2001-2002 and the 2002-2003
school years. A student designated as proficient can, at a minimum, do the following:

Sometimes applies math concepts and procedures, makes inferences with quantitative information,
and solves a variety of quantitative reasoning problems.

Figure 72B

PERCENT oF lowaA ELEVENTH GRADE STUDENTS
PERFORMING AT OR ABOVE PROFICIENT LEVEL ON

| TED MATHEMATICS TEST BY GENDER
Biennium Periop 2001-2003 (2000 Norwms)

100 +
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78.9 795

Percent
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Gender

Source: lowa Testing Programs, University of lowa.

Note: A student designated as proficient can, at a minimum, do the following:
Sometimes applies math concepts and procedures, makes inferences with quantitative
information, and solves a variety of quantitative reasoning problems.




Figure 73A

PERCENT OoF |owA ELEVENTH GRADE STUDENTS

PERFORMING AT OR ABOVE PROFICIENT LEVEL ON

| TED MATHEMATICS TEST BY RACE/ETHNICITY
BiENNIUM PERIODS 1998-2000 To 2001-2003 (1992 NorMmS)

[0 1998-2000 W 1999-2001
109 oo [ 2000-2002 [ 2001-2003 o
N vGSYD o Sg
80 L < R > 0o
J m T N© o 2 88
70 m ~ o Y ) 3 8% g ©
52 b 3g0 -
O 50+
e
30,
20 -
10 A
0 —
\White African American Higpanic Adan American Indian
Rece/Ethnicity

Source: lowa Testing Programs, University of lowa.

Note: Percentages for each biennium period represent average percentages of proficient students for the two
school years represented, e.g. 2001-2003 represents the average for the 2001-2002 and the 2002-2003
school years. A student designated as proficient can, at a minimum, do the following:

Sometimes applies math concepts and procedures, makes inferences with quantitative information,
and solves a variety of quantitative reasoning problems.

Figure 73B
PeRceENT oF lowa ELEVENTH GRADE STUDENTS
PERFORMING AT OR ABOVE PROFICIENT LEVEL ON
I TED MATHEMATICS TEST BY RACE/ETHNICITY
BiENNIUM PERIOD 2001-2003 (2000 NormS)
100 1
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43.8
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0
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Race/Ethnicity
Source: lowa Testing Programs, University of lowa.
Note: A student designated as proficient can, at a minimum, do the following:

Sometimes applies math concepts and procedures, makes inferences with quantitative information,

and solves a variety of quantitative reasoning problems.
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Figure 74A

PeErRCENT oF lowa ELEVENTH GRADE STUDENTS
PERFORMING AT OR ABOVE PROFICIENT LEVEL ON
I TED MATHEMATICS TEST BY SOCIOECONOMIC STATUS*
BiEnNIUM PERIODS 1998-2000 To 2001-2003 (1992 Norwms)

[01998-2000 W 1999-2001
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Socioeconomic Status

Source: lowa Testing Programs, University of lowa.

Notes:  Percentages for each biennium period represent average percentages of proficient students for the two
school years represented, e.g. 2001-2003 represents the average for the 2001-2002 and the 2002-2003
school years. A student designated as proficient can, at a minimum, do the following:

Sometimes applies math concepts and procedures, makes inferences with quantitative information,
and solves a variety of quantitative reasoning problems.
*Socioeconomic Status is determined by eligibility for free or reduced price meals.

Figure 74B

PERCENT OF | owa ELEVENTH GRADE STUDENTS
PERFORMING AT OR ABOVE PROFICIENT LEVEL ON
I TED MATHEMATICS TEST BY SOCIOECONOMIC STATUS*
BiENNIUM PERIOD 2001-2003 (2000 NormS)
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Eligible for Free and Reduced Price Meals  Not Eligible for Free and Reduced Price
Meals

Socioeconomic Status

Source: lowa Testing Programs, University of lowa.
Notes: A student designated as proficient can, at a minimum, do the following:
Sometimes applies math concepts and procedures, makes inferences with quantitative information,
and solves a variety of quantitative reasoning problems.
*Socioeconomic Status is determined by eligibility for free or reduced price meals.




Figure 75A

PERCENT oF | owa ELEVENTH GRADE STUDENTS
PERFORMING AT OR ABOVE PROFICIENT L EVEL ON
I TED MATHEMATICS TEST BY DISABILITY STATUS*
BiEnNIUM PERIODS 1998-2000 To 2001-2003 (1992 Norwms)

100 - [11998-2000 M 1999-2001
90 1 [2000-2002 @ 2001-2003 826 825
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Disability Status

Source: lowa Testing Programs, University of lowa.

Notes:  Percentages for each biennium period represent average percentages of proficient students for the two
school years represented, e.g. 2001-2003 represents the average for the 2001-2002 and the 2002-2003
school years. A student designated as proficient can, at a minimum, do the following:

Sometimes applies math concepts and procedures, makes inferences with quantitative information,
and solves a variety of quantitative reasoning problems.
*Disability Status is determined by the presence of an individualized education plan (IEP).

Figure 75B

PERCENT OF | owa ELEVENTH GRADE STUDENTS
PERFORMING AT OR ABOVE PROFICIENT LEVEL ON
I TED MATHEMATICS TEST BY DisABILITY STATUS*
BiENNIUM PERIOD 2001-2003 (2000 NormS)

100 ~
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Percent
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Disability Status

Source: lowa Testing Programs, University of lowa.
Notes: A student designated as proficient can, at a minimum, do the following:
Sometimes applies math concepts and procedures, makes inferences with quantitative
information, and solves a variety of quantitative reasoning problems.
*Disability Status is determined by the presence of an individualized education plan (IEP).
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Figure 76A

PERCENT OoF |owA ELEVENTH GRADE STUDENTS
PERFORMING AT OR ABOVE PROFICIENT LEVEL ON
| TED MATHEMATICS TEST BY PRIMARY L ANGUAGE STATUS*
BiENNIUM PERIODS 1999-2001 T0 2001-2003 (1992 NorMS)
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Source: lowa Testing Programs, University of lowa.

Notes:  Percentages for each biennium period represent average percentages of proficient students for the two
school years represented, e.g. 2001-2003 represents the average for the 2001-2002 and the 2002-2003
school years. A student designated as proficient can, at a minimum, do the following:

Sometimes applies math concepts and procedures, makes inferences with quantitative information,
and solves a variety of quantitative reasoning problems.
*Primary Language Status is classified by English and English Language Learner and determined
according to the following definition: English Language Learner refers to a student who has a language
other than English and the proficiency in English is such that the probability of the student’'s academic
success in an English-only classroom is below that of an academically successful peer with an English
language background.
Figure 76B
PERCENT OF lowa ELEVENTH GRADE STUDENTS
PERFORMING AT OR ABOVE PROFICIENT LEVEL ON
| TED MATHEMATICS TEST BY PRIMARY L ANGUAGE STATUS*
BiENNIUM PERIOD 2001-2003 (2000 NormS)
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Source: lowa Testing Programs, University of lowa.
Notes: A student designated as proficient can, at a minimum, do the following:

Sometimes applies math concepts and procedures, makes inferences with quantitative information,
and solves a variety of quantitative reasoning problems.
*Primary Language Status as classified by English and English Language Learner and determined
according to the following definition: English Language Learner refers to a student who has a language
other than English and the proficiency in English is such that the probability of the student’'s academic
success in an English-only classroom is below that of an academically successful peer with an English
language background.




Figure 77A

PeERCENT OF lowA ELEVENTH GRADE STUDENTS

PERFORMING AT OR ABOVE PROFICIENT LEVEL ON

I TED MATHEMATICS TEST BY MIGRANT STATUS*
BiENNIUM PERIODS 1999-2001 To 2001-2003 (1992 Norwms)
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Source: lowa Testing Programs, University of lowa.

Notes:  Percentages for each biennium period represent average percentages of proficient students for the two
school years represented, e.g. 2001-2003 represents the average for the 2001-2002 and the 2002-2003
school years. A student designated as proficient can, at a minimum, do the following:

Sometimes applies math concepts and procedures, makes inferences with quantitative information,
and solves a variety of quantitative reasoning problems.
*Migrant status is defined as migrant or non-migrant as follows: Migrant - a student is considered as
migrant if he or she has moved in the past 36 months from one district to another so that the parents could
obtain temporary or seasonal employment in agriculture as their principal means of livelihood.
Figure 77B
PERCENT OF | owa ELEVENTH GRADE STUDENTS
PERFORMING AT OR ABOVE PROFICIENT LEVEL ON
I TED MATHEMATICS TEST BY MIGRANT STATUS*
BiEnNIUM PERIOD 2001-2003 (2000 NorwmS)
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Source: lowa Testing Programs, University of lowa.
Notes: A student designated as proficient can, at a minimum, do the following:

Sometimes applies math concepts and procedures, makes inferences with quantitative information,
and solves a variety of quantitative reasoning problems.
*Migrant status is defined as migrant or non-migrant as follows: Migrant - a student is considered as
migrant if he or she has moved in the past 36 months from one district to another so that the parents could
obtain temporary or seasonal employment in agriculture as their principal means of livelihood.
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Science

Indicator: Percentage of all 8" and 11" grade students achieving proficient or higher
sciencestatusonthel TBSScience Test or thel TED Science Test reported for all studentsand
by gender, race/ethnicity, socioeconomic status, disability, primary language status, and
migrant status.

Figure 78

PeERCENT oF lowA EIGHTH GRADE STUDENTS PERFORMING AT OR
ABOVE ProricieENnT LEVEL oN | TBS SciencEe TEsT BY GENDER
BiENNIUM PERIOD 2001-2003 (2000 NormS)

Female Male Total

Source: lowa Testing Programs, University of lowa.

Note: A student designated as proficient can, at a minimum, do the following:
Sometimes understands ideas related to Earth, the universe, and the life science.
Usually understands ideas related to the physical sciences and often can demonstrate
the skills of scientific inquiry.

Figure 79

PeERCENT oF lowA EIGHTH GRADE STUDENTS PERFORMING AT OR
ABoVE ProFIciENT LEVEL ON | TBS Science TesT BY RACE/ETHNICITY
BiENNIUM PERIOD 2001-2003 (2000 NorMmS)
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Source: lowa Testing Programs, University of lowa.

Note: A student designated as proficient can, at a minimum, do the following:
Sometimes understands ideas related to Earth, the universe, and the life science.
Usually understands ideas related to the physical sciences and often can demonstrate
the skills of scientific inquiry.




Figure 80

PeRceENT oF lowA EIGHTH GRADE STUDENTS PERFORMING AT OR
ABoOVE ProricienT LEVEL oN | TBS SciencE TEST BY
SocioECcONOMIC STATUS®, BIENNIUM PERIOD 2001-2003 (2000 NormS)
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_ 801 60.2
& 60
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Source: lowa Testing Programs, University of lowa.
Notes: A student designated as proficient can, at a minimum, do the following:
Sometimes understands ideas related to Earth, the universe, and the life science.
Usually understands ideas related to the physical sciences and often can demonstrate
the skills of scientific inquiry.
*Socioeconomic Status is determined by eligibility for free or reduced price meals.

Figure 81

PeERCENT oF lowA EIGHTH GRADE STUDENTS PERFORMING AT OR
ABOVE ProFICIENT LEVEL ON | TBS Science TEsT BY
DisaBiLITY StaTus*, BIENNIUM PERIOD 2001-2003 (2000 NorMmS)
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Source: lowa Testing Programs, University of lowa.
Notes: A student designated as proficient can, at a minimum, do the following:
Sometimes understands ideas related to Earth, the universe, and the life science.
Usually understands ideas related to the physical sciences and often can demonstrate
the skills of scientific inquiry.
*Disability Status is determined by the presence of an individualized education plan (IEP).
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PERCENT oF lowA EIGHTH GRADE STUDENTS PERFORMING AT OR
ABOVE ProFICIENT LEVEL oN | TBS SciencE TEST BY PRIMARY
L ANGUAGE StATUS*, BIENNIUM PERIOD 2001-2003 (2000 NorMS)
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Source: lowa Testing Programs, University of lowa.
Notes: A student designated as proficient can, at a minimum, do the following:
Sometimes understands ideas related to Earth, the universe, and the life science.
Usually understands ideas related to the physical sciences and often can demonstrate
the skills of scientific inquiry.
*Primary Language Status is classified by English and English Language Learners and determined
according to the following definition: English Language Learner refers to a student who has a
language other than English and the proficiency in English is such that the probability of the
student’s academic success in an English-only classroom is below that of an academically
successful peer with an English language background.

Figure 83

PeRceENT oF lowA EIGHTH GRADE STUDENTS PERFORMING AT OR
ABOVE ProFICIENT LEVEL ON | TBS Science TEsT BY
MIGRANT StAaTUS*, BIENNIUM PERIOD 2001-2003 (2000 NormS)
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Source: lowa Testing Programs, University of lowa.
Notes: A student designated as proficient can, at a minimum, do the following:
Sometimes understands ideas related to Earth, the universe, and the life science.
Usually understands ideas related to the physical sciences and often can demonstrate
the skills of scientific inquiry.
*Migrant Status is defined as migrant or non-migrant as follows: Migrant — a student is considered
a migrant if he or she has moved in the past 36 months from one district to another so that the

parents could obtain temporary or seasonal employment in agriculture as their principal means
of livelihood.
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Figure 84

PerRceNT oF lowA ELEVENTH GRADE STUDENTS PERFORMING
AT OR ABOVE PROFICIENT LEVEL ON ITED Science TEst
BY GENDER, BIENNIUM PERIOD 2001-2003 (2000 NorwmS)
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Source: lowa Testing Programs, University of lowa.

Note: A student designated as proficient can, at a minimum, do the following:
Sometimes makes inferences or predictions from data, judges the relevance and adequacy of
information, and recognizes the rationale for and limitations of scientific procedures.

Figure 85

PeERcENT oF lowa ELEVENTH GRADE STUDENTS PERFORMING AT OR
ABovE ProFiciENT LEVEL oN I TED Science TesT BY RACE/ETHNICITY
BiENNIUM PERIOD 2001-2003 (2000 NormS)
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Source: lowa Testing Programs, University of lowa.

Note: A student designated as proficient can, at a minimum, do the following:
Sometimes makes inferences or predictions from data, judges the relevance and adequacy of
information, and recognizes the rationale for and limitations of scientific procedures.
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Figure 86

PeERCENT oF lowA ELEVENTH GRADE STUDENTS PERFORMING AT OR
ABOVE ProFICIENT LEVEL oN I TED Science TEsT BY
SoclioecoNomIc STATUS*, BIENNIUM PERIOD 2001-2003 (2000 NorMS)
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Soci oeconomic Status

Source: lowa Testing Programs, University of lowa.
Notes: A student designated as proficient can, at a minimum, do the following:
Sometimes makes inferences or predictions from data, judges the relevance and adequacy of
information, and recognizes the rationale for and limitations of scientific procedures.
*Socioeconomic Status is determined by eligibility for free or reduced price meals.

Figure 87

PeERCENT oF lowa ELEVENTH GRADE STUDENTS PERFORMING AT OR
ABoOVE ProFiciENT LEVEL oN | TED Science TEsT BY
DisaBILITY STATUS*, BIENNIUM PERIOD 2001-2003 (2000 NoRrMS)
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Source: lowa Testing Programs, University of lowa.
Notes: A student designated as proficient can, at a minimum, do the following:
Sometimes makes inferences or predictions from data, judges the relevance and adequacy of
information, and recognizes the rationale for and limitations of scientific procedures.
*Disability Status is determined by the presence of an individualized education plan (IEP).




Figure 88

PerRceNT oF lowA ELEVENTH GRADE STUDENTS PERFORMING AT OR
ABOVE ProricieENT LEVEL oN | TED Science TEST BY
PrRIMARY L ANGUAGE StATUS*, BIENNIUM PERIOD 2001-2003 (2000 NorMS)
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Source: lowa Testing Programs, University of lowa.
Notes: A student designated as proficient can, at a minimum, do the following:
Sometimes makes inferences or predictions from data, judges the relevance and adequacy of
information, and recognizes the rationale for and limitations of scientific procedures.
*Primary Language Status is classified by English and English Language Learners and determined
according to the following definition: English Language Learner refers to a student who has a
language other than English and the proficiency in English is such that the probability of the
student’s academic success in an English-only classroom is below that of an academically
successful peer with an English language background.

Figure 89

PeERCENT oF lowa ELEVENTH GRADE STUDENTS PERFORMING AT OR
ABOVE ProFICcIENT LEVEL ON I TED Science TEsT
BY MIGRANT StATUS*, BIENNIUM PERIOD 2001-2003 (2000 NorMmS)
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Source: lowa Testing Programs, University of lowa.
Notes: A student designated as proficient can, at a minimum, do the following:
Sometimes makes inferences or predictions from data, judges the relevance and adequacy of
information, and recognizes the rationale for and limitations of scientific procedures.
*Migrant Status is defined as migrant or non-migrant as follows: Migrant — a student is considered
a migrant if he or she has moved in the past 36 months from one district to another so that the
parents could obtain temporary or seasonal employment in agriculture as their principal means
of livelihood.
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Dropouts

Indicator: Percentage of students considered as dropoutsfor grades 7-12, reported for all
students, by gender, and by race/ethnicity.

Figure 90
lowa GRADE 7-12 DrRoPOUTS AS A PERCENT OF
PusLic ScHooL StubeNnTsIN GRADES 7-12
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3.0 -
2.49
251 2.29 2.30 593
210 500 g
201 1.74 175 185
1.62
&
o 15 i
b
1.0 A
0.5 A
00 ’ ’l T T T T T T T T T T T 1
85-86 90-91 91-92 92-93 93-94 94-95 95-96 96-97 97-98 98-99 99-00 00-01 01-02
School Year

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Dropout Files.

Figure 91

| owa GRADE 7-12 DrRoOPOUTS ASA PERCENT OF

PusLic ScHooL STUuDeENTS IN GRADES 7-12 BY GENDER
1994-1995 THROUGH 2001-2002
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Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Dropout Files.
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High School Graduation Rates

I ndicator: Percent of highschool sudentswhograduate, reportedfor all students, bygender, and
by race/ethnicity.

Figure 93

| owa PuBLIc ScHooL GRADUATION RATES
GRADUATING CLASSES oF 1996 THRouGH 2002
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Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, High School Completers and Dropout Files.

Note: A high school graduate includes regular diploma, and other diploma recipients. Graduation rates
were calculated dividing the number of high school graduates in a given year by the sum of the
number of high school graduates in that year and dropouts over a four year period. More specifically,
the total dropouts include the number of dropouts in grade 9 in year 1, the number of dropouts
in grade 10 in year 2, the number of dropouts in grade 11 in year 3, and the number of dropouts
in grade 12 in year 4. The high school graduation rate in year 4 equals the number of high
school graduates in year 4 divided by the number of high school graduates in year 4 plus the
sum of dropouts in grades 9 through 12 from years 1 through 4 respectively.

Figure 94
| owa PuBLic ScHooL GRADUATION RATESBY GENDER
GRADUATING CLASsES oF 1996 THRouGH 2002
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Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, High School Completers and Dropout Files.
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Figure 95

|owa HicH ScHooL GRADUATION RATESBY RACE/ETHNICITY
GRADUATING CLASSES OF 1996, 1998, 2000 AnD 2002
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Data Survey, High School Completers and Dropout Files.
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Postsecondary Education/Training Intentions

Indicator: Percentage of high school graduates/seniors pursuing or intending to pursue
postsecondary education/training, reportedfor all ssudentsandby gender. (Datawill bereported
by race/ethnicity and by disability at such timewhen all school districtsare participating in the
Department’ selectronic data interchangeinitiative.)

Figure 96

PerceNnT oF ALL lowa PusLic ScHooL GRADUATES/SENIORS
PURSUING OR INTENDING TO PURSUE PosTseEcoNDARY EbucaTtion/
TRAINING, GRADUATING CLASSES OF 1985 anp 1992-2003
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Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey Files.

Note: Due to the transition from collecting data on a graduate follow-up basis to collecting intentions
for graduates, data for the graduating classes of 1997, 1998 and 1999 represent calculated estimates.

Figure 97

PerceNT oF lowa PuBLic ScHooL GRADUATES/SENIORS
PURSUING OR INTENDING TO PURSUE PosTsEcONDARY EDpucaTiON/
TRAINING BY GENDER, GRADUATING CLASSES OF 1998 To 2003
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Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey Files.

Note: Due to the transition from collecting data on a graduate follow-up basis to collecting intentions
for graduates, data for the graduating classes of 1998 and 1999 represent calculated estimates.




Probabl e Postsecondary Success

Indicator: Percentage of students achieving an ACT scor e above the national average and
the percentage of students achieving an ACT score of 20 or above.

Figure 98

PerceNnT oF lowa ACT ParTIiCcIiPANTSACHIEVING AN ACT Score
ABOVE THE NATIONAL AVERAGE AND AN ACT Score oF 20 or ABOVE

1991-2003
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Source:  American College Testing Program, The High School Profile Report for lowa.

Note: The actual percentage of lowa students with ACT scores above the national average are shown where the
national average score is a whole number. Years shown as estimates are marked with an asterisk(*) where the national
average score is not a whole number.

Figure 99

PercenT oF lowa ACT ParTIcIPANTS COMPLETING
CorE HigH ScHooL PrRoGRAM —1991-2003
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Source: American College Testing Program, The High School Profile Report for lowa.
Note: ACT classifies high school programs consisting of four years of English and three or more years
each of mathematics, natural science, and social studies as “core” programs.
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| owa Testing Programs

lowaTesting Programs (1 TP), an academic unit in the College of Education at the University
of lowa, develop standardized achievement tests for use nationally in grades K-12 and
administer statewide achievement testing programs for the schools of lowa. lowa Testing
Programs offers two achievement test batteries, the lowa Tests of Basic Skills (ITBS), for
studentsin gradesK through 8; and the lowa Tests of Educational Development (ITED), for
students in grades 9-12. ITBS and ITED are the primary academic assessments for lowa
studentsin grades 3 through 12. The State Board of Education request student performance
on ITBS and ITED reading comprehension and mathematics for grades 4, 8, and 11 and
student performance on ITBS and ITED science for grades 8 and 11 as state indicators. All
lowapublic schoolswill be evaluated by student performance and improvement onthel TBS
and I TED for purposesof theNo Child Left Behind (NCL B) accountability. During the 2002-
2003 school year, 371 lowapublic school districtsand approximately 208 nonpublic schools
participated in the | TP achievement assessments.

lowa Tests of Basic Skills (ITBS)

The I TBS program offerslevels 5-8 for studentsin kindergarten through grade 2 and levels
9-14 testsfor studentsin grades 3 through 8.

Thel TBSlevels9-14 battery includes 13 tests and two additional testsfor Level 9 only. The
testsarelisted below: 1) VV ocabulary, 2) Reading Comprehension, 3) Spelling, 4) Capitalization,
5) Punctuation, 6) Usageand Expression, 7) M ath Conceptsand Estimation, 8) M ath Problem
Solving and Data Interpretation, 9) Math Computation, 10) Social Studies, 11) Science,
12) Maps and Diagrams, and 13) Reference Materials. The two additional tests are Word
Analysisand Listening.

lowa Testing Programs provide the state average trend linesfor the years of 1985 to 2001 on
the ITBS composite, Reading Comprehension, and Mathematics total scores for lowa
studentsin grades 3-8. Since 2001, there has been atransition of Forms A and B of the| TBS
with 2000 national norms for lowa schools to replace Forms K and L with 1992 national
norms. AccordingtothelowaTesting Programs, “ After the2003-2004 school year, sufficient
datawill beavail abletowarrant sketching thefirst ssgmentsof new achievement trendlines.”

Figures 100-102 show I TBS average composite scoressince 1984-1985. Ingeneral, average
compositescoresfor lowastudentsin gradesthreethrough eight showed increasesfrom 1984-
1985 through 1990-1991 and experienced ageneral declinethereafter. Except in gradefive,
average I TBS composite scoresin grades three through eight have shown small, but steady,
annual declines over the last eight to nine years. Grade seven has experienced the greatest
declineacrossthesix gradesshowninFigure 100. In 1989-1990, theaveragegradeequival ent
was7.44 decliningto 7.07in2000-2001. Theaveragegradeequival ent scorefor | owastudents
in grades three and four did not decline between 1999-2000 and 2000-2001.



Figure 100

lowa | TBS AVERAGE CoOMPOSITE SCORES FOR GRADES 3-8, 1985-2001
IN TERMS OF 1965 “ BASE YEAR” |owA GRADE EQUIVALENTS
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Average| TBS Reading Comprehension grade equival ent scoresfor lowastudentsin grades
threethrough eight have shown ageneral declineover thepast 12to 14 yearsin most grades.
Scoresfor gradesthree and four represent the first departure from the declines of the recent
years (Figure 101). Average grade equivalent scores for grades three and four increased
between 1999-2000 and 2000-2001. The average grade equivalent scores in grades three
through eight were the highest in 1987-1988 for the time period 1984-1985 to 2000-2001.
The greatest decrease in grade equivalent scores since 1984-1985 occurred in grade seven.

Figure 101

lowa | TBS AVERAGE READING COMPREHENSION SCORES
FOR GRADES 3-8, 1985-2001
IN TERMS OF 1965 “ BAse YEAR” |owA GRADE EQUIVALENTS
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Average ITBS Mathematics Total grade equival ent scores showed gradual increases from

1985 through the early 1990s in grades three through eight. From the early 1990s to 2001, %)
average Mathematics Total scores showed agradual declinein gradesthree and four, while )
scores for grades five through eight remained relatively stable (Figure 102). §
Figure 102 S
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lowa Tests of Educational Development (ITED)

The ITED program offers levels 15-17/18 tests for students in grades 9-12. The battery
includes. 1) Vocabulary, 2) Reading Comprehension, 3) Language: Revising Written
Materials, 4) Spelling, 5) Mathematics. Concepts and Problem Solving, 6) Computation, 7)
Analysis of Socia Studies Materials, 8) Analysis of Science Materials, and 9) Sources of
Information.

lowa Testing Programs provides the state average trend datafor 1985 to 2000 on the ITED
composite, Reading Comprehension, Mathematics total, and Science scores for lowa
studentsingrades9-11. Since2001, therehasbeen atransition of FormsA and B of the I TED
with 2000 national norms for lowa schools to replace Forms K and L with 1992 national
norms. AccordingtothelowaTesting Programs, “ After the2003-2004 school year, sufficient
datawill beavail abletowarrant sketchingthefirst ssgmentsof new achievement trendlines.”

Average ITED composite scores for lowa students in grades nine through eleven showed
increasesfrom 1985 through 1993, were generally stable from 1993 through 1996, and have
shown a dlight decline over the last four years (Figure 103).

Figure 103

lowa | TED AveErRaGe CoMPOSITE Scores FOR GRADES 9-11
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that a consistent trend line can be provided. Scores provided are based on fall testing.




Old Standard Score

Figure 104 presentslowal TED average Reading Comprehension scoresfrom 1985 through
2000for gradesnine, ten, and eleven. Scoreswerestablethrough 1996 and have experienced
adlight decline over the last four years.

Figure 104

lowa | TED AvERAGE READING COMPREHENSION SCORES
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Average | TED Mathematics scoresfor lowastudentsin grades nine through el even showed
a general upward trend from 1986 through 1992, with scores remaining generally stable
through 2000 (Figure 105).
Figure 105
lowa I TED AVERAGE M ATHEMATICS SCORES
FOR GRADES 9-11
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lowaaverage | TED Science scoresfor studentsin grades nine through eleven have shown a

generally stablepatternfrom 1993 through 2000, after aperiodreflectingincreasesfrom 1986 ()
through 1992 (Figure 106). )
S
Figure 106 §
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that a consistent trend line can be provided. Scores provided are based on fall testing.
ITBSand ITED Student Norms
Since2001-2002, therehasbeenatransitionto FormsA and B of thel TBSand | TED with 2000
national norms for lowa students from Forms K and L with 1992 national norms. The same
lowa student norms have been used since 2001-2002. According to the lowa Testing
Programs, scoreson FormsA and B of thel TBSand | TED have been equated so that the same
norms can be used with both.
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Table 105 shows how 2001-2002 lowa students scored compared to national studentsin
grades4, 8,and 11. Table 106 reflectshow lowaand national student performance compared
ingrades3-8averaged and grades9-11 averagedintermsof their Core Total scores. TheCore
Tota isthe average of the standard scores for Reading Total, Language Total, and Math
Tota. The Core Total excludes social studies, science, and other subject areas. Selected
national percentile rank ranges are listed in the left column. Overall, 2001-2002 lowa
students performed better than the nation. There were 68, 62 and 70 percent |owa students
above the national median in grade 4, 8, and 11 respectively (Table 105). The grades 9-11
average was comparable to the grades 3-8 average, with approximately two-thirds of lowa
students scoring in the top half of students nationally and only about a third of the lowa
students scoring in the lower half nationally in 2001-2002 (Table 106).

Table 105

PerceNT oF 2001-2002 | owa StubeNTsIN GRADES 4, 8, AND 11
PERFORMING WITHIN SELECTED NATIONAL STUDENT
PercenTILE RANK RANGES - CoRE TOTAL SCORES

National |owa Percent

Percentile National

Rank Ranges Percent Grade 4 Grade 8 Grade 11
90-99 10% 19% 16% 21%
75-90 15 21 19 21
50-75 25 28 27 28
25-50 25 21 23 21
10-25 15 8 10 6
1-10 10 3 5 3

% Above National Median 68 62 70

% Below National Median 32 38 30

Source: lowa Testing Programs, University of lowa.

Table 106

AVERAGE PeERceNT oF 2001-2002 | owa STUDENTS IN GRADES 3-8 AND
GRADES 9-11 PERFORMING WITHIN SELECTED NATIONAL STUDENT
PerceNTILE RANK RANGES - CorRE TOTAL SCORES

National lowa Percent

Percentile National Grades3-8  Grades9-11

Rank Ranges Percent Average Average
90-99 10% 17% 18%
75-90 15 20 20
50-75 25 28 28
25-50 25 22 22
10-25 15 9 8
1-10 10 4 4

% Above National Median 65 66

% Below National Median 35 34

Source: lowa Testing Programs, University of lowa.
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Figure 107 compares ITBS Core Total score distributions for lowa studentsin grade 4 in
1993-1994 and 2001-2002 in terms of the percent of students performing within selected
national student percentilerank ranges. Similar comparisons are presented in Figures 108
and 109for lowastudentsin grades8 and 11 between 1993-1994 and 2001-2002. The 1993-
1994 |owa data were obtained one year after the 1992 national standardization, while the
2001-2002 |owa data were avail able one year after the 2000 national standardization.

The purpose of the comparison isto show how |owa students performed compared to their
national peersinthetwo different school years. Since lowahad ahigher percent of students
scoresat the higher percentilerank ranges (50-75, 75-90, and 90-99) and alower percent of
student scores at the lower percentile rank ranges (1-10, 10-25, and 25-50) than the nation,
lowastudents performed better than the nationin all grades shown and in both years shown.
Morespecifically, asignificant high percent of lowastudentsscored abovethe 90" percentile
for thenation (19 percent, 16 percent, and 21 percent for lowagrades4, 8and 11 respectively)
whileasignificant|ow percent of lowastudentsscored bel ow the 10" percentilefor thenation
(3 percent for lowagrades4 and 11 and 5 percent for lowagrade 8) in 2001-2002. A similar
picture can be seen for 1993-1994 data (Figures 107 to 109).

In 2001-2002, there was a bigger gap between the lowa percent and the national percent in
each percentilerank rangefor studentsin grade4 thanin 1993-1994, lowa4" grade students
have improved more compared to the nation (Figure 107). lowastudentsin grades8 and 11
improved lessrelativetotheir national peersin 2001-2002 compared to 1993-1994 (Figures
108 and 109).

Figure 107

CoMPARISON OF THE PERCENT OF | owAa FOURTH GRADE
STUDENTS PERFORMING WITHIN SELECTED NATIONAL STUDENT
PerRceENTILE RANK RaNGES. Core ToOTAL ScCORES
1993-1994 vs. 2001-2002
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Figure 108

CoMPARISON OF THE PERCENT oF lowa EicHTH GRADE
STUDENTS PERFORMING WITHIN SELECTED NATIONAL STUDENT
PerceNTILE RaNnk RANGES: CorRE ToOTAL ScoORES
1993-1994 vs. 2001-2002
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Source: lowa Testing Programs, University of lowa.

Figure 109

CoMPARISON OF THE PERCENT oF |lowa ELEVENTH GRADE
STUDENTS PERFORMING WITHIN SELECTED NATIONAL STUDENT
PerceNTILE RANK RANGES. CoRE TOTAL SCORES
1993-1994 vs. 2001-2002
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ITBS and ITED Achievement Level Distributions

Student achievement level distributions are reported as two-year averages for pairs of
consecutiveyear. Theachievement level distributionsin ITBS/ITED Reading Comprehension
and Mathematics are shown in the biennium periods 1993-1995 through 2001-2003 for al
studentsin grades 4, 8, and 11. Forms K and L of both ITBS/ITED werefirst used in lowa
in the 1993-1994 school year. Since 2001-2002, Forms A and B of both ITBS ITED with
2000 national normswere used in lowaschoolsinstead of FormsK and L. The datafor 2001-
2002 were adjusted to 1992 normsto compute the 2000-2002 biennium values reported in the
achievement level section. For the 2001-2003 biennium, the achievement level results from
both 1992 and 2000 norms are reported. The terms “Low”, “Intermediate”, and “High” are
used to designate student achievement levels. Descriptions for achievement levels, Low,
Intermediate, and High, are shown at each figure to identify the student performance
characteristics for a given grade and subject area (see the interpretive itatements by the ITP
staff on pages 139-141).

Achievement Levels for Reading Comprehension

The reading comprehension achievement level distribution trends for all students in grades
4, 8, and 11 are reported in Figures 110 through 112 based on 1992 national norms for the
1993-1995 through 2001-2003 biennium periods. An additional point shows the value of
student performance for each achievement level in the 2001-2003 biennium period based on
the 2000 national norms in Figure 110. There were no additional points for 2001-2003
biennium with 2000 norms in Figures 111 and 112 because there was no norm difference in
reading comprehension for grades 8 and 11.

Figure 110

| TBS ReaDING CoMPREHENSION - GRADE 4 PERCENTAGES FOR |owa
AcHIEVEMENT LEVELS BiIENNIUM PERIODS 1993-1995 to 2001-2003
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lowa Testing Programs, University of lowa.
The descriptions below indicate how the typical grade 4 student at each achievement level performs
with respect to the ITBS Reading Comprehension test:

HIGH PERFORMANCE LEVEL
Understands factual information; draws conclusions and makes inferences about the motives
and feelings of characters; identifies the main idea; evaluates the style and structure of the text;
and interprets nonliteral language.

INTERMEDIATE PERFORMANCE LEVEL
Understands some factual information; sometimes can draw conclusions and make inferences
about the motives and feelings of characters; and is beginning to be able to identify the main idea,
evaluate the style and structure of the text, and interpret nonliteral language.

LOW PERFORMANCE LEVEL
Understands little factual information; seldom draws conclusions or makes simple inferences
about characters; rarely grasps the main idea, evaluates the style and structure of the text, or
interprets nonliteral language.

Percentages for each biennium period represent average percentages for the two school years
represented, e.g., 1997-1999 represents the average percent of students at each achievement
level for the 1997-1998 and 1998-1999 school year.

Figures may not total 100 percent due to rounding.
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There was about a four percentage point increase at the High achievement level and a 1.3
percentage point decreaseat the L ow achievement level inthe 2001-2003 biennium for grade
4 reading (see Figure 110).

Figure 111 shows grade 8 reading comprehension data. The grade 8 students performing at

the Low

achievement level were about the same and the students performing at the High

achievement level increased about 1 percentage point in the 2001-2003 bi ennium compared
to the 2000-2002 biennium.

Figure 111
| TBS REaDING COMPREHENSION - GRADE 8
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Source: lowa Testing Programs, University of lowa.

Notes:

The descriptions below indicate how the typical grade 8 student at each achievement level performs
with respect to the ITBS Reading Comprehension test:

HIGH PERFORMANCE LEVEL
Understands factual information; draws conclusions and makes inferences about the motives
and feelings of characters; makes applications to new situations, identifies the main idea;
evaluates the style and structure of the text; and interprets nonliteral language.

INTERMEDIATE PERFORMANCE LEVEL
Understands some factual information; sometimes can draw conclusions and make inferences
about the motives and feelings of characters; and apply what has been read to new situations,
and sometimes can identify the main idea, evaluate the style and structure of the text, and
interpret nonliteral language.

LOW PERFORMANCE LEVEL
Understands little factual information; can seldom draw conclusions or make simple inferences
about characters; usually cannot apply what has been read to new situations; can rarely grasp
the main idea, evaluate the style and structure of the text, and interpret nonliteral language.

Percentages for each biennium period represent average percentages for the two school years
represented, e.g., 1997-1999 represents the average percent of students at each achievement
level for the 1997-1998 and 1998-1999 school year.

Figures may not total 100 percent due to rounding.




Grade 11 reading comprehensionisshownin Figure 112. Thepercent of studentsingrade 11
performing at the Low achievement level was about the same while the percent of students
performing at the High achievement level increased 0.6 percentage pointsin the 2001-2003
biennium compared to the 2000-2002 biennium.

In general, ahigher percentage of students performed at the High achievement level for all
gradesshown sincethe 2000-2002 biennium. However, the percentageslightly decreasedfor
grade 4 students performing at the L ow achievement level and remained about the samefor
studentsin grades 8 and 11.
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Figure 112
I TED Reabping CoMPREHENSION - GRADE 11
PERCENTAGES FOR | owA ACHIEVEMENT LEVELS
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Source: lowa Testing Programs, University of lowa.
Notes:  The descriptions below indicate how the typical grade 11 student at each achievement level performs
with respect to the ITED test tasks that determine the Reading Comprehension score:

HIGH PERFORMANCE LEVEL
Understands factual information; infers the traits and feelings of characters: identifies the main
idea; identifies author viewpoint and style, interprets nonliteral language; and judges the
validity of conclusions.

INTERMEDIATE PERFORMANCE LEVEL
Understands some factual information; sometimes can make inferences about characters,
identify the main idea, and identify author viewpoint and style; occasionally can interpret
nonliteral language and judge the validity of conclusions.

LOW PERFORMANCE LEVEL
Understands little factual information; seldom makes simple inferences; rarely grasps the main
idea; and usually cannot identify author viewpoint and style, interpret nonliteral language, or
judge the validity of conclusions.

Percentages for each biennium period represent average percentages for the two school years
represented, e.g., 1997-1999 represents the average percent of students at each achievement
level for the 1997-1998 and 1998-1999 school year.

Figures may not total 100 percent due to rounding.
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Achievement Levels for Mathematics

Figures 113 through 115 show mathematics achievement level distributionsfor studentsin
grades 4, 8, and 11 for biennium periods 1993-1995 through 2001-2003 with 1992 national
norms. An additional point shows the value of student performancein grades 8 and 11 for
each achievement level in the 2001-2003 biennium period based on the 2000 national norms
(Figures 114 and 115). Therewas no extrapoint for grade 4 distributions because there was
no difference due to the norms in mathematics for that grade (Figure 113) .

In the 2001-2003 biennium period, 2.7 percent fewer studentsin grade 4 were classified at
the Low achievement level while 2.7 percent more students were classified at the High
achievement level compared to the 2000-2002 biennium.

Figure 113
| TBS M ATHEMATICS - GRADE 4
PERCENTAGES FOR | OWA ACHIEVEMENT LEVELS
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Source: lowa Testing Programs, University of lowa.
Notes:  The descriptions below indicate how the typical grade 4 student at each achievement level performs

with respect to the ITBS test tasks that determine the Mathematics Total score:

HIGH PERFORMANCE LEVEL
Understands math concepts, solves complex word problems, uses various estimation methods, and
is learning to interpret data from graphs and tables.

INTERMEDIATE PERFORMANCE LEVEL
Is developing and understanding of most math concepts, is developing the ability to solve simple and
complex word problems and to use estimation methods, and is beginning to develop the ability to
interpret data from graphics and tables.

LOW PERFORMANCE LEVEL
Is beginning to develop an understanding of many math concepts and an ability to solve simple word
problems, is generally unable to use estimation methods, and is seldom able to interpret data from
graphs and tables.

Percentages for each biennium period represent average percentages for the two school years
represented, e.g., 1997-1999 represents the average percent of students at each achievement
level for the 1997-1998 and 1998-1999 school year.

Figures may not total 100 percent due to rounding.




Percent

Figures 114 and 115 show similar pictures for grades 8 and 11 mathematics achievement
level distributions. With the 1992 national norms, ahigher percentage of studentsperformed
at the High achievement level and a lower percentage of students performed at the Low

achievement level for grades 8 and 11 during the 2001-2003 biennium.

Figure 114
I TBS MATHEMATICS - GRADE 8
PERCENTAGES FOR | OWA ACHIEVEMENT LEVELS
BIENNIUM PERIODS 1993-1995 10 2001-2003
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Source: lowa Testing Programs, University of lowa.
Notes:  The descriptions below indicate how the typical grade 8 student at each achievement level performs

with respect to the ITBS test tasks that determine the Mathematics Total score.

HIGH PERFORMANCE LEVEL
Understands math concepts and is developing the ability to solve complex word problems, use a
variety of estimation methods and interpret data from graphs and tables.

INTERMEDIATE PERFORMANCE LEVEL
Is beginning to develop an understanding of most math concepts and to develop the ability the ability
to solve word problems, use a variety of estimation methods, and interpret data from graphs and
tables.

LOW PERFORMANCE LEVEL
Understands little about math concepts, is unable to solve most simple word problems or use
estimation methods, and seldom able to interpret data from graphs and tables.

Percentages for each biennium period represent average percentages for the two school years
represented, e.g., 1997-1999 represents the average percent of students at each achievement
level for the 1997-1998 and 1998-1999 school year.

Figures may not total 100 percent due to rounding.
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Figure 115

I TED MaTHEMATICS - GRADE 11
PERCENTAGES FOR | owA ACHIEVEMENT LEVELS
BienNium PeErRIODS 1993-1995 Tto 2001-2003
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Notes:  The descriptions below indicate how the typical grade 11 student at each level performs with

respect to concepts and problems in the ITED Mathematics test:

HIGH PERFORMANCE LEVEL
Understands how to apply math concepts and procedures, makes inferences with quantitative
information, and solves a variety of novel quantitative reasoning problems.

INTERMEDIATE PERFORMANCE LEVEL
Is beginning to develop the ability to apply a variety of math concepts and procedures, make
inferences about quantitative information, and solve a variety of novel quantitative reasoning
problems.

LOW PERFORMANCE LEVEL
Demonstrates little understanding about how to apply math concepts and procedures, generally
cannot make inferences with quantitative information, and cannot solve most novel quantitative
reasoning problems.

Percentages for each biennium period represent average percentages for the two school years
represented, e.g., 1997-1999 represents the average percent of students at each achievement
level for the 1997-1998 and 1998-1999 school year.

Figures may not total 100 percent due to rounding.




Achievement Levelsfor Science

L
Figure 116 shows I TBS science achievement level distributionsfor studentsin grade 8 and Q
Figure117 showsI TED scienceachievement level distributionsfor studentsingrade11. This N
isthefirst time The Annual Condition of Education Report has reported science data. Data S
displayed is for the biennium period 2001-2003 with 2000 national norms. These values E
represent baseline information for gauging improvement in future years. Py
QO
A total of 16.4 percent of lowa 8" graders performed at the High achievement level and 22.8 &b
percent were at the Low achievement level in the 2001-2003 biennium period. Therewasa VL
higher percent of lowastudentsingrade 11 at the High achievement level (23.8 percent) than Q‘
at the Low achievement level (21.2 percent). -
S
Figure 116 h@
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I TBS Science - GRADE 8
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Source: lowa Testing Programs, University of lowa.
Notes: The descriptions below indicate how the typical grade 8 student at each achievement level

performs with respect to the ITBS Science test:

HIGH PERFORMANCE LEVEL
Usually understands ideas related to Earth and the universe and to the life sciences. Under-
stands ideas related to the physical sciences and is able to demonstrate the skills of scientific
inquiry.

INTERMEDIATE PERFORMANCE LEVEL
Sometimes understands ideas related to Earth and the universe, the life sciences, and the
physical sciences. Often can demonstrate the skills of scientific inquiry.

LOW PERFORMANCE LEVEL
Sometimes understands ideas related to Earth and the universe but seldom understands ideas
about the life sciences or the physical sciences. Rarely demonstrates the skills of scientific
inquiry.
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Figure 117

I TED Science - GrRabe 11
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Source: lowa Testing Programs, University of lowa.
Notes: The descriptions below indicate how the typical grade 11 student at each achievement level

perform with respect to the ITED Science test:

HIGH PERFORMANCE LEVEL
Makes inferences and predictions from data, recognizes the rationale for and limitations of
scientific procedures, and usually judges the relevance and adequacy of information.
INTERMEDIATE PERFORMANCE LEVEL
Sometimes makes inferences or predictions from data, judges the relevance and adequacy of
information, and recognizes the rationale for and limitations of scientific procedures.
LOW PERFORMANCE LEVEL
Rarely makes inferences or predictions from data, judges the relevance and adequacy of
information, or recognizes the rationale for and limitations of scientific procedures.

State ITBS and ITED Participation Rates for Public and Nonpublic Students

Theestimated participation rateson I TBSand I TED reading and mathematicsare shownin
Table 107 for lowa public and nonpublic school students in grades 4, 8, and 11 for the
biennium periods1997-1999 through 2001-2003. Also shownin Table 105 aretheestimated
participation rates for lowa grades 8 and 11 students on ITBS and ITED science for the
biennium period 2001-2003. The enrollments are averages from two years of Fall BEDS
(Basic Educational Data Survey) reports, and the numbers tested are also averages from a
given biennium period. Thisisthefirst time the Department has reported science data. The
estimated participation rates for reading and mathematics have increased for all grades
shown. Both grade 8 and grade 11 had greatest participation increasesin both reading and
mathematics from the 1997-1999 biennium to 2001-2003 biennium.



Table 107

D)
| owaA STUDENT STATE PARTICIPATION RATESIN ITBSAND ITED Q
ReaDING COMPREHENSION AND M ATHEMATICS §
GRrADES 4, 8 AND 11, 1997-1999 To 2001-2003; E
AND SciENCE GRADES 8 AND 11, 2001-2003 -
)
Reading Comprehension Mathematics Science &b
Biennium Period Grade4 Grade8 Gradell Grade4 Grade8 Gradell Grade8 Gradell Q)
1997-1999 Q‘
Average Annual Enrollment 39,293 41,088 40,268 39,293 41,088 40,268 L K
Approximate Average # Tested 37,000 36,000 29,000 37,000 36,000 29,000 §
Estimated Percent Tested 94.2% 87.6% 72.0% 94.2% 87.6% 72.0% " Q)
1998-2000 S
Average Annual Enrollment 40,182 41,267 40,407 40,182 41,267 40,407 CQ
Approximate Average # Tested 38,700 38,800 31,100 38,400 38,600 31,700
Estimated Percent Tested 96.3% 94.0% 77.0% 95.6% 93.5% 78.5%
1999-2001
Average Annual Enrollment 40,415 40,198 39,964 40,415 40,198 39,964
Approximate Average # Tested 39,200 38,700 32,300 40,195 38,300 33,300
Estimated Percent Tested 97.0% 96.3% 80.8% 99.5% 95.3% 83.3%
2000-2002
Average Annual Enrollment 39,952 39,640 40,188 39,952 39,640 40,188
Approximate Average # Tested 40,000 39,200 34,680 40,095 38,634 35,100
Estimated Percent Tested 100.0% 98.9% 86.3%  100.0% 97.5% 87.3%
2001-2003
Average Annua Enrollment 39,003 40,053 40,357 39,003 40,053 40,357 40,053 40,357
Approximate Average # Tested 39,440 40,510 36,830 39,390 40,110 36,760 39,680 36,540
Estimated Percent Tested 100.0% 100.0%  91.3% 100.0% 100.0%  911%  99.1%  90.5%

Source: lowa Testing Programs, University of lowa and lowa Department of Education, Bureau of Planning,
Research, and Evaluation, Basic Educational Data Survey, Enroliment Files.
Note: ~ The number tested and enrollment included both public and nonpublic students.

American College Testing (ACT) Assessment

American College Testing designed the ACT Assessment to measure high school students
general educational development and ability to succeed at the college level. A composite
ACT score measures overall educational development and is based on assessments for
English, mathematics, reading, and science reasoning. The ACT scoresrange from alow of
1toahighof 36 and dataisreported for various subgroups of students. Subgroups reported
in thisreport include high school program type and gender. High school program typesare
classified as “core” and “less than core”. ACT defines “core” as high school programs
consisting of four years of English, and three or more years of mathematics, natural science,
and social studies. Students not meeting the “core” program standard are considered “less
than core” completers.
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The percentage of lowagraduatesthat took the ACT Assessment for the years 1985 through
2003 is shown in Figure 118. The percentage remained unchanged for between 2002 and
2003 at 66.0 percent. The percentage of |owa graduates that took the ACT Assessment has
remained at or above 66.0 percent since 1999.

Figure 118
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Source: American College Testing Program, The High School Profile Report for lowa.

ACT Composite Score Comparisons of lowa, Midwest States,
and the Nation

lowa ACT average composite score remained at 22.0 for the fifth consecutive year.
Wisconsin lead the nation (22.2) and lowa was tied with Minnesota for second among the
stateswherethe ACT Assessment test has been taken by more than 50 percent of high school
graduates. lowa has ranked third or above in the nation for all years shown (Table 108).

Table 108

lowa’s Rank IN THE NATION oN AVERAGE COMPOSITE
ACT Scores AMoNG StaTEsSwWHERE ACT
ISTHE PRIMARY CoLLEGE ENTRANCE EXAMINATION, 1989-2003

ACT Average
Graduating Class Composite Score Rank

1989 21.8 2

1990 218 1 tied with WI
1991 21.7 1 tied with WI
1992 216 1 tied with WI
1993 218 1 tied with WI
1994 219 1

1995 218 3

1996 219 3

1997 22.1 2 tiedwith MN
1998 22.1 3

1999 22.0 3

2000 220 2 tiedwith MN
2001 22.0 3

2002 22.0 3

2003 220 2 tiedwith MN

Source: American College Testing Program, ACT assessment results, Summary Report for lowa.




Average ACT composite scores for lowa, Midwest states, and the nation for graduating
classes 2001 through 2003 are displayed in Table 109. 1n 2003, all Midwest stateswith the
exception of Illinois had average composite scores above the national average. lowaand
Minnesotaranked second inthe nation, while Wisconsin ranked first. Comparisonsof ACT
composite scores between states are valid only for the 25 states where the ACT is the
predominant test, defined asthose stateswhereat | east 50 percent of graduatestakethe ACT
exam. Stateswith fewer than 50 percent takingthe ACT exam may haveasampleof students
not representative of that state’s overall student population.

Table 109

ACT AveErRaGE CoMPOSITE SCORES FOR |owA, THE NATION
AND M IDWEST STATES — 2001 T0 2003

Class of 2001 Class of 2002 Class of 2003
% of % of % of

Nation ACT  Graduates % of Core ACT  Graduates % of Core ACT Graduates % of Core
& State Composite Tested Completers Composite Tested Completers Composite Tested Completers
Nation 210 38% 60% 20.8 39% 58% 20.8 40% 57%
lowa 220 67 66 220 66 66 220 66 66
Ilinois 21.6 71 53 20.1 99 42 20.2 100 41
Kansas 216 78 66 216 76 66 215 76 66
Minnesota 221 66 67 221 65 66 22.0 67 64
Missouri 214 70 59 215 68 58 214 69 58
Nebraska 21.6 74 67 21.7 72 66 217 73 67
North Dakota 21.4 80 63 21.2 78 61 21.3 80 59
South Dakota 21.4 70 62 214 71 61 214 70 60
Wisconsin 222 68 62 222 68 60 222 69 61

Source: American College Testing Program, ACT Assessment Results.
Note: ACT classifies high school programs consisting of four years of English and three or more
years each of mathematics, natural science, and social studies as “core” programs.

lowa average ACT composite scores (22.0) remained above the nation’s average ACT
Composite scores (20.8) in 2003, continuing the trend for al years shown. For al years
shown, lowa’s composite score has been at or above 1.0 points higher than the nation’s
average composite score (Table 110 and Figure 119). The percentage of lowa's 2003
graduating class that took the ACT remained at 66.0 percent, unchanged from 2002.
Nationally, the percentage of graduati ng studentsthat took the ACT increased for the second
consecutive year in 2003, moving from 39.0 percent in 2002 to 40.0 percent in 2003.

Table 110

| owa AND NATIONAL ACT AVERAGE COMPOSITE SCORES
AND PARTICIPATION RATES, 1991 10 2003

Average ACT Composite Percent lowa Average ACT Composite Percent Nation
Class of Score - lowa Student Participation* Score - Nation Student Participation

1991 217 61.0 % 20.6 — %
1992 216 62.0 20.6 —

1993 218 61.5%* 20.7 —

1994 219 62.0 20.8 —

1995 218 64.0 20.8 37.0
1996 219 64.0 20.9 35.0
1997 221 64.0 210 35.0
1998 221 65.0 210 35.0
1999 220 66.0 210 36.0
2000 220 69.0 210 38.0
2001 220 67.0 210 38.0
2002 220 66.0 20.8 39.0
2003 220 66.0 20.8 40.0

Source: American College Testing Program, ACT Assessment Results, Summary Report lowa.
Notes:  *From 1991-1992, and 1994-2003 ACT News Releases.
**1993 estimated percentage is based on lowa Department of Education, Basic Educational
Data Survey, Enrollment Files.
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Figure 119

| owa AND NATIONAL ACT AVERAGE COMPOSITE SCORES
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Source: American College Testing Program, The High School Profile Report for lowa.

ACT Score Comparisons for English, Mathematics, Reading, and
Science Reasoning

Thethirteenyear trend of lowaandtheNation’ SACT assessment scoresinthefour skill areas
(English, mathematics, reading, and science reasoning) are displayed in Table 111 and
Figures 120 through 123. lowa' s average English scores increased atenth of apoint while
|owa average mathematics scores decreased atenth of apoint in 2003. Nationally, average
English and reading scoresincreased atenth of apoint whileaverage scoresfor mathematics
and science reasoning remained unchanged between 2002 and 2003.

Table 111
AVERAGE ACT SCORES FOR | owa AND THE NATION
GRADUATING CLASSES 1991 - 2003
lowa Nation
Class Science Science

of English Mathematics Reading Reasoning English  Mathematics Reading Reasoning

1991 213 21.0 222 219 20.3 20.0 212 20.7
1992 21.2 21.0 219 219 20.2 20.0 211 20.7
1993 213 211 222 22.0 20.3 201 212 20.8
1994 214 21.2 222 223 20.3 20.2 212 20.9
1995 213 21.2 221 221 20.2 20.2 21.3 21.0
1996 214 213 222 223 20.3 20.2 21.3 211
1997 214 215 224 224 20.3 20.6 21.3 211
1998 215 219 223 224 204 20.8 214 211
1999 215 216 222 221 205 20.7 214 21.0
2000 213 216 223 221 205 20.7 214 21.0
2001 21.3 21.6 223 222 20.5 20.7 21.3 21.0
2002 21.2 217 224 221 20.2 20.6 211 20.8
2003 21.3 21.6 224 221 20.3 20.6 21.2 20.8

Source: American College Testing Program, The High School Profile Report for lowa
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Figure 120

AVERAGE ACT ENGLISH ScoRES
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Source: American College Testing Program, The High School Profile Report for lowa.

Figure 121
AVERAGE ACT MATHEMATICS SCORES
| owaA vs. NATION — 1991-2003
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Figure 122

AVERAGE ACT READING ScORES
| owa vs. NATION — 1991-2003
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Figure 123
AVERAGE ACT SciENCE REASONING SCORES
| owA vs. NATION — 1991-2003
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ACT Scores for Core and Less than Core Students

ACT defines the college-preparatory core curriculum as at least four years of English and
a least three years each of mathematics, natural sciences, and social studies. Core
mathematics and natural science courses are beyond the introductory level. For example, a
typical minimal coremathematicscoursemightincludeAlgebral, Algebrall, and Geometry
one year each. A typical minimal core natural science course might include one year each
of General Science, Biology, and Chemistry or Physics. Table112 showsthe ACT standards
for core high school programs.

Table 112

ACT StaNDARDS FOR CoRE HIGH ScHooL PrRoOGRAMS

Core Area Years Course Credit
English 4 or more English 9, 10, 11, 12 1 year each
Mathematics 3 or more Algebral & Il, Geometry 1 year each

Trigonometry & calculus (hot precalculus), 1/2 year each
Other math courses beyond Algebrall,
Computer math/computer science

Socia Studies 3 or more American history, world history, 1 year each
American government

Economics, geography, 1/2 year each
psychology, other history

Natural Science 3 or more General/physical/earth science, biology, 1 year each
chemistry, physics

Source: American College Testing Program, ACT Assessment 2003 Results.

Thepercent of ACT participantsthat took the core high school programinlowaandthenation
is detailed in Table 113 and Figure 124. lowa ACT tested graduates completing a core
program remained at 66.0 percent for the fifth consecutive year in 2003. For the nation, that
percentage decreased to 57.0 percent and continued the downward trend that began in 2001.

Table 113

PerceNT oF ACT PaRTIciPANTS TAKING CoORE HIGH ScHooL PROGRAM

1991-2003
Graduating Class lowa Nation
1991 58.0 % 48.6 %
1992 59.4 50.4
1993 61.6 51.7
1994 62.2 53.7
1995 63.1 56.0
1996 65.8 59.0
1997 66.0 59.0
1998 68.0 61.0
1999 66.0 60.0
2000 66.0 61.0
2001 66.0 60.0
2002 66.0 58.0
2003 66.0 57.0

Source: American College Testing Program, The High School Profile Report for lowa.
Note: ACT classifies high school programs consisting of four years of English and three or more years
each of mathematics, natural science, and social studies as “core” programs.
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Figure 124

PerceNT oF ACT PaRrTicipanTs TAKING CoRE HiGH ScHooL PROGRAM
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Source: American College Testing Program, The High School Profile Report for lowa.
Note: ACT classifies high school programs consisting of four years of English and three or more years
each of mathematics, natural science, and social studies as “core” programs.

Table 114 and Figure 125 show ACT average composite scores for core and less than core
groups for lowa and the nation. |owa composite scores for the core group were 2.9 points
higher than the less than core group in 2003. Overall in lowa, the core group has scored
approximately three pointshigher than thelessthan coregroup for al yearsshown, matching
thenational trend. Both lowagroupshave outscored their national counterpartsfor each year

shown.
Table 114
AVERAGE ACT CoMPOSITE SCORES FOR
CorE AND LESs THAN CorE TEsT TAKERS, 1991-2003
lowa Nation

Graduating Class Core Lessthan Core Core Less than Core
1991 23.1 19.7 22.1 191
1992 23.0 19.6 22.0 191
1993 23.0 19.7 22.0 191
1994 23.1 19.8 22.0 191
1995 229 19.7 22.0 19.1
1996 23.0 19.8 22.0 19.2
1997 23.1 20.0 22.1 19.3
1998 23.2 20.0 22.1 19.3
1999 23.0 19.9 22.0 19.4
2000 23.0 20.0 22.0 19.5
2001 229 20.0 219 19.5
2002 229 19.9 21.8 19.2
2003 229 20.0 21.8 19.3

Source: American College Testing Program, The High School Profile Report for lowa.
Note: ACT classifies high school programs consisting of four years of English and three or more years

224 each of mathematics, natural science, and social studies as “core” programs.




Figure 125

AVERAGE ACT CoMPOSITE SCORES FOR
CoRrE AND LEss THAN CoRre TEsT TAKERS, 1991-2003
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Source: American College Testing Program, The High School Profile Report for lowa.

Note: ACT classifies high school programs consisting of four years of English and three or more years

each of mathematics, natural science, and social studies as “core” programs.

ACT Composite Score Distributions

lowa ACT composite score distributions for 1991,1995, 2002, and 2003 are provided in
Table115. lowascoredistributionshaveremained rel atively stablefor theyearsshown. The

percentage of lowa graduates that achieved an ACT composite score of 21 or

above

increased to 60.7 percent in 2003 from 60.4 percent in 2002 and 58.3 in 1991. Figure 126

shows the distribution of lowa ACT composite scores for 2003.
Table 115

lowa ACT CompPoSITE Score DISTRIBUTIONS
1991, 1995, 2002 anD 2003

Year
1991 1995 2002
Percent Percent at Percent Percent at Percent Percent at Percent
Score At and Above At and Above At and Above At
<13 1.4% 100.0% 1.3% 100.0% 1.6% 100.0% 1.7%
14 1.8 98.6 20 98.7 20 98.4 1.7
15 31 96.8 32 96.7 2.8 96.4 27
16 4.6 93.7 4.6 93.5 45 93.6 4.4
17 6.2 89.1 58 88.9 53 89.1 55
18 7.6 82.9 7.6 83.1 7.0 83.8 6.8
19 8.2 75.3 8.0 75.5 8.0 76.8 7.8
20 8.8 67.1 8.6 67.5 8.4 68.8 8.6
21 8.7 58.3 8.7 58.9 8.8 60.4 8.7
22 8.6 49.6 85 50.2 8.7 51.6 85
23 79 41.0 79 41.7 7.7 42.9 7.7
24 6.9 33.1 6.9 33.8 7.0 35.2 7.3
25 6.3 26.2 6.5 26.9 6.5 28.2 6.6
26 52 19.9 50 20.4 53 21.7 54
27 4.3 14.7 45 154 45 16.4 45
28 32 10.4 34 10.9 35 11.9 37
29 2.6 7.2 27 75 27 84 25
30 1.9 4.6 1.9 4.8 22 5.7 2.3
31 14 27 14 29 15 35 15
32 0.6 13 0.8 15 1.0 20 1.0
33 0.4 0.7 0.4 0.7 0.6 1.0 0.6
34+ 0.3 0.3 0.3 0.3 0.4 04 04

2003
Percent at
and Above

100.0%
98.3
96.6
93.9
89.5
84.0
77.1
69.3
60.7
51.9

Source: American College Testing Program, The High School Profile Report for lowa.
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Figure 126

DistriBuTiON oF lowa ACT CoMPOSITE SCORES - 2003

Percent
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Source: American College Testing Program, The High School Profile Report for lowa.

ACT Scores by Enrollment Category

lowa public school average ACT scores by enrollment category for graduating classes of
2001 and 2002 are shown in Table 116. On average, studentsin the enrollment categories
of lessthan 2,499 studentswere at or below the state averagein all ACT test areasfor both
2001 and 2002. Average ACT scoresfor the less than 250 enrollment category decreased
from 2001 and werethelowest of all the enrollment categories. Average ACT scoresfor the
2,500-7,499 category were the highest of all the enrollment categories for each areatested
in both 2001 and 2002.

Table 116

| owa PusLic ScHooL AVERAGE ACT ScorEsBY
ENROLLMENT CATEGORY GRADUATING CLASSES OF 2001anD 2002

Number Estimated % ACT Scores

of Students of Students
Enrollment Tested Tested English Math Reading Science  Composite
Category 2001 2002 2001 2002 2001 2002 2001 2002 2001 2002 2001 2002 2001 2002
<250 100 148 575% 57.6% 205 194 203 198 214 205 216 207 211 20.2
250-399 855 901 691 703 204 204 203 207 211 214 213 214 209 211

400-599 1932 1943 701 662 209 202 211 208 217 215 219 215 215 211
600-999 396 3528 709 623 208 208 211 214 217 219 219 220 215 216
1,000-2,499 5982 5678 69.7 645 212 211 214 216 223 223 222 221 219 219
2,500-7,499 4,266 4371 679 634 219 218 223 223 230 230 228 226 227 226

7,500+ 4307 4232 577 514 216 216 222 221 225 229 224 222 223 224
Other* 3322 3004 -- - - - - .
State 24730 23805 67.0 660 213 212 216 217 223 224 222 221 220 220

Source: American College Testing Program, The ACT Assessment Magnetic Tape: lowa Department
of Education, Division of Financial and Information Services, Certified Enroliment File.

Note: *"Other” includes students not reporting district attended. State figures include all students tested,
public as well as nonpublic.
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Table 117 and Figure 127 provide dataon the average ACT composite scoresfor lowacore
and less than core groups by enrollment category. In general, the scores of both groups

increased as the enrollment category increased up to the 2,500-7,499 enrollment category 8

and then decreased for the 7,500 or more enrollment category. In 2003, average scores for N

lessthan core studentsin the 2,500-7,499 enrol Iment category (21.2) were abovetheaverage NS

scores for the core students in the less than 250 enrolIment category (20.9). E

~

Table 117 &g

)

AVERAGE ACT ComPoSITE SCORES FOR | owa PusLic HiGH ScHooL R

GRADUATING CLASSES 2001 AND 2002 BY ENROLLMENT L

CATEGORY AND COURSE OF StuDY §

Course of Study §

Enrollment Core Less than Core ~

Category 2001 2002 2001 2002 )
<250 219 20.9 19.8 19.0
250-399 217 22.2 195 19.5
400-599 22.5 22.0 20.3 199
600-999 224 22.6 20.3 20.4
1,000-2,499 229 22.8 20.7 20.8
2,500-7,499 23.3 234 215 212
7,500+ 23.2 23.2 20.5 20.6
State 229 229 20.0 20.6

Source: American College Testing Program, ACT Assessment Magnetic Tape, lowa Department of
Education, Certified Enroliment File.

Note: ACT classifies high school programs consisting of four years of English and three or more years each
of mathematics, natural science, and social studies as “core” programs. State figures include all students
tested, public as well as nonpublic.

Figure 127

GRADUATING CLAss oF 2002 AvERAGE ACT CoMPOSITE SCORES
FOR lowa PuBLic HiGH ScHooL STUDENTS BY
ENROLLMENT CATEGORY AND COURSE OF StuDY
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Source: American College Testing Program, ACT Assessment Magnetic Tape, lowa Department of
Education, Certified Enroliment File.

Note: ACT classifies high school programs consisting of four years of English and three or more years each
of mathematics, natural science, and social studies as “core” programs. State figures include all students 227
tested, public as well as nonpublic.




ACT Scores by Gender

Figure 128 compares average ACT composite scores by gender for lowa and the nation.
Males had higher average composite scoresthan femalesin lowaand the nation for all years
shown. lowa males increased the gap in 2003 by scoring 0.4 points higher on average
comparedto 0.2in 2002. Nationally, the gap remained at 0.2 points between maleand female
average compositescorefor thethird consecutiveyear. Overall, the gap decreased from 1991

to 2003 for both |owa and the nation.

Figure 128
ACT AvErRAGE CoMPOSITE ScORES BY GENDER
1991 - 2003
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Source: American College Testing Program, The High School Profile Report for lowa.

lowa average ACT scores by gender for English, mathematics, reading, science reasoning,
and composite are displayed in Table 118 for 2002 and 2003. On average, females scored
higher in English and reading and males scored higher in mathematics, science reasoning,
and composite for both years shown. More females took the ACT Assessment than males

in 2002 and 2003.
Table 118
lowa AVERAGE ACT Scores BY GENDER
2002 anp 2003
Average ACT Scores
Science
Number of Test-takers  English Mathematics Reading Reasoning Composite
Gender 2002 2003 2002 2003 2002 2003 2002 2003 20022003 2002 2003
Male 10,672 10,954  20.7 209 224 224 221 223 227 227 221 222

Female 13,013 13121 217 217 211 210 226 225 215216 219 2138
Unreported* 120 125

Source: American College Testing Program, The High School Profile Report for lowa.
Note: *ACT test-takers not reporting gender.
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ACT Composite Scores by Student Planned Educational Majors

Table 119 details the ACT average composite scores by planned educational majors.
American Collegeof Testing (ACT) tested graduates self-report their planned collegemajors
when they register to take the ACT Assessment. In 2003, the areathat had the most planned
majorsin lowaand the nation was health science and allied health fields. Inlowa, graduates
that reported aplanned major in mathematics had the highest average composite score (25.3).

Table 119

ACT AvERAGE CoMPOSITE ScCORES BY PLANNED EbucaTioNAL M AJORS
1991, 1994, 1997, anp 2000-2003

L
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Number

Average ACT Composite Score of Students
Planned Mgjor Year 1991 1994 1997 2000 2001 2002 2003 2003
Agriculture Science/ lowa 20.0 20.2 20.4 20.3 20.5 20.2 19.9 631
Technologies Nation 19.0 19.2 195 191 19.0 18.6 18.7 18,209
Architecture & Envi- lowa 219 215 220 216 216 216 217 644
ronmental Design Nation 20.5 204 20.8 20.8 20.8 207 207 25,987
Business & lowa 214 214 216 214 215 214 216 2,327
Management Nation 20.2 20.1 20.5 20.6 205 204 204 97,549
Business & lowa 189 19.1 19.1 195 19.9 19.8 19.9 236
Office Nation 17.7 177 18.0 185 18.8 187 189 7,577
Marketing & lowa 187 19.7 19.8 20.4 20.4 20.5 20.2 145
Distribution Nation 187 187 19.2 19.6 19.9 19.8 19.9 7,618
Communications & lowa 217 219 223 224 223 225 22.0 845
Comm. Tech. Nation 20.9 20.9 212 214 214 213 213 37,289
Community & lowa 193 195 19.7 20.0 19.8 19.9 199 759
Personal Service Nation 18.3 185 187 18.8 187 186 186 30,899
Computer and lowa 221 22,6 229 22,6 225 225 22,6 844
Information Science Nation 20.0 205 211 213 213 211 211 38,432
Cross-Disciplinary lowa 227 24.0 223 243 235 222 22.7 37
Studies Nation 233 233 235 233 233 235 235 1,337
Education lowa 21.0 211 21.0 20.8 21.0 20.8 213 1,340
Nation 20.0 20.1 20.2 20.3 20.3 20.3 204 52,768
Teacher Education lowa 213 211 213 21.2 21.2 21.0 212 729
Nation 20.0 20.1 20.3 20.3 20.2 201 201 31,676
Engineering lowa 24.4 24.7 24.8 24.1 24.1 241 24.3 1,065
Nation 229 229 229 22,6 225 221 222 51,445
Engineering-Related lowa 216 221 22,6 225 22.8 229 232 472
Technologies Nation 205 205 20.9 214 216 215 217 26,588
Foreign lowa 24.1 24.0 230 239 236 24.0 24.2 95
Language Nation 23.0 230 231 234 232 231 232 4,344
Health Science & lowa 221 221 223 222 22.1 219 218 3,651
Allied Hedlth Fields Nation 20.6 20.7 20.9 20.9 20.8 205 204 185,603
Human/Family/ lowa 19.0 19.1 19.6 19.7 19.7 20.4 20.0 256
Consumer Science Nation 182 183 189 18.8 189 187 187 10,734
Letters lowa 25.1 24.7 25.1 25.0 24.9 25.3 24.9 180
Nation 24.4 24.3 24.8 24.7 24.6 24.4 24.4 6,426
Mathematics lowa 251 257 258 255 253 25.1 25.3 105
Nation 24.0 24.1 24.3 24.3 24.3 24.1 24.1 4,499
Philosophy, Religion lowa 231 22.1 236 231 234 232 233 155
& Theology Nation 217 219 224 225 22,6 224 225 6,798
Sciences lowa 239 24.3 24.2 24.0 239 24.1 24.1 884
Nation 233 233 235 233 233 232 232 46,489
Social lowa 22,6 226 229 228 229 22.8 23.0 1,628
Sciences Nation 215 216 218 219 219 218 218 82,943
Trade & lowa 195 19.2 19.8 19.7 19.8 19.6 19.7 330
Industrial Nation 187 185 18.7 189 19.0 185 18.6 13,715
Visual & Performing lowa 222 22.0 223 222 22.0 221 220 1,311
Arts Nation 20.7 21.0 213 213 211 20.8 20.8 64,131

Source: American College Testing Program, The High School Profile Report for lowa.
Note: Letters consists of preparation in the areas of classics, comparative literature, creative writing, 229
general English, linguistics, literature, speech, debate, and forensics.
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The average ACT composite scores by planned educational major for lowa and the nation
are shown in Table 120. Students indicating a mathematics major had the highest average
scores in lowa and were second highest nationally. Students indicating a major in letters
(preparation in the areas of classics, comparative literature, creative writing, general
English, linguistics, literature, speech, debate, and forensics) had the highest average scores
nationally and were second highest in lowa. The lowest average scores for lowa and the
nation were for those students that indicated a planned major in trade and industrial.
Education and teacher education planned majors had average ACT scores that ranked 16
and 17" respectively in lowaand 15" and 17" respectively nationally.

Table 120
ACT AveraGe COMPOSITE SCORES BY
PLANNED EDUCATIONAL M AJORS
2003
lowa lowa National National

Planned Mgjor Score Rank Score Rank
Mathematics 253 1 24.1

Letters 24.9 2 24.4 1
Engineering 24.3 3 222

Foreign Language 24.2 4 232 45
Sciences 24.1 5 23.2 45
Philosophy, Religion, & Theology 233 6 225 6
Engineer-Related Technologies 232 7 217 9
Social Sciences 230 8 218 8
Cross-Disciplinary Studies 227 19 235 3
Computer & Information Science 22.6 10 211 11
Communication & Communication Tech. 220 115 213 10
Visua & Performing Arts 220 115 20.8 12
Health Science & Allied Health Fields 21.8 13 20.4 15
Architecture & Environmental Design 21.7 14 20.7 13
Business & Management 21.6 15 20.4 15
Education 21.3 16 20.4 15
Teacher Education 21.2 17 20.1 17
Marketing & Distribution 20.2 18 19.9 18
Human/Family/Consumer Science 20.0 19 18.7 205
Agriculture Science/Technologies 19.9 21 18.7 20.5
Business & Office 19.9 21 18.9 19
Community & Personal Services 19.9 21 18.6 225
Trade & Industrial 19.7 23 18.6 225

Source: American College Testing Program, The High School Profile Report for lowa.
Note: *Letters consists of preparation in the areas of classics, comparative literature, creative writing,
general English, linguistics, literature, speech, debate, and forensics.




lowa Student ACT Scores Compared to Self-Reported
High School Performance

Table 121 shows lowa average composite ACT scores by the student’ s self reported grade
point average (GPA) for 2003. Studentsself report their high school grade point averageand
high school rank before they take the ACT. Slightly more than 45 percent of lowa ACT
tested graduates reported a grade point average of 3.5 or greater. These students had an
average ACT composite score of 24.7 compared to the overall state average of 22.0in 2003
(see Table 110).

Table 121

| owa AVERAGE ACT ScorRESBY STUDENT SELF-REPORTED
HicH ScHooL GRADE PoiNT AVERAGE, 2003

Average ACT Scores
Science
GPA Number* Percent English Mathematics Reading Reasoning Composite
3.5+ 9,778 45.2% 24.3 245 25.3 24.3 24.7
3.0-3.49 5,965 27.6 204 20.7 215 215 211
25-299 3,718 17.2 18.5 18.7 19.6 20.0 19.3
2.0-249 1,720 7.9 17.0 17.7 18.3 19.0 18.1
<2.0 459 21 15.9 16.8 17.1 18.0 17.1

Source: American College Testing Program, The High School Profile Report for lowa.
Note: *2,560 students were not included since they did not report GPA.

Students self-reported classrank and resulting average ACT composite scoresare shownin
Figure 129. Test scores appear to correlate with the self-reported classranking and remain
consistent for the years shown.

Figure 129

lowa ACT AVERAGE COMPOSITE SCORESBY STUDENT
SeELF-REPORTED HigH ScHooL RANK, 1991-2003
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Source: American College Testing Program, The High School Profile Report for lowa.

Note: Quartile: One of three points that divide the scores (high school rank in this case) in a distribution into four
groups of equal size. The fourth quartile, or 25" percentile, separates the lowest fourth of the group;
the middle quartile, the 50" percentile or median, divides the second fourth of the cases from the
third; and the third quartile, the 75" percentile, separates the top quartile.
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lowa Student Satisfaction with Selected Aspects of the
Local High School

Table 122 reportsthe 2003 lowa ACT tested graduates’ satisfaction with sel ected aspects of
their high school program. The 2003 lowa graduates rated their high schools on a scale of
1to4 (1—satisfied, 2—neutral, 3 —dissatisfied, 4 —no experience). Forty-six percent of the
graduates indicated that they were satisfied with classroom instruction and the number and
variety of courseofferingsintheir local high schools. The 2003 group of ACT test takershad
21 percent that were dissatisfied with the number and variety of course offerings and 9
percent that were dissatisfied with the classroom instruction.

Table 122

lowa ACT TEesT TAKERS DEGREE OF SATISFACTION WITH
SeLeEcTED AsPeECTS oF HigH ScHooL PrRoGrAM, 2003

Satisfied Neutral Dissatisfied No
Program Area (No change necessary) (Improvement Needed)  Experience
N % N % N % N %

Classroom Instruction 11,100 46% 8,756 36% 2,094 9% 104 0%

Number & Variety of 11,015 46% 5,921 24% 5,000 21% 127 1%
Course Offerings

Source: American College Testing Program, High School Profile Report, High School Graduating Class
of 2003, lowa.
Note: The total number of lowa students tested in 2003 was 24,200.

Scholastic Assessment Test (SAT)

The first Scholastic Assessment Test (SAT) was administered in June 1926 to 8,040
candidates. The number of candidates that took the SAT I:Reasoning Test in 2003 totaled
over 1.4 million. Nationwide, approximately 36 percent of the SAT tested graduates were
minority and 54 percent were female.

The two primary components of the SAT are the SAT |: Reasoning Test and the SAT I1:
Subject Tests. The SAT I: Reasoning Test includes SAT verbal and SAT mathematics and
the SAT I1: Subject Tests have over 20 testsin five general subject areas. The SAT isone
of thenational collegeentrance examinationsdevel oped by the College Board. Scoresfor the
mathematicsand verbal testsof SAT | rangefrom alow of 200 to ahigh of 800. The College
Board reports national and state average scores for SAT | verbal and mathematics.

The number of lowa high school graduates that took SAT | in 2003 totaled 1,944 which
accounted for approximately 5.3 percent of the 2003 lowagraduates. In 2003, 51.3 percent
of the lowa SAT: | test takers were female and 9.2 percent self reported that they were
minority students.



lowaSAT test takershad an average score of 586 on verbal and 597 on mathematicsin 2003.

lowaaverage SAT verba and math scoresdecreased from 2002 average scoresbut remained (¥
79 pointsabovethenational averagein SAT verbal and 78 pointsabovethenational average Q
inSAT math. Datain Table 123 and Figure 130 detail average SAT verbal and mathematics N
scores for test takers in lowa and the nation’s graduating classes for 1991-2003. lowa's S
average scores for both verbal and mathematics have decreased for two consecutive years E
while the nation’s average verbal scores increased in 2003 and average math scores have Py
increased two consecutive years. %
)
Table 123 R
)
TRENDS OF AVERAGE SAT §
Scores FOR |owa AND THE NATION, 1991-2003 ~
3
SAT Verbal SAT Math S
Graduating Class lowa Nation lowa Nation

1991 588 499 501 500

1992 585 500 596 501

1993 593 500 595 503

1994 580 499 586 504

1995 589 504 595 506

1996 590 505 600 508

1997 589 505 601 511

1998 593 505 601 512

1999 594 505 598 511

2000 589 505 600 514

2001 593 506 603 514

2002 501 504 602 516

2003 586 507 597 519

Source: The College Board, 2003 Profile of SAT Program Test Takers.
Notes:  The lowa participation rate in SAT for the class of 2003 was 5 percent.
Historically, lowa scores are based on a sample of 3 to 5 percent of the graduating class.

233




Figure 130

TRrRENDS OF AVERAGE SAT ScORES
FOR lowA AND THE NATION, 1991-2003
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Source: The College Board, 2003 Profile of SAT Program Test Takers.
Note: The lowa participation rate in SAT for the class of 2003 was 5 percent.
Historically, lowa scores are based on 3 to 5 percent of the graduating class.

Average SAT scoresfor lowa, the nation and the midwest states are presented in Table 124.
North Dakota ranked first in both mathematics and verbal while lowa ranked second in the
mathematics test and third in the verbal test in the nation and among midwest states.
Comparisons across midwest states that have alow percentage of SAT tested students may
be appropriate, however comparisons made between lowa and other states with a high
percentage of SAT tested graduatesis not recommended. |llinois had the highest percentage
of graduating studentsthat took the SAT | testin 2003 among themidwest statesat 11 percent.

Table 124

lowa, THE NATION AND M IDWEST STATES

AVERAGE SAT SCORES FOR

1992, 1997 anp 2001 To 2003

V=Verbal M=Math

Graduating Class

% of Graduating

Class of 2003
Nation and State 1992 1997 2001 2002 2003 Taking
\% M \% M \% M \% M \% M SAT

lowa 585 595 589 601 593 603 591 602 586 597 5%
Nation 500 501 505 511 506 514 504 516 507 519 48
Illinois 549 555 562 578 576 589 578 596 583 596 11
Kansas 562 562 578 575 577 580 578 580 578 582 9
Minnesota 567 575 582 592 580 589 581 591 582 591 10
Missouri 550 547 567 568 577 577 574 580 582 583 8
Nebraska 553 557 562 564 562 568 561 570 573 578 8
North Dakota 576 580 588 595 592 599 597 610 602 613 4
South Dakota 565 565 574 570 577 582 576 586 588 588 4
Wisconsin 556 564 579 590 584 596 583 599 585 594 7
lowa s Rank in Nation 1 1 1 1 1 1 2 2 3 2

Source: The College Board, 2003 Profile of SAT Program Test Takers.

Note: Historically, lowa scores are based on a sample of 3 to 5 percent of the graduating class.




Figures 131 and 132 detail lowaaverage SAT scores by gender and test type from 1998 to
2003. Average scores for males remain above female scores for both SAT verba and
mathematics, continuing the overall trend.

Figure 131
|lowa AVERAGE SAT VERBAL Scores BY GENDER
1998-2003
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Source: The College Board, 2003 Profile of SAT Program Test Takers.
Notes:  The lowa participation rate in SAT for the class of 2003 was 5 percent.
Historically, lowa scores are based on 3 to 5 percent of the graduating class.

Figure 132

| owa AVERAGE SAT MATHEMATICS ScORES BY GENDER
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Source: The College Board, 2003 Profile of SAT Program Test Takers.
Notes:  The lowa participation rate in SAT for the class of 2003 was 5 percent.
Historically, lowa scores are based on 3 to 5 percent of the graduating class.
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Advanced Placement (AP)

The Advanced Placement (AP) Program, sponsored by the College Board, provides
secondary school students the opportunity to take college-level coursesin a high school
setting. The AP program currently offers more than 30 courses in 19 subject areas. AP
courses are taught by highly qualified high school teachers who use the AP Course
Descriptions to guide them and AP examinations are offered once a year in May by the
College Board.

Advanced Placement examination grades are reported on a five-point scale: 1-No
recommendation for college credit; 2-Possibly qualified; 3-Qualified; 4-Well qualified; and
5-Extremely well qualified.

Nearly 1.71 million AP examinations were taken in the United Statesin 2003, while 7,721
AP examsweretaken by lowahigh school students. The number of lowa AP candidateshas
increased 249 percent from 1,475 students in 1991 to 5,141 students in 2003, while the
number of lowa examinations has increased nearly 282 percent over the same period
(Table 125).

Table 125

ADVANCED PLACEMENT PARTICIPATION FOR | OWA STUDENTS

1991-2003
Number of % Increasein Candidates  Number  Percent Increase in Exams

Y ear Candidates from Prior Year of Exams from Prior Year
1991 1,475 7.3% 2,023 12.6%
1992 1,649 15.2 2,289 131

1993 2,030 19.5 2,788 218

1994 2,279 17.2 3,037 8.9

1995 2,601 9.3 3,627 194

1996 2,929 12.6 4,112 134

1997 3,313 13.1 4,647 13.0

1998 3,470 47 4,874 4.9

1999 3,659 54 5,241 75

2000 3,844 51 5,591 6.7

2001 4,069 5.9 5,995 7.2

2002 4,499 10.6 6,565 9.5

2003 5,141 12.5 7,721 15.0

Source: The College Board, Advanced Placement Program, lowa Summary Reports.




Table 126 showsthe average scoresfor lowaand the national AP exam takers. lowaaverage
APscoresareabovethenational averagesfor all yearslisted. In 2003, both lowaaverageand
national average AP test scores decreased from the 2002 figures.

Table 126

AVERAGE ADVANCED PLACEMENT EXAMINATION SCORES
FOR ALL CANDIDATES, 1991-2003

lowa Nation
Y ear Total Exams Taken ~ Average AP Score Total Exams Taken ~ Average AP Score
1991 2,023 321 523,236 3.00
1992 2,289 3.16 566,036 3.04
1993 2,788 3.13 623,933 3.00
1994 3,037 3.27 684,449 3.06
1995 3,627 311 767,881 2.96
1996 4,112 3.14 824,329 2.99
1997 4,647 311 899,463 3.02
1998 4,874 3.13 991,952 3.02
1999 5,241 3.16 1,122,414 3.02
2000 5,591 3.16 1,242,324 3.01
2001 5,995 3.10 1,380,146 2.95
2002 6,565 3.18 1,548,999 2.99
2003 7,721 3.14 1,705,207 2.95

Source: The College Board, Advanced Placement Program, lowa and National Summary Reports.
Note: AP score of 1 = carries no recommendation, 2 = possibly qualified, 3 = qualified, 4 = well qualified
5 = extremely well qualified.

lowaAP scoredistributionsaredisplayed in Table 127 for all candidatesfrom 1991 to 2003.
The male and female score distributions are shown in Tables 128 and 129. In 2003, about
69 percent of lowa exams scored three or above. In general, lowa males performed better
than the females on AP examinations for the years shown except 1993.

Table 127

ADVANCED PLACEMENT ExamM Score DISTRIBUTION FOR
| owA STUDENTS, 1991-2003

AP Score Distributions Percent of
Candidates with AP
Y ear 1 2 3 4 5 Scoresof 3 or Above
1991 4.3% 23.1% 34.9% 22.4% 15.3% 72.6%
1992 5.9 22.7 35.3 22.3 13.8 71.4
1993 6.5 24.4 33.0 22.2 13.9 69.1
1994 3.8 21.4 355 22.6 16.7 74.8
1995 6.6 24.6 33.2 22.8 12.8 68.8
1996 5.8 24.1 33.9 23.1 13.2 70.2
1997 7.6 23.4 32.3 23.8 12.9 69.0
1998 6.2 23.8 33.7 23.4 12.9 70.0
1999 6.9 23.3 31.6 23.1 15.1 69.8
2000 6.5 22.2 33.6 24.5 13.2 71.3
2001 6.5 26.2 31.3 22.9 13.1 67.3
2002 7.0 23.0 30.0 24.6 15.4 70.0
2003 8.1 23.0 30.3 23.8 14.9 69.0

Source: The College Board, Advanced Placement Program, lowa and National Summary Reports.
Note: AP score of 1 = carries no recommendation, 2 = possibly qualified, 3 = qualified, 4 = well qualified
5 = extremely well qualified.
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Table 128

ADVANCED PLACEMENT ExamM Score DISTRIBUTIONS
FOR | owA M ALES, 1991-2003

AP Score Distributions Percent of
Candidates with AP
Y ear 1 2 3 4 5 Scoresof 3 or Above
1991 4.6% 19.5% 34.6% 23.3% 18.0% 75.9%
1992 6.1 20.8 329 24.0 16.2 73.1
1993 6.6 24.5 29.8 23.7 15.4 68.9
1994 34 19.4 33.7 25.0 18.5 77.2
1995 6.6 22.4 30.8 24.1 16.1 71.0
1996 53 22.3 32.0 24.5 15.9 72.4
1997 75 215 314 24.4 15.2 71.0
1998 6.1 21.7 317 24.8 15.7 72.2
1999 6.2 21.0 29.5 24.9 18.4 72.8
2000 5.8 19.6 32.3 26.4 15.9 74.6
2001 6.3 23.1 311 23.7 15.8 70.6
2002 6.6 20.5 28.6 25.5 18.8 72.9
2003 75 19.6 29.1 26.1 17.7 73.0

Source: The College Board, Advanced Placement Program, lowa and National Summary Reports.
Note: AP score of 1 = carries no recommendation, 2 = possibly qualified, 3 = qualified, 4 = well qualified
5 = extremely well qualified.

Table 129
ADVANCED PLACEMENT ExaM Score DISTRIBUTIONS
FOR | owA FEMALES, 1991-2003
AP Score Distributions Percent of
Candidates with AP
Yea 1 2 3 4 5 Scoresof 3 or Above
1991 3.9% 27.1% 35.2% 21.4% 12.4% 69.0%
1992 55 24.8 38.1 20.4 11.2 69.7
1993 6.3 24.4 35.9 20.8 12.6 69.3
1994 4.2 23.3 37.3 20.2 15.0 725
1995 6.6 26.6 35.5 21.6 9.7 66.8
1996 6.3 25.8 35.7 21.6 10.6 67.9
1997 7.8 25.5 33.1 23.1 105 66.7
1998 6.3 25.7 35.5 221 10.4 68.0
1999 7.6 25.7 33.8 21.1 11.8 66.7
2000 7.2 24.7 34.9 22.6 10.6 68.1
2001 6.7 29.1 315 22.0 10.7 64.2
2002 75 25.4 31.3 23.8 12.0 67.1
2003 87 26.6 31.4 21.4 11.8 64.7

Source: The College Board, Advanced Placement Program, lowa and National Summary Reports.
Note: AP score of 1 = carries no recommendation, 2 = possibly qualified, 3 = qualified, 4 = well qualified
5 = extremely well qualified.
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Table 130 comparesthe score distributions between | owaand the nation from 2000 to 2003.

For each year listed, alarger percentage of lowa students achieved an AP score of three or \})
above compared to the national distribution. In 2003, ahigher percentage of 1owa students Q
achieved the highest AP score (5) than the nation (14.9 percent vs. 13.9 percent), and alower §
percentage of lowa AP test takersreceived the lowest score (1) than the national candidates
(8.1 percent vs. 14.4 percent, see Figure 133). §
QO
Table 130 “b
L
ADVANCED PLACEMENT Score DISTRIBUTION R
FOR lowA AND THE NATION )
2000 To 2003 S
3]
2000 2001 2002 2003 N
Percent  Percent Percent  Percent Percent  Percent Percent  Percent x
Score lowa Nation lowa Nation lowa Nation lowa Nation C*B
1 6.5%  12.9% 6.5%  13.4% 7.0% 13.8% 81%  14.4%
2 222 234 26.2 25.3 23.0 231 23.0 24.1
3 336 28.0 313 27.4 30.0 27.4 30.3 27.2
4 245 210 22.9 20.2 24.6 214 23.8 20.4
5 13.2 14.7 13.1 13.7 15.4 14.3 14.9 13.9
100.0 100.0 100.0 100.0 100.0 100.0 100.0 100.0
% of Candidates
with AP
Scores of
3orabove 71.3 63.7 67.3 613 70.0 63.1 69.0 615

Source: The College Board, Advanced Placement Program, lowa and National Summary Reports.
Note: AP score of 1 = no recommendation, 2 = possibly qualified, 3 = qualified, 4 = well qualified, and
5 = extremely well qualified.

Figure 133

ADVANCED PLACEMENT ExamM ScoRrRE DISTRIBUTIONS FOR
lowa AND THE NATION - 2003

50 1
O lowa E Nation
40 -
30.3
B 30 - 27.2
8 230 241 238
& 20.4
20 A
14.4 14.9 13.9
10 1 8.1
0 l
1 2 3 4 5
AP Score

Source: The College Board, Advanced Placement Program, lowa and National Summary Reports.
Note: AP score of 1 = carries no recommendation, 2 = possibly qualified, 3 = qualified, 4 = well qualified
5 = extremely well qualified.
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Table 131 shows the AP school participation rates by state from 1991 to 2002. Nearly 59
percent of U.S high schools participated in the AP program in 2002, a 34 percent increase
from the 1991 figure. There are over 44 percent of lowa high schoolsin AP programsin
2002, a 146 percent increase from the 1991 figure. lowa s AP school participation rate
ranked 38" among the 50 states and the District of Columbiain 2002 and 46™ in 1991.
Table 131
PERCENT oF TOTAL ScHoOLS PARTICIPATING IN ADVANCED PLACEMENT
1991-2002
Rank Y ear
2002 State 2002 2001 2000 1999 1998 1997 1996 1995 1994 1993 1992 1991
1 Massachusetts 85.8 87.5 86.4 82.5 82.3 80.4 80 78 78 75 74 73
2 Connecticut 85.4 84.6 85.2 87.9 82.3 82.1 84 80 78 78 77 77
3 New Jersey 84.2 87.3 87.8 87.4 83.7 85.0 85 83 80 78 77 75
4 New Y ork 78.6 77.8 76.7 75.2 74.6 73.7 72 71 69 68 66 65
55 Maryland 78.2 78.4 79.3 74.9 74.1 725 71 69 72 69 68 68
55 Utah 78.2 74.8 78.6 69.4 71.6 73.0 70 70 74 68 69 63
7 Dist. of Col. 76.6 70.2 94.7 725 73.2 825 100 100 78 81 76 97
8 Cdlifornia 75.6 74.3 74.7 72.3 69.7 68.9 69 66 65 64 63 60
9 Virginia 74.3 727 4.7 71.8 69.5 69.4 70 68 69 69 67 66
10 Rhode Island 72.3 63.2 70.1 76.1 74.6 72.6 74 73 68 63 66 59
11 Vermont 72.2 71.7 72.2 76.8 69.5 747 66 66 61 65 61 56
12 South Carolina 715 70.7 74.0 71.4 70.0 70.6 70 70 67 66 65 65
13 New Hampshire 70.7 70.7 79.5 75.0 69.0 71.2 68 69 62 60 58 53
14 Delaware 70.0 62.1 64.4 63.3 474  46.8 46 42 62 62 58 58
15 Kentucky 69.4 65.0 66.4 64.8 60.0 62.5 62 58 60 59 58 53
16 Wisconsin 68.9 67.4 65.3 64.1 60.1 56.9 56 52 52 47 46 36
17 Maine 68.5 65.0 63.3 63.1 57.4 58.5 58 54 56 53 50 45
18 North Carolina 68.0 66.4 67.7 67.6 63.3 63.9 64 64 67 67 60 57
19 Texas 67.5 65.3 63.1 60.7 56.9 56.3 51 45 38 35 32 29
20 Ohio 66.5 64.0 63.1 61.0 59.7 58.5 58 56 53 54 53 51
21 Georgia 66.3 65.0 65.0 60.5 58.5 57.8 59 59 61 60 53 49
22 Indiana 64.0 59.4 59.1 57.0 56.2 56.4 55 55 57 53 49 45
23 Hawaii 63.8 74.4 727 82.7 73.3 69.9 68 65 65 72 68 65
24 Pennsylvania 63.6 62.4 63.4 61.7 60.6 60.9 60 56 53 52 51 48
25 West Virginia 62.3 56.6 55.2 49.4 55.3 575 63 64 60 59 59 55
26 Washington 61.6 61.1 58.1 58.4 54.7 52.8 53 48 47 48 50 48
United States 58.9 57.3 57.3 56.0 53.8 52.9 52 50 49 48 46 44
27 Michigan 57.8 57.2 56.7 56.5 54.1 53.1 52 50 51 51 48 47
28,5 Florida 56.9 54.5 64.8 62.7 575 56.8 57 55 55 55 52 52
28,5 Tennessee 56.9 55.6 53.1 53.2 50.6 50.2 50 47 45 45 43 44
30 Illinois 56.0 54.1 54.1 52.0 51.8 52.2 50 49 47 45 44 42
31 Oklahoma 54.6 49.3 42.0 33.7 24.8 18.0 16 17 17 15 15 16
32 New Mexico 53.4 47.6 50.0 48.4 43.9 39.0 42 40 39 34 31 28
33 Colorado 52.6 48.6 49.9 50.7 47.8 479 50 50 47 47 44 43
34 Idaho 49.3 48.7 42.0 49.0 42.7 42.8 39 41 37 40 35 37
35 Oregon 48.9 49.5 50.2 48.7 48.5 425 44 45 44 45 44 40
36.5 Nevada 48.6 45.7 38.7 41.0 40.2 52.2 56 53 52 52 48 44
36.5 Minnesota 48.6 47.7 44.6 45.3 43.1 43.1 44 42 35 34 30 30
38 lowa 44.2 36.6 33.3 35.6 36.3 31.9 29 30 27 25 22 18
39 Montana 38.6 34.6 34.3 33.2 32.3 35.0 31 31 28 27 26 22
40 Missouri 35.8 34.0 32.6 30.2 27.1 24.9 26 26 24 20 19 20
41 Arizona 34.8 39.4 51.0 50.2 53.9 46.6 57 51 55 55 54 52
42 Arkansas 34.7 325 33.0 32.2 30.5 30.2 27 22 23 21 20 19
43 Mississippi 34.6 36.1 38.7 36.4 38.2 36.4 38 33 34 30 31 31
44 Alabama 339 35.4 36.3 38.3 36.9 41.9 44 45 45 46 46 45
45 Wyoming 31.2 29.6 333 30.5 29.1 30.4 30 30 34 34 33 31
46 Kansas 28.0 24.6 24.4 26.0 24.1 22.8 24 25 22 20 20 18
47 South Dakota 26.9 23.6 19.2 21.1 19.0 15.9 14 19 9 9 7 12
48 Louisiana 26.7 27.0 24.6 24.4 23.8 239 24 25 24 24 23 21
49 Nebraska 22.2 18.6 21.7 225 22.7 21.7 19 22 20 21 20 18
50 Alaska 11.8 11.3 12.6 13.9 12.8 11.7 12 12 13 12 10 10
51 North Dakota 11.2 8.7 8.8 8.2 7.6 74 7 5 5 5 5 4
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Source: The College Board, Advanced Placement Program, lowa and National Summary Reports, 1991-2002.




Comparedto 1991, thenumber of AP examinationsper 1,000 high school juniorsand seniors
increased for most states and the U.S. average (Table 132). Although the lowa AP
examination rate increased in 2002, lowa’ srank in the nation has not improved since 1995.

Table 132

NuMBER OF ADVANCED PLACEMENT ExXAMINATIONS T AKEN
PeEr THousanD 11TH AND 12TH GRADERS, 1991-2002
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Rank Y ear
2002 State 2002 2001 2000 1999 1998 1997 1996 19951994 1993 1992 1991
1 Virginia 356 344 316 302 249 241 227 221 209 184 170 161
2 Dist. of Col. 351 el 423 388 359 331 277 249 251 221 220 283
3 New York 332 318 290 276 256 237 218 195 192 180 170 157
4 Maryland 322 285 256 234 216 201 188 177 164 157 145 135
5 Cdlifornia 307 282 259 238 221 206 195 17/8 167 157 147 139
6 North Carolina 303 266 235 219 190 178 167 170 145 119 95 81
7 Florida 295 273 241 226 215 183 197 190 189 171 181 156
8 New Jersey 282 261 239 245 210 206 195 163 155 143 136 121
9 Connecticut 280 271 250 233 218 188 171 152 144 138 134 123
10 Utah 266 254 242 235 231 232 221 229 239 215 211 193
11.5 Massachusetts 262 264 239 230 213 202 180 162 153 145 134 121
11.5 Texas 262 243 210 178 149 136 115 103 82 69 57 52
13 Delaware 261 216 187 182 176 168 155 136 132 135 120 103
14 Hawaii 226 187 173 164 157 142 129 140 136 127 129 118
15 South Carolina 221 197 190 193 191 184 178 171 165 152 141 130
16 Georgia 218 205 186 169 144 122 110 144 154 125 85 77
17 Colorado 212 194 179 158 147 131 124 119 122 121 123 115
United States 212 197 178 165 150 139 130 122 116 106 98 89
18 Illinois 187 176 161 144 144 136 130 122 115 106 101 90
19 Rhode Island 173 160 150 140 131 122 118 104 98 90 89 86
20 Maine 169 160 141 137 118 125 104 96 84 80 71 63
21.5 Pennsylvania 164 151 140 131 116 110 102 91 90 86 79 72
21.5 Vermont 164 151 136 142 123 107 94 87 102 A 84 82
23 Wisconsin 162 14 140 125 117 106 96 85 74 64 48 39
24 Michigan 155 145 130 122 112 107 105 91 84 82 76 70
25 Nevada 14 141 130 124 118 100 103 101 97 87 80 80
26.5 Alaska 153 144 157 145 150 108 101 91 97 103 98 94
26.5 Oklahoma 153 128 107 93 71 56 49 45 51 48 42 37
28 New Mexico 149 138 114 106 83 80 76 74 78 74 80 72
29 New Hampshire 148 158 150 147 138 127 122 111 95 91 83 74
30 Kentucky 146 138 122 112 98 94 86 79 78 74 69 59
31.5 Minnesota 143 140 120 123 105 80 75 e 51 46 40 35
31.5 Washington 143 123 106 93 82 74 63 57 60 58 57 54
335 Arizona 134 118 103 99 107 102 98 92 105 A4 85 66
335 Tennessee 134 132 126 121 104 97 e} 88 89 80 74 70
35 Ohio 128 119 113 112 103 96 88 83 72 68 63 55
36 Indiana 121 113 107 98 91 89 97 92 84 68 59 50
37 South Dakota 111 929 88 72 68 48 37 35 23 24 18 18
38 Arkansas 108 929 84 72 62 54 42 41 37 32 29 29
39 Montana 107 92 86 82 72 64 63 52 51 44 44 41
40 Oregon 102 93 82 77 75 70 58 60 65 65 65 61
41 Idaho 99 99 85 77 67 60 46 50 56 52 47 44
42 West Virginia 98 88 81 72 66 72 68 68 62 58 55 48
43 Missouri 94 84 71 64 56 51 48 47 47 44 38 34
44 Alabama 92 84 79 82 84 94 88 88 81 73 70 62
45 Wyoming 84 72 50 44 31 30 34 45 48 42 42 33
46 Kansas 73 67 63 56 51 48 47 41 40 38 35 36
47 lowa 72 66 62 59 54 53 48 44 39 37 31 27
48 North Dakota 67 54 48 41 38 28 32 24 21 19 19 19
49 Mississippi 65 64 58 65 58 58 54 48 45 39 38 36
50 Nebraska 58 53 47 45 50 49 44 48 46 47 41 39
51 Louisiana 50 52 48 46 42 39 38 36 39 37 34 34

Source: The College Board, Advanced Placement Program, lowa and National Summary Reports, 1991-2002.
Note: ***AP exams per 1000 11th and 12th graders is not available for 2001. 241
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National Assessment of Educational Progress (NAEP)

For more than a quarter of a century, the National Assessment of Educational Progress
(NAEP), conducted by the U.S. Department of Education, has been the only nation-wide
assessment of student achievement in various subject aress.

A NAEP Reading assessment was conducted in 1992. The tests reflected the three purposes
of reading: Reading for literary experience, reading to gain information, and reading to
perform atask. All three grades were assessed on purposes one and two. Only 8" and 12"
graders were assessed on reading to perform atask.

In 2002, the NAEP Reading was assessed at 4th, 8th, and 12th gradelevels. The national data
for the NEAP Reading are available for all three grades. However, state-by-state results are
only available for grades 4 and 8. lowa, along with 47 other states and jurisdictions,
participated in the 2002 Reading at 4™ grade.

Average Scale Scores

The NAEP Reading Assessment scale score ranges from 0 to 500. Table 133 presents the
overall performance of public school grade 4 students in lowa and the nation. In al years
show, the average scale scores for |owa students were higher than the national averages. In
1998, NAEP began testing the use of accommodations in reading, such as assessing these
studentsinasmall group setting or allowing them extratime. In 2002, about 19 percent of 4™
grade students nationwide sel ected for NAEP wereidentified as special needs students. This
is amost double the size of the special needs population in 1992. Therefore, comparisons
between the accommodati ons not permitted and accommodations permitted resultsshould be
interpreted with caution.

Table 133

NAEP, AvERAGE READING ScALE Scores FOR GRADE 4
PuBLic ScHooL STUDENTS, 1992, 1994, 1998 anp 2002

Year lowa Nation
Accommodations Not Permitted
1992 225 215
1994 223 212*
1998 223 215
Accommodations Permitted

1998 220 213*
2002 223 217

Source: U.S. Department of Education, National Center for Education Statistics, The Nation’s Report Card:
State Reading 2002 Reports.

Notes:  In 1998, NAEP began to provide accommodations to special needs students.
*The value is significantly different from the value for 2002.

Percentage of Students by Achievement Levels

Student performance results are reported according to three achievement levels (Basic,
Proficient, and Advanced) established by theNational Assessment GoverningBoard(NAGB).
These levels are intended to describe what students should know and be able to do at each
achievement level. “Basic” represents partial mastery of prerequisite knowledge and skills
that arefundamental for proficient work at each grade. “ Proficient” representssolid academic
performance, and “ Advanced” represents superior performance.



The percentage of lowa grade 4 students at or above proficient level was higher than the
national average (Figure 134) in 2002. Therewere atotal of 18 other statesand jurisdictions
(including four other midwest states: Kansas, Minnesota, Nebraska, and North Dakota) inthe
top category. Missouri student performancewas not significantly different from the national
average and three other midwest states (Ilinois, South Dakota, and Wisconsin) did not
participate in grade 4 NAEP Reading in 2002.

Figure 134

PERCENTAGE OF STUDENTS WITHIN EACH READING ACHIEVEMENT
LeveL Rance, GRADE 4 PuBLic ScHoOLSBY STATE
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Percentage at or above Proficient was higher than Nation (Public)
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Source: U.S. Department of Education, Institute of Education Sciences, National Center for Education
Statistics, National Assessment of Educational Progress (NAEP), 2002 Reading Assessment.
Notes:  Percentages may not add to 100, due to rounding.

1 Indicates that the jurisdiction did not meet one or more of the guidelines for school
participation in 2002.
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Pursuit of Postsecondary Education/Training

Information presented in this section contains graduation follow-up datafor years 1985 and
1992 through 1996, acombination of graduation follow-up and graduateintentionsdatafrom
1997 through 1999, and graduateintentions datafrom 2000 though 2003. Thetransitionwas
caused by theactual practicesof theschool districts. Sincemany districtsreportedintentions,
changes were made to assist in the implementation of collecting dataviaindividual student
records through Project EASIER (Electronic Access System for lowa Education Records).

The percent of lowa public high school graduates who planned to pursue postsecondary
educationor trainingisdisplayedin Figure 135. Thepostsecondary institutionsincludefour-
year public and private colleges, community colleges, public junior colleges, and private
junior colleges and can be located in or out of lowa. The percent of lowa high school
graduates that intended to pursue postsecondary education/training increased from 82.4
percent in 2002 to 82.9 percent in 2003.

Figure 135

PerceNT oF lowa PuBLic HiGH ScHooL GRADUATESSENIORS PURSUING
OR INTENDING TO PURSUE POSTSECONDARY EDUCATION/TRAINING
GRADUATING CLASSES OF 1985 AnD 1992-2003
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Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Graduate Follow-up/Intentions File.

Note: Due to the transition from collecting data on a graduate follow-up basis to collecting intentions for graduates,
data for the graduating classes of 1997, 1998, and 1999 represent calculated estimates.




The two smallest enrollment categories (less than 250 and 250-399) had the highest
percentage of graduatesthat intended to pursue postsecondary education for the second year
inarow in 2003. Both of those enrollment categories had 84.0 percent or more graduates
that intended to seek higher education opportunities for both 2002 and 2003. All other
enrollment categories were below 84.0 percent for 2002 and 2003 (see Table 134).

Table 134

PerceNT oF lowa PusLic HiGH ScHooL GRADUATES/SENIORS
PURSUING OR INTENDING TO PURSUE POSTSECONDARY

EpucATioN/TRAINING GRADUATING CLASSES OF
1985 aND 1995 THRoOUGH 2003

Graduating Enrollment Category
Class <250 250-399 400-599 600-999  1,000-2,499 2,500-7,499 7,500+ State
1985 66.5% 63.0% 66.0% 64.3% 62.2% 62.2% 52.3% 61.4%
1995 65.9 68.3 72.2 73.2 71.1 70.8 73.4 71.9
1996 59.5 69.2 715 73.3 73.4 68.8 72.6 71.9
1997 76.6 72.4 68.4 73.4 74.9 68.4 74.0 725
1998 69.7 70.2 70.8 73.2 74.6 725 75.8 73.7
1999 69.9 74.7 73.4 76.4 76.9 76.6 74.5 75.8
2000 80.5 825 80.1 78.9 79.0 76.0 79.1 78.7
2001 73.9 81.3 81.0 825 83.1 81.9 84.3 82.7
2002 84.1 84.9 82.1 82.7 835 80.0 82.6 82.4
2003 84.3 84.0 83.6 83.3 81.8 82.8 83.3 82.9

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Graduate Follow-up/Intentions Files.

Note: Due to the transition from collecting data on a graduate follow-up basis to collecting intentions for graduates,
data for the graduating classes of 1997, 1998, and 1999 represent calculated estimates.

Table135 providesagender comparison of public high school graduatesthat intendto pursue
postsecondary education/training for graduating classes of 1998 through 2003. For all years
shown, females that intended to pursue postsecondary education had a higher percentage
reported than males.

Table 135

PerceNT oF lowa PusLic HicH ScHooL GRADUATES/SENIORS
PURSUING OR INTENDING TO PURSUE POSTSECONDARY
EbucaTioN/TRAINING BY GENDER, 1998-2003

Graduating Gender

Class Male Female Total
1998 68.8% 78.4% 73.7%
1999 70.7 80.9 75.8
2000 745 82.9 78.7
2001 778 875 82.7
2002 779 86.9 824
2003 78.0 87.8 82.9

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Graduate Follow-up/Intentions Files.

Note: Due to the transition from collecting data on a graduate follow-up basis to collecting intentions for graduates,
data for the graduating classes of 1998 and 1999 represent calculated estimates.
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Thepercent of high school graduatesthat intend to go to acommunity collegeincreased for
thethird straight year in 2003. Since 1985, the percentage of graduates that plan to attend
a community college has ailmost doubled, moving from 18.2 percent to 35.5 percent.
Graduates that indicated that they intend to go to a public four-year college decreased for
the third consecutive year in 2003. Table 136 provides the percent of public high school
graduates that intended to pursue postsecondary education by the institution type.

Table 136

PerceNT oF lowa PusLic HiGH ScHooL GRADUATESY SENIORS PURSUING
OR INTENDING TO PURSUE PoOSTSECONDARY EDUCATION/TRAINING
BY POSTSECONDARY |NSTITUTION, 1985 anD 1996 To 2003

Graduating Class

Postsecondary Institution 1985 1996 1997 1998 1999 2000 2001 2002 2003

Private 4-Y ear College 123% 133% 131% 13.3% 14.0% 12.6% 149% 158% 15.4%
Public 4-Y ear College 233 253 251 26.6 259 280 273 255 25.0
Private 2-Year College 14 12 13 1.0 2.0 5.8 5.2 4.4 2.7
Community College 18.2 28.3 294 28.8 30.4 289 31.0 32.3 355
Other Training 6.2 38 3.6 4.0 3.6 3.3 4.3 4.4 4.3
Total 61.4 71.9 72.5 73.7 75.9 78.6 82.7 824 82.9

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Graduate Follow-up/Intentions Files.

Note: Due to the transition from collecting data on a graduate follow-up basis to collecting intentions for graduates,
data for the graduating classes of 1997, 1998, and 1999 represent calculated estimates.

Thepercent of lowapublic school graduatesthat i ntended to pursue postsecondary education
at four-year and two-year colleges is shown in Table 137 and Figure 136. In 1985 the
difference between thefour-year andtwo-year collegeswas 16.0 percentage points. That gap
has narrowed and by 2003 that difference was 2.2 percentage points.

Table 137

PerRceNT oF lowa PusLic ScHooL GRADUATES/SENIORS PURSUING OR
I NTENDING TO PURSUE POSTSECONDARY EDUCATION/TRAINING
AT Four-YEAR AND Two-Y EAR COLLEGES, 1985 anp 1996-2003

Graduating Class
Postsecondary Institution 1985 1996 1997 1998 1999 2000 2001 2002 2003

Four-Y ear College 35.6% 38.6% 382% 39.9% 39.9% 40.6% 422% 41.3% 40.4%
Two-Year College 19.6 295 30.7 29.8 323 34.7 36.2 36.7 38.2

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Graduate Follow-up/Intentions Files.

Note: Due to the transition from collecting data on a graduate follow-up basis to collecting intentions for graduates,
data for the graduating classes of 1997, 1998, and 1999 represent calculated estimates.




Figure 136

PerceNT oF lowa PusLic ScHooL GRADUATES/SENIORS PURSUING OR
I NTENDING TO PURSUE POSTSECONDARY EDUCATION/TRAINING
AT Four-YEAR AND Two-Y EAR COLLEGES, 1985-2003

22 q3
o s BL 377 18 388 335 91 300 2 335 386 ggp 99 399 406 404

40 H 3.

7 B2
323

307
071 276 279 295 295 208

w7 242 51
151 196 196 196 21 —e—Two-Year College

10 —{1—Four-Year College

0 T T T T T
1985 1986 1987 1988 1989 1990

1993 1994 1995 1996 1997 1998 1999 2000 2001 2002 2003
Graduating dass

1991 1992

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Graduate Follow-up/Intentions Files.

Note: Due to the transition from collecting data on a graduate follow-up basis to collecting intentions for graduates,
data for the graduating classes of 1997, 1998, and 1999 represent calculated estimates.

Postsecondary Enroliment Options

lowa Code, Chapter 261C, provides lowa high school students the opportunity to earn
collegecreditinhighschool. The*Postsecondary Enrollment OptionsAct” (PSEO) became
law in 1993 and limitseligibility to 11 and 12" grade studentsand 9"and 10" grade students
that are identified as gifted and talented as determined by school district criteria and
procedures. Participating school districts are required to pay a fee to postsecondary
institutions providing the course offered for college credit. The feeisthe amount equal to
the lesser of “actual and customary cost of tuition, textbooks, materials, and fees directly
related to the course taken,” or the sum of $250, according to law.

The number of studentsearning college credit while enrolled in high school and the number
of courses taken under the postsecondary enrollment options program in displayed in
Table 138 and Figure 137. Total enrollmentsand PSEO coursestaken decreased for thefirst
time in 2002-2003. The total number of students decreased by 165 (2.4 percent) and the
number of courses taken decreased by 287 (2.4 percent) compared to 2001-2002.
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Table 138

| owa PosTtsecoNDARY ENROLLMENT OPTIONS
ENROLLMENTS AND COURSES
1992-1993 10 2002-2003

Y ear Enrollments Courses
1992-1993 2,219 3,229
1993-1994 2,978 4,421
1994-1995 3,465 5,016
1995-1996 4,098 5,645
1996-1997 4,577 7,125
1997-1998 5,524 8,226
1998-1999 5,815 9,991
1999-2000 6,121 10,361
2000-2001 6,556 11,408
2001-2002 6,899 11,961
2002-2003 6,734 11,674

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Postsecondary Enroliment Options Files.

Figure 137

| owa PosTsecoNDARY ENROLLMENT OPTIONS
ENROLLMENTS AND COURSES - 1992-1993 To 2002-2003
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Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Postsecondary Enroliment Options Files.




Thenumber of lowahigh school studentsthat participatedin the PSEO coursesby gradelevel
isdisplayed in Table 139. All grades listed decreased from 2001-2002 to 2002-2003. The
largest decrease occurred in grade 12 with areduction of 144 students (2.8 percent).

Table 139

NumBER oF |lowa HiGH ScHooL STubeNTs PARTICIPATED
IN THE PosTs=ECONDARY ENROLLMENT OPTIONSACT
1992-1993 anp 2000-2001 To 2002-2003

9th and Grade 11 Grade 12 Total
School Y ear 10th Graders Students Students Participants
1992-1993 32 378 1,809 2,219
2000-2001 167 1,498 4,891 6,556
2001-2002 244 1,575 5,080 6,899
2002-2003 241 1,557 4,936 6,734

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Postsecondary Enroliment Options Files.

Table 140 detail s the number of PSEO courses taken by high school students by the type of
courseandinstitution. Asinpreviousyears, community collegeshad thehighest participation
in both the academic area and the vocational/technical area. However, both of those areas
decreased dlightly from 2001-2002 to 2002-2003.

Table 140

NumBER oF PostsEcoNDARY ENROLLMENT OpPTIONS COURSES
TakeNBY lowa HicH ScHooL StubenTsBy TYPe oF Course
AND T YPE OF INSTITUTION
1992-1993 anDp 2000-2001 To 2002-2003

Academic (Math, Science, English, Etc.) Vocational/Technica

Private  Private Private Private Tota
School Regents Community 4-Year 2-Year Regents Community 4-Year 2-Year Courses
Y ear Ingtitution College College College Ingtitution College College College Taken
1992-1993 245 2,099 382 10 9 457 26 1 3,229
2000-2001 571 6,900 833 119 29 2,902 41 13 11,408
2001-2002 614 7,596 769 166 10 2,762 30 14 11,961
2002-2003 586 7,438 843 32 18 2,714 36 7 11,674

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Postsecondary Enroliment Options Files.
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Although thetotal number of coursestaken through acommunity collegedecreased slightly,
the overall percentage of the PSEO courses taken at community collegesincreased to 87.0
percent in 2002-2003, up from 86.6 percent in 2001-2002. The percentage of PSEO courses
taken at private four-year collegesincreased to 7.5 percent in 2002-2003 and the percentage
of PSEO coursestaken at |owa regents institutions remained unchanged in 2002-2003 (see
Figure 138).

Figure 138

PERCENTAGE DISTRIBUTION OF POSTSECONDARY ENROLLMENT
Opt10N COURSES TAKEN BY lowa HicH ScHooL STUDENTS
1992-1993 anp 2000-2001 To 2002-2003

100

W 1992-1993
= 2000-2001
00 2001-2002
m2002-2003

Percent

Regents Ingtitutions  Community Colleges Private 4-Y ear Private 2-Y ear
Colleges Colleges

Inditution Type

Source:  lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Postsecondary Enroliment Options File.

Dropouts

Dropout data for grades 7-12 are collected through the Fall Basic Educational Data Survey
(BEDY) for all public school districts. Districts participating in Project EASIER, however,
report dropout information in both the spring and fall for a crosscheck. Dropout data are
availableby gender and race/ethnicity. Thegradelevel dropoutinformation makesit possible
to get asingle given grade dropout rate or cal culate high school (grade 9-12) dropout rate.
TheNational Center for Education Statistics (NCES) definition used for dropoutsisstudents
who satisfy one or more of the following conditions:
*  Wasenrolled in aschool at some time during the previous school year and
was not enrolled by October 1 of the current year or
* Was not enrolled by October 1 of the previous school year although was
expected to be enrolled sometime during the previous school year and
» Hasnot graduated from high school or completed astate or district-approved
educational program; and
» Does not meet any of the following exclusionary conditions: a) transfer to
another public school district, private school, or state or district-approved
educational program, b) temporary school-recognized absence for
suspension or illness, and c) death.



A student who has left the regular program to attend a program designed to earn a GED
(not an aternative high school) is considered a dropout.

Figure 139 shows the trend of lowa public school grade 7-12 dropouts as a percent of
public school grade 7-12 enrolIments. Public school grade 9-12 dropout rates are al so shown
in Figure 139 for the first time. Between 1991-1992 and 1998-1999, grade 7-12 dropout
rates were in adownward trend. A similar pattern can be seen for grade 9-12 dropout rates
from 1992-1993 to 1998-1999. Therewere dight increasesin the dropout percentsin grades
7-12 and 9-12 in 1999-2000 and larger increasesin 2000-2001. In 2001-2002, the dropout
rates decreases significantly for both grades 7-12 average and 9-12 average. In 2001-2002
the dropout rate for grade 9-12 was 2.41 percent and the dropout rate for grade 7-12 was
1.62 percent.

Figure 139
| owa PuBLic ScHooL GRADES 7-12 AND
GRADES 9-12 DropPouT RATES
1985-1986 anp 1990-1991 THROUGH 2001-2002
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Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Dropout Files.

Dropout data by grade for the state and broken down by enrollment category are shownin
Table 141 for 2001-2002. In 2001-2002, atotal of 3,711 studentswere reported as dropouts.
The largest percentage of dropouts was from grade 12 with 35 percent, followed by grade
11 with 30 percent of total dropouts. Only 10 students dropped out from grades 7 and 8
combined.

A comparison is also made for grade 7-12 dropout distribution and grade 7-12 enrollment
distribution by enrollment category (see Table 141). Districts with enrollments of 2,500 and
above accounted for 70 percent of all dropouts and 45 percent of grade 7-12 enrollments.
On average, the districtsin enrollment categories under 2,500 had grade 7-12 dropout rates
below the state average. Less than 1 percent of the students in grades 7-12 dropped out in
districts with fewer than 1,000 students. The grade 7-12 dropout rate was above 3 percent
for the districts with more than 7,500 students.
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Table 141

ToTaL lowa PusLic ScHooL GRADE 7-12 DrRoPouUTS
BY ENROLLMENT CATEGORY

2001-2002
Grade Level % of % of Drop-
Enrollment Total Total Enroll Out
Category 7 8 9 10 11 12 Dropouts Dropouts 7-12  Percent
<250 0 0 0 0 1 7 8 0.21% 0.86% 0.41%
250-399 0 0 3 10 22 22 57 154 317 079
400-599 0 1 12 18 42 52 125 3.37 8.80 0.62
600-999 0 2 18 57 80 107 264 711 16.04 0.72
1,000-2,499 1 0 52 128 219 272 672 18.11 2576 114
2,500-7,499 0 0 110 200 239 247 796 21.45 19.62 177
7,500+ 4 2 307 369 526 581 1,789 48.21 2575 3.04
State 5 5 502 782 1,129 1,288 3,711 100.00 100.00 1.62
Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational

Data Survey, Dropout and Enrollment Files.

Table 142 shows gender comparisons on dropouts and enrollments for school years 1994-
1995 to 2001-2002. Males had a higher dropout percent than femalesin all years shown.
Males represented over 56 percent of total dropouts and less than 52 percent of total grade
7-12 enrollment in 2001-2002.

Table 142

ToTaL lowa PusLic ScHooL GRADE 7-12 DrRopouTs BY GENDER
1994-1995 10 2001-2002

Dropout % Female
Dropout % Male

Female Dropouts as a %

of Total Dropouts

Female Enrollment asa%
of Total Enrollment

1994-
1995

1.87%
254
41.70

49.20

1995-
1996

1.81%
2.38
42.20

49.00

1996-
1997

1.75%
2.27

42.60

49.10

1997-
1998

1.73%

222
42.94

49.05

1998-
1999

1.59%

187
44.89

48.94

1999-
2000

151%
199
42.04

48.88

2000-
2001

1.60%
2.08
42.39

48.91

2001-
2002

1.45%
179
43.52

48.70

Source:

Data Survey, Dropout Files.

lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational




2001-2002 dropout data and grade 7-12 enrollment by race/ethnicity are shown in Table
143. The datareflect that dropout rates were higher for all minority groupsthan for the non-
minority. In 2001-2002, al minorities represented |ess than 9 percent of grade 7-12 enrol |-
ments, while representing over 21 percent of total dropouts. The dropout rate for minorities
was 3.92 percent compared to 1.40 percent for non-minority. All minority groups except
Asian had grade 7-12 dropout rates above 4 percent.

Table 143
2001-2002 | owa PuBLic ScHooL GRADE 7-12
DrorpouTsBY RACE/ETHNICITY
Race/ Dropout

Ethnicity asa% Total % of Total Grade7-12 % of 7-12
Group of Enrollment  Dropouts Dropouts Enrollment  Enrollment
Non-Minority 1.40% 2,926 78.85% 208,631 91.25%

All Minority 3.92 785 21.15 20,006 8.75

American Indian 4.18 51 1.37 1,219 0.53

Asian 1.85 72 1.94 3,888 1.70

Hispanic 4.55 327 8.81 7,193 3.15

African American 4.35 335 9.03 7,706 3.37

State 1.62 3,711 100.00 228,637 100.00
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Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational

Data Survey, Dropout File.

Table 144 shows dropout and enrollment as a percentage of the total by race/ethnicity from
1994-1995 to 2001-2002. The grade 7-12 white enrolIment and white dropouts as a percent-
age of the total have been decreasing from 1994-1995 to 2001-2002. The white dropout rate
decreased nearly 9 percentage points of the total over the eight-year period, while the de-
crease of proportion of white enrollment was less than 3 percentage points (also see
Figure 140).

Table 144

PERCENT oF DROPOUTS AND PERCENT OF ENROLLMENT
FOR lowa PuBLic ScHooL GRADEs 7-12
BY RACE/ETHNICITY
1994-1995 10 2001-2002

Racial/Ethnic Group 1994- 1995-  1996- 1997- 1998- 1999- 2000- 2001-
1995 1996 1997 1998 1999 2000 2001 2002
% of 7-12 Total Dropouts
White 87.8% 83.6% 84.8% 83.3% 83.0% 83.5% 80.1% 78.9%
African American 5.6 9.0 7.6 74 6.4 6.3 7.9 9.0
Hispanic 4.3 4.6 54 6.7 7.7 7.3 8.8 8.8
Asian 13 16 13 14 16 16 15 19
American Indian 10 12 0.9 12 13 13 17 14
% of 7-12 Enrollment
White 94.0% 93.7% 93.4% 93.1% 92.8% 92.4% 91.8% 91.3%
African American 2.7 2.7 2.8 2.8 29 3.0 31 34
Hispanic 15 17 19 21 22 25 2.8 31
Asian 15 15 16 16 17 17 18 17
American Indian 0.3 0.4 0.3 0.4 04 04 0.5 0.5
Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational

Data Survey, Dropout Files.
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Figure 140

CoMPARISON OF THE PERCENTAGE OF GRADE 7-12 ENROLLMENTS
AND GRADE 7-12 DrROPOUTS REPRESENTED BY
MiNoRITY AND WHITE | owa PuBLIc ScHooL STUDENTS
1994-1995 anp 2001-2002
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Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Dropout Files.

Table 145 shows 2001-2002 grade 7-12 dropout rate distributions. Slightly more than 27
percent of lowa public school districts reported no dropouts, and over 69 percent of the
districts had a dropout rate of 1.0 or lessin 2001-2002.

Table 145
DistriBUTION OF GRADE 7-12 DrROPOUT RATES FOR
| owa PusLic ScHooL DisTricTs 2001-2002
Dropout Number of Percent of Cumulative
Rate Districts Districts Percent
0 102 27.5% 27.5%
.01-.50 64 17.2 44.7
51-1.00 91 24.6 69.3
1.01-1.50 38 10.2 79.5
1.51-2.00 33 8.9 88.4
2.01-2.50 19 5.1 93.5
2.51-3.00 11 3.0 96.5
3.01-3.50 7 1.9 98.4
3.51-4.00 2 05 98.9
>4.00 4 11 100.0

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Dropout Files.

Note: Dropout rates are combined grade 7-12 dropouts divided by combined grade 7-12 enroliment
and expressed as a percent.




Table 146 presents datafrom the National Center for Education Statistics (NCES) on grade
9-12dropout ratesby statefor school years1994-1995 to 1999-2000. The percentageof lowa
grade 9-12 dropouts has decreased from 3.5 percent in 1994-1995 to 2.5 percent in 1998-
1999 and 1999-2000. | owahad thelowest grade 9-12 dropout ratein thenationin 1999-2000.

Table 146
PusLic HicH ScHooL - GrRabe 9-12¢
Drorout RATESBY STATES 1994-1995 To 1999-2000
1994-1995 1995-1996 1996-1997 1997-1998 1998-1999 1999-2000

Percent Nat'l Percent Nat'l Percent Nat'l Percent Nat'| Percent Nat'| Percent Nat'|

Dropout Rank Dropout Rank Dropout Rank Dropout Rank Dropout Rank | Dropout Rank
lowa 35% 5 31% 35 29% 3 29% 3 25% 2 25% 1
Wisconsin 2.7 2 24 1 2.7 15 2.8 15 2.6 3 26 2
North Dakota 25 1 25 2 2.7 15 2.8 15 24 1 27 3
Connecticut 50 165 48 165 3.9 75 35 75 3.3 55 31 45
New Jersey? 4.0 8 41 85 3.7 6 35 75 31 4 31 45
Maine 34 3 31 35 3.2 4 3.2 55 3.3 55 33 6
South Dakota? 53 225 57 26 45 12 31 4 45 16 35 7
Virginia? 52 20 47 145 46 145 48 175 45 16 39 8
Nebraska 45 11 45 115 43 10 44 135 42 11 40 95
Pennsylvania 41 9 4.0 7 3.9 75 3.9 9 38 8 40 95
Delaware 46 125 45 115 45 12 47 16 41 10 41 125
Maryland? 52 20 48 165 49 175 43 12 44 125 41 125
Massachusetts 3.6 7 34 5 34 5 3.2 55 3.6 7 41 125
Utah 35 5 44 10 45 12 52 245 47 21 41 125
Montana - - 56 23 51 215 44 135 45 16 42 16
Tennessee? 50 165 49 18 51 215 50 21 46 195 42 16
West Virginia 42 10 3.8 6 41 9 41 10 49 235 42 16
Minnesota 52 20 52 19 55 25 49 195 45 16 43 18
Missouri 70 29 65 30 58 26 52 245 48 22 44 19
Alabama? 6.2 25 56 23 53 24 48 175 44 125 45 20
Vermont? 47 14 53 20 50 195 52 245 46 195 47 21
Rhode Island 46 125 46 13 47 16 49 195 45 16 48 22
Mississippi 64 26 6.2 28 6.0 28 58 285 52 26 49 23
Kentucky - - - - - - 52 245 49 235 50 25
Ohio 53 225 54 21 52 23 51 22 3.9 9 50 25
Texas - - - - - - - - - 50 25
Oklahoma? 58 24 57 26 59 27 58 285 52 26 54 27
Alaska? - - 56 23 49 175 46 15 53 28 55 28
Arkansas 49 15 4.1 85 50 195 54 27 6.0 29 57 295
Wyoming 6.7 28 57 26 6.2 29 64 30 52 26 57 295
Oregon® 71 30 70 31 - - - - 6.5 305 58 31
New Mexico 85 31 83 33 75 32 71 33 70 33 6.0 32
Illinois? 6.6 27 64 29 66 30 69 32 6.5 305 6.2 335
Nevada 103 35 96 35 102 35 101 36 79 35 6.2 335
Dist. of Cal. 106 36 - - - - 128 38 82 36 72 355
Georgia 90 32 85 3H# 82 33 73 3HA 74 A 72 355
Louisiana 35 5 116 37 116 36 114 37 100 38 92 37
Arizona 96 3H4 10.2 36 100 34 94 35 84 37 - -
|daho? 9.2 33 80 32 72 31 6.7 31 69 32 - -
Kansas 51 18 47 145 46 145 42 11 - - - -

Source: National Center for Education Statistics, Dropout Rates in the United States: 1996-2000; Public High
School Dropouts and Completers from the Common Core of Data: School Years 1998-99 and
1999-2000, August 2002.

Notes: “-" Data not available.

“" Ungraded students are prorated into the 9" through 12" grade total for dropout rate calculation
purposes.
“2This state reported on an alternative July through June cycle rather than the specified October through
September cycle.
“*"Oregon dropout counts erroneously included students that were completers, these students count for

approximately 0.2 percent of Oregon’s dropout counts.
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High School Graduation Rates

The Department of Education collects high school graduation datain the spring through the
Basic Educational DataSurvey (BEDS). The National Center for Education Statistics (NCES)
definitions for high school completers are:

* Regular diplomas are given to most students for completing all unmodified gradu-
ation requirements for the districts in the regular high school program.

» Other diplomas are given to students who have received this diploma from an
alternative placement within the district, or who have had the requirements modi-
fied in accordance with adisability.

* Other Completer s are the students who have finished the high school program, but
did not earn adiploma. These students may earn acertificate of attendance or other
credential in lieu of adiploma.

The No Child Left Behind (NCLB) Accountability System is based primarily on academic
assessments and requires high school graduation rate as one of the additional indicators for
public high schools. The NCLB Act defines the regular diploma recipients as high school
graduates. Thereforethe lowaA ccountability Plansunder the Consolidated Application Pro-
cess has a narrower definition for high school graduates:

 Students receiving regular diplomas. Regular diplomas are given to students
for completing all unmodified district graduation requirements in the stan-
dard number of four years.

* Studentsreceiving regular diplomasfrom an alter native placement within the
district, or who have had the requirements modified in accordance with a dis-
ability.

The other completers are not high school graduates based on the lowa Consolidated State
Application Accountability Workbook. In 2001-2002, there were 43 other compl eters state-
wide and many of them wereforeign exchange students. Other completers are neither counted
as graduates nor counted as dropouts for the NCLB Act purpose.

The high school graduation rate is calculated by dividing the number of high school gradu-
ates in a given year by the estimated number of 9" graders four years previous. The esti-
mated 9™ grade enrollment is the sum of the number of high school graduates in that year
and dropouts over the four seriesyear period. More specifically: Thetotal dropoutsinclude
the number of dropouts in grade 9 in year 1, the number of dropoutsin grade 10 in year 2,
the number of dropoutsin grade 11 inyear 3, and the number of dropoutsin grade 12 in year
4. lowa high school graduation rate in year 4 equals the number of public high school regu-
lar diplomarecipientsin year 4 divided by the number of high school regular diploma re-
cipientsin year 4 plus the sum of dropouts in grades 9 through 12 from years 1 through 4
respectively.

GR= G
G+D+ D(i—l) + D(i-2)+ D(i-S)

Where:  GR isthe graduation rate for agiven year (i).
G. isthe number of students achieving aregular high school diplomafor year i.

D: isthe number of dropoutsin grade 12 for year i.

D4 is the number of dropoutsin grade 11 for thefirst previous year (i-1).

Dy is the number of dropoutsin grade 10 for the second previous year (i-2).
(i-3

Dy isthe number of dropoutsin grade 9 for the third previous year (i-3).



Table 147 shows the high school graduation data by gender and state total for graduating

classes 1996 through 2002. The overall graduation ratesincreased annually from 87.0 per- (¥
cent in 1996 to 89.4 percent in 2002. A similar trend can be seen for females and males. Q
Females had higher rates than the males for all seven classes shown (also see Figure 141). N
S
Table 147 S
~
lowa PusLic HicH ScHooL Four-YEAR GRADUATION RATES %

BY GENDER, GRADUATING CLASSES 1996-2002 Y
Graduating Number of Graduates Graduation Rate Q‘
Class Females Males Tota Femaes Males Total "5
1996 15,874 15,969 31,843 88.8% 85.2% 87.0% L)
1997 16,531 16,455 32,986 83.8 85.6 87.2 §
1998 17,156 17,033 34,189 89.7 86.5 83.1 "ca‘

1999 17,095 17,283 34,378 89.7 86.8 88.2

2000 16,966 16,868 33,834 90.3 87.2 88.7

2001 16,871 16,903 33,774 90.5 87.9 89.2

2002 16,850 16,939 33,789 90.6 88.3 89.4

Source:  lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic
Educational Data Survey, High School Completers andDropout Files.

Figure 141

| owa PusLic HicH ScHooL Four-Y EAR GRADUATION RATES
BY GENDER AND STATE ToTAL GRADUATING CLASSES

1996 To 2002
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g
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Graduating Class
Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic

Educational Data Survey, High School Completers and Dropout Files.

257




Graduation data by race/ethnicity are shown in Table 148 for 1996 to 2002 graduating
classes. Asian and White had the highest graduation rates for all classes shown. The other
three minority groups, American Indian, Hispanic, and African American had high school
graduation rates below the state average. Theratesfor White have beenincreasing steadily,
increasing from 88.2 percent in 1996 to 90.7 percent in 2002. Minority data presented were
less stable due to small group sizes.
Table 148
lowa PusLic HigH ScHooL Four YEAR
GRADUATION RATESBY RACE/ETHNICITY,
GRADUATING CLASSES 1996 To 2002
Graduating
Class 1996 1997 1998 1999 2000 2001 2002
Race/Ethnicity Number of Graduates with Diplomas
American
Indian 55 73 84 90 74 212 108
Hispanic 408 524 531 500 537 582 660
Asian 508 555 508 496 546 684 657
African
American 648 614 696 673 734 678 756
White 30,224 31,220 32670 32,619 31,943 31,618 31,608
Total 31,843 32,986 34,189 34,378 33,834 33,774 33,789
Race/Ethnicity Graduation Rates
American
Indian 46.2% 55.7% 62.2% 62.1% 62.1% 73.4% 61.7%
Hispanic 67.1 69.8 72.0 62.4 64.9 65.8 67.5
Asian 84.4 88.4 88.0 88.4 86.4 93.8 90.9
African
American 63.8 64.0 67.6 66.2 68.4 70.6 71.4
White 88.2 88.3 89.1 89.5 90.0 90.3 90.7
Total 87.0 87.2 88.1 88.2 88.7 89.2 89.4
Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, High School Completers and Dropout Files.
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Table 149 displays the graduation rates by enrollment category for graduating classes 1996
to 2002. On average, districts with enrollment 2,500 and above had graduation rates less

oo . : L
than the state average while districts with enrollments less than 2,500 had graduation rates Q
abovethe state average. Despite fluctuations, the graduation rates for graduating class 2002 =
are higher than the rates for graduating class 1996 for all seven-enrollment categories. S
~
Table 149 %
L
lowa PusLic HiGH ScHooL FOuR YEAR GRADUATION RATES R
BY ENROLLMENT CATEGORY -
GRADUATING CLASSES 1996 THROUGH 2002 N
Graduating %
Class 1996 1997 1998 1999 2000 2001 2002
Enrollment Number of Graduates with Diplomas §
Category CQ
<250 141 168 131 138 150 199 215
250-399 950 980 1,127 1,163 1,297 1,325 1,327
400-599 2,598 2,652 2,616 2,765 2,785 2,882 3,008
600-999 6,004 6,480 6,523 6,538 6,390 6,167 5,737
1,000-2,499 8,887 8,987 9,728 9,634 9,347 9,357 9,033
2,500-7,499 6,199 6,338 6,477 6,641 6,560 6,567 6,889
7,500+ 7,064 7,381 7,587 7,499 7,305 7,277 7,580
Total 31,843 32,986 34,189 34,378 33,834 33,774 33,789
Enrollment Graduation Rates
Category
<250 95.3% 94.4% 93.6% 93.2% 88.8% 92.6% 95.6%
250-399 93.3 94.8 93.6 93.3 921 93.9 95.0
400-599 93.7 93.4 92.8 93.4 94.3 94.6 95.6
600-999 93.4 92.6 933 93.1 935 93.3 94.3
1,000-2,499 89.0 88.4 89.5 90.0 90.7 91.4 91.9
2,500-7,499 84.9 84.9 86.1 87.1 86.6 88.4 88.7
7,500+ 78.9 80.7 81.9 81.1 82.2 81.5 81.1
Total 87.0 87.2 88.1 88.2 88.7 89.2 89.4
Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational Data
Survey, High School Completers and Dropout Files.
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Table 150 displays datafrom the National Center for Education Statistics (NCES) on four-
year high school graduation rates by state for the years of 1995, 1999 and 2000. lowa high
school graduation rate hasincreased from 87 percent in 1995 to 88.8 percent in 2000. lowa
had the third highest graduation rate in the nation in all three years shown, just behind
Wisconsin and North Dakota.
Table 150
Four-YEAR HiGH ScHooL GRADUATION RATESBY STATE
1995, 1999 anp 2000
1995 1999 2000
Graduation ~ Nat'l Graduation ~ Nat'l Graduation ~ Nat'l
Percent Rank Percent Rank Percent Rank
Wisconsin 88% 2 89.7% 15 89.3% 1
North Dakota 90 1 89.7 15 88.9 2
lowa 87 35 88.3 3 88.8 3
New Jersey 84 9 85.2 6 86.7 4
Connecticut 81 16 83.7 9 86.5 5
Maine 87 35 86.4 4 86.2 6
Massachusetts 85 7 86.0 5 85.5 7
Nebraska 83 11 84.5 7 85.1 8
Pennsylvania 84 9 84.0 8 84.1 9
South Dakota 79 26 817 15 83.6 10
West Virginia 84 9 83.2 10 82.6 11
Montana - - 82.0 13 82.4 12
Maryland 80 215 81.6 16 81.9 13
Virginia 81 16 815 17 81.8 14
Vermont 81 16 82.1 12 814 155
Utah 86 55 80.1 21 814 155
Minnesota 80 215 81.2 18 81.2 17
Delaware 81 16 82.9 11 80.8 185
Rhode Island 81 16 81.8 14 80.8 185
Ohio 80 215 80.5 20 80.4 20
Arkansas 80 215 81.0 19 80.1 21
Alabama 7 29.5 78.9 225 79.8 22
Missouri 74 355 77.8 26 79.6 23
Oklahoma - - 78.7 24 78.8 24.5
Tennessee 79 26 78.5 25 78.8 24.5
Wyoming 76 315 77.2 27 77.6 26
Alaska - - 78.9 225 77.3 27
Mississippi 75 335 76.4 28 76.4 28
Illinois 75 335 75.8 29 75.4 29
New Mexico 68 39 70.6 30 73.0 30
Georgia 67 40 68.9 31 70.7 31
Nevada 63 41 66.9 32 70.2 32
Louisiana - - 61.5 34 62.6 33
Arizona 57 42 63.2 33 - -
South Carolina 86 55 - - - -
Indiana 82 125 - - - -
New York 82 125 - - - -
Hawaii 80 215 - - - -
Kansas 80 215 - - - -
Kentucky 79 26 -
Cadlifornia 78 28
Florida 7 29.5
North Carolina 76 315
Colorado 74 355
Oregon 73 37
Idaho 71 38
Source: National Center for Education Statistics, A Recommended Approach to Providing High School
Dropout and Completion Rates at the State Level, and Public High School Dropout and
Completers from the Common Core of Data: School Years 1998-99 and 1999-2000.
Note: “-” Data not available.
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Schoolsin Need of Assistance

Under theNo Child Left Behind Act (NCLB), public school districtsand school smust report
the academic progress of all studentsin the areas of reading and mathematics. If schoolsdo
not meet theannual Adequate early Progress(AY P) stategoal sfor reading and mathematics
at grades 4, 8, and 11 by subgroups, a 95 percent participation rate on the district-wide
assessment, the state attendance rate goal for elementary and middle schools, or the state
graduation rate goal for high schools, they are designated as a school in need of assistance.
Eleven of 1,500 (0.7 percent) public school buildings were determined to be in need of
assistance following the 2002-2003 school year. A list of the schoolsin need of assistance
and the school districtsthey arelocated inis presented in Table 151. Publication of thislist
in the State Report Card and The Annual Condition of Education Report is required under
the provisions of the NCLB Act.

Table 151
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ScHooLsIN NEED oF ASSSTANCE
2003

District Name School Name

Central Decatur Decatur Elementary

Davenport Buchanan Elementary
Fillmore Elementary
Hayes Elementary
Jefferson Elementary

DesMoines Moulton Elementary
Midland Lost Nation Middle
North Cedar Lowden Elementary
Oskaloosa Lincoln Elementary
Waterloo Central Middle
Logan Middle

Source: lowa Department of Education, Bureau of Administration and School Improvement Services, Title I.
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Highly Qualified Teacher Comparison

Table 152 provides a comparison between full-time teachers in school buildingsin the top
quartile(school buildingswith ahigh percentage of studentseligiblefor freeor reduced price
lunch) and full-timeteachersin buildingsin the bottom quartile (school buildingswithalow
percentageof studentseligiblefor freeor reduced pricelunch) for the2002-2003 school year.
lowarequiresthat all teachershold avalid lowateaching license and are properly endorsed
toteach in the areasfor which they are assigned. The NCLB Act also requiresthat a state
include in its annual state report the characteristics of teachers in high and low poverty
schools. Highand low poverty schoolsare defined in NCL B asthetop and bottom quartiles
of schoolsin poverty. The differences between the teachers in the two categories are not
significant. Teachersin the bottom quartile have a higher percentage of advanced degrees
(28.4 percent versus27.4 percent), haveslightly moreyearsof experience (14.9versus14.1),
and on average make $640 more than teachersin the top quartile.

Table 152

TeACHER CHARACTERISTIC CoMPARISON BETWEEN ToP QUARTILE
PovERTY ScHooLsAND BoTTom QUARTILE POVERTY SCHOOLS
2002-2003

Number ~ Numberof  Numberof  Percentage  Number of Average
of Ful-Time  Advanced of Advanced Bachdors Expe- Average Average
Students Teechers Degrees Degrees Degrees ience Age SHay

Top Quartile - 108,464 7,560 2,068 27.4% 5,492 14.1 421 $39,186
Schools with

highest percent-

age of students

eligible for free

or reduced lunch.

Bottom Quartile- 144,038 7,697 2,189 28.4% 5,508 14.9 415 $39,826
Schools with

lowest percentage

of students

eligible for free or

reduced lunch.

Source: lowa Department of Education, Bureau of Planning, Research, and Evaluation, Basic Educational
Data Survey, Free and Reduced Meal Eligibility and Staff Files.
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Table 153 presentsthe estimated 2002-2003 assignments by academic areafor grades 7-12.
Estimates are based on the number of teachers with teaching assignmentsin their endorse-
ment area compared to the number of teachers with teaching assignments outside their
endorsement area. This estimate provides a snapshot of the percentage of classesin specific
academic areas that are taught by a highly qualified teacher. Of the eleven academic areas
shown, seven are approximately 90 percent or greater. Economics and geography have the
lowest percentage at 65 percent and 51 percent respectively. For all areas shown, just under
95 percent of the courses in the academic aress listed were taught by a highly qualified
teacher.

Table 153

PERCENT OF TEACHERS TEACHING IN ENDORSEMENT AREA
GRADE 7-12 PuBLIc ScHooL TEACHERS BY ACADEMIC AREA

2002-2003
Percent of Teachers Teaching
Academic Area in Endorsement Area
English 97.6%
Reading/Language Arts 93.7
Mathematics 96.8
Science 87.7
Foreign Language 904
Civicg/Government 829
Economics 65.3
Arts 97.6
History 89.8
Geography 51.1
Elementary 97.1
Total 94.8

Source: lowa Department of Education, Licensure and Basic Educational Data Survey Staff Files.
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FINANCE

Thefinance chapter providesbudget information pertaining to property taxes, stateaid, and
income surtax revenues. Expenditure information is included and is detailed by functions
(instruction, administration, operations, transportation, and services) and objects (salaries,
benefits, purchased services, supplies, property and other). Information is displayed at the
statelevel andin somecasesat theenrollment sizecategory level. The 1985-1986 school year
isused as basis of comparison wherever possible.

The most current data available at the time of preparation of The Annual Condition of
Education Report isdisplayed. Sourcesfor the information include the 2001-2002 Certified
Annual Financial Report, the2003-2004 Department of Management Aidand L evy Worksheet
database, and Programand Budget Summary informationfromtheFiscal Services, Legidative
Services Agency (formerly known asthe Legislative Fiscal Bureau).

Function Category Expenditures

Function categories are grouped into instruction, student support services, staff support
services, administrative services, operationsand maintenance, student transportation, central
support services, food services subsidy, and community service and education. Function
category expenditures as a percentage of total general fund expenditures are displayed in
Table 154.

The percent of expendituresfor instruction increased slightly between 2000-2001 and 2001-
2002, and remai ned asthehighest function category expenditureat 70.0 percent. Expenditures
for operations and maintenance decreased by 0.8 percentage points from the 2000-2001
school year. Student support services accounted for 3.8 percent of the function category
expendituresfor the last three years.

Sincethe 1985-1986 school year, instruction expendituresincreased from 65.3 percent to 70.0
percent of the total expenditures. Other increases include student support services and staff
support services with percentage point increases of 0.9 and 0.5 respectively. Noticeable
decreasesfromthe 1985-1986 school year includeexpendituresfor operationsand maintenance
(3.8 percentage points), student transportation (1.6 percentage points) and administrative
services (0.5 percentage points).

Table 154

FuncTioN CATEGORY EXPENDITURES AS A PERCENT OF
TotaL GENERAL FuND EXPENDITURES IN |l owa PusLic ScHooLs
1985-1986 anD 1999-2000 To 2001-2002

Year
Function Category 1985-1986  1999-2000 2000-2001 2001-2002
Instruction 65.3% 69.2% 69.0% 70.0%
Student Support Services 29 38 38 38
Staff Support Services 32 39 4.0 3.7
Administrative Services 10.2 9.6 9.5 9.7
Operations and Maintenance 12.2 8.7 9.2 8.4
Student Transportation 52 39 38 3.6
Central Support Services 0.6 0.6 0.4 0.5
Food Services Subsidy 0.2 0.1 0.1 0.1
Community Service and Education 0.2 0.2 0.2 0.2

Source: lowa Department of Education, Division of Financial and Information Services, Certified Annual
Financial Reports.
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Table 155 provides function category expenditures as a percent of total general fund
expenditures by enrollment category. Expenditureson instruction ranged from 72.1 percent
onaveragefor districtswith enrollmentslessthan 250 t0 69.2 percent on averagefor districts
with enrollments between 400-599. On average, operations and maintenance expenditures
accounted for alarger percentage of expendituresin districts with enrollments greater than
600 students (all over 8.0 percent) than in districts with lessthan 600 students (all under 8.0
percent). Student transportation costs were 2.6 percent of total expendituresin the 7,500+
enrollment category and were 4.8 percent of total expendituresin the 600-999 enrollment category.

Table 155

FuncTioN CATEGORY EXPENDITURES ASA PERCENT OF TOTAL
GENERAL FunD ExPENDITURESIN lowAa PusLic ScHooLs
BY ENROLLMENT CATEGORY 2001-2002

Enrollment Category

Function Category <250 250 400- 600- 1,000- 2,500-
39 59 999 249 7499 7500+ State
Instruction 721% 69.7% 69.2% 69.3%  70.1% 70.5% 70.2%  70.0%
Student Support Services 20 24 2.8 32 39 41 45 38
Staff Support Services 23 29 3.0 32 39 45 39 3.7
Administrative Services 12.1 12.9 121 109 9.8 8.7 8.3 9.7
Operations and Maintenance 6.8 75 79 8.3 8.1 8.6 8.8 8.4
Student Transportation 4.2 45 4.6 48 4.0 31 26 3.6
Central Support Services 0.0 0.0 0.0 0.0 0.0 0.3 15 0.5
Food Services Subsidy 0.2 0.1 0.1 0.1 0.0 0.0 0.0 0.1
Community Service and Ed. 0.2 0.0 0.2 0.2 0.2 0.1 0.3 0.2

Source: lowa Department of Education, Division of Financial and Information Services, Certified Annual
Financial Report.
Note: Figures may not total 100 percent due to rounding.

Object Category Expenditures

Expenditures on sdaries, benefits, purchased services, supplies, property, and other objects
account for object category expenditures. Table 156 details object category expenditures as a
percentage of total genera fund expenditures for the years 1985-1986 and 1999-2000 through
2001-2002. Whilethepercentageof genera expenditureonsalary hasgonedownsince1985-1986
(68.1 percent versus 65.0 percent in 2001-2002) the percentage spent on benefits hasincreased
(12.9percent versus16.8 percent). Thetotal percentageonsalariesand benefitsfor 2001-2002was
81.8 percent, 1.7 percentage points higher than the 2000-2001 school year and 0.8 percentage
pointshigher than the 1985-1986 school year. Between 2000-2001 and 2001-2002, suppliesand
property expenditures decreased 1.0 and 0.7 percentage points respectively.

Table 156

OBJECT CATEGORY EXPENDITURESASA PERCENT OF TOTAL
GENERAL FuND EXPENDITURES IN lowa PuBLICc ScHooLS
1985-1986 anD 1999-2000 To 2001-2002

Y ear

Object Category 1985-1986 1999-2000 2000-2001 2001-2002
Saaries 68.1% 64.6% 64.0% 65.0%
Benefits 12.9 15.8 16.1 16.8
Purchased Services 9.9 10.3 10.3 10.2
Supplies 5.7 6.3 6.8 5.8
Property 2.6 2.6 25 18
Other Objects 0.8 0.4 0.3 0.4

Source: lowa Department of Education, Division of Financial and Information Services, Certified Annual
Financial Reports.

Note: Property includes expenditures for the initial, additional, and replacement items of equipment,
vehicles, and furniture.




Percentage of object category expenditures by enrollment category isprovidedin Table 157.
Expenditureson salariesranged from 52.2 percent of total expendituresin the school districts
with lessthan 250 studentsto 66.5 percent in school districtswith enrollments between 2,500
and 7,499. On average, schoolsin the enrollment categoriesgreater than 1,000 students spent
a higher portion on salaries than the state average of 65.0 percent, while districts in the
enrollment categorieswithlessthan 1,000 studentsspent |esson sal ariesthan thestateaverage.
A similar trendisnoticeabl einbenefitsexpendituresaswell. Districtsinthe 7,500+ enrol Iment
category spent 18.0 of general fund expenditureson benefitswhilethedistrictsinthelessthan
250 enrollment category spent 13.1 percent on average. Purchased services continued to
remain a substantial portion of expenditures for districts with less than 250 students. On
average, thesmallest districtsspent 26.2 percent of thegeneral fund expenditureson purchased
services. Theseexpendituresmay result from costsof purchasinginstructiona and administrative
services associated with whole grade sharing.

Table 157

OBJECT CATEGORY EXPENDITURES AS A PERCENT OF
TotaL GENERAL FuND EXPENDITURES IN | owa PusLic ScHooLs
BY ENROLLMENT CATEGORY 2001-2002

Enrollment Category

1,000 2,500~

Object Category <250 250-399 400-599 600-999 2,499 7,499 7,500+ State
Salaries 52.2%  60.6% 63.3% 62.7%  65.5% 66.5% 66.4% 65.0%
Benefits 131 150 158 16.0 169 16.7 18.0 16.8
Purchased Services  26.2 152 119 11.9 89 9.1 9.2 10.2
Supplies 6.2 6.7 6.6 6.7 6.1 54 4.8 5.8
Property 17 19 17 22 21 18 14 18
Other Objects 05 0.6 0.7 0.5 0.5 0.5 0.1 0.4

Source: lowa Department of Education, Division of Financial and Information Services, Certified Annual
Financial Report.
Note: Totals may not equal 100 percent due to rounding.

Revenues

lowa public school district general fund revenue sources include local taxes (property and
income surtax), interagency, other local sources, intermediate sources, state foundation aid,
other state sources, federal sourcesand other financing sources.Other state sourcesfor 2001-
2002includeallocationsfor educational excellence, school improvement, classsizereduction
block grants, technol ogy funding, and student achievement/teacher quality programfunding.
Revenuesby sourceasapercentage of total general fund revenuesispresentedin Table 158.

Statefoundation aid continuedto remainthelargest sourceof general fundrevenuefor school
districtsaccountingfor 50.6 percent of thetotal in2001-2002. However, thisis1.7 percentage
pointsbel ow the2000-2001 level. A 4.3 percent acrosstheboard reductionto statefoundation
aid totaling approximately $77.5 million in FY 2002 may account for the decrease in the
percentage. Local taxes had the largest percentage point increase from 2000-2001 to 2001-
2002, increasing from 32.0 percent to 32.8 percent of the total general fund revenues.

Comparedto1985-1986, |ocal taxeshavedecreased substantially, moving from47.3 percent
of general fund revenues to 32.8 percent in 2001-2002. State foundation aid, other state
sources, interagency, and federal sources have increased 4.6, 5.0, 2.8, and 1.5 percentage
points respectively from 1985-1986.




Table 158

REVENUES BY SOURCE As A PERCENT OF TOTAL
GENERAL FunD REVENUESIN lowa PusLic ScHooLs
1985-1986 anp 1999-2000 To 2001-2002

Y ear

Source of Revenue 1985-1986 1999-2000 2000-2001 2001-2002
Local Taxes 47.3% 31.6% 32.0% 32.8%
Interagency 14 3.9 39 4.2
Other Local Sources 1.8 2.6 2.6 2.2
Intermediate Sources 0.1 0.2 0.3 0.3
State Foundation Aid 46.0 52.9 52.3 50.6
Other State Sources 0.7 53 53 5.7
Federal Sources 2.4 33 34 3.9
Other Financing Sources 0.3 0.2 0.1 0.2

Source: lowa Department of Education, Division of Financial and Information Services, Certified Annual
Financial Reports.

Notes:  Interagency includes revenues from services provided to other LEAs such as tuition, transportation
services, and other purchased services.
Intermediate sources include grants-in-aid revenues in lieu of taxes received from AEAs, cities
and counties.
Other local sources include interest, textbook sales, rents and fines, student fees, and community
service fees.
Other financing sources include the proceeds from long-term debt such as loans, capital leases
and insurance settlements for loss of fixed assets.
Totals may not equal 100 percent due to rounding.

Thethreelargest sources of general fund revenue are locd taxes, state foundation aid and other
state sources. Figure 142 examineschangesintheserevenuesourcesfor past years. Totdl stateaid
isthe combination of statefoundation aid and other state sourcesand accounted for 56.3 percent
of thetotal general fundrevenuefor school sin 2001-2002. Thiswasthel owest percentageof total
stateai dsincethe 1995-1996 school year whentotal statea dwas55.3 percent of total general fund
revenue. L ocd tax asapercentageof total general fund revenueshasincreasedfor two consecutive
years, moving from 31.6 percent in 1999-2000 to 32.8 percent in 2001-2002.

Figure 142

PeErRceNT oF ToTAL GENERAL FUND REVENUESFROM L ocaL TAXES, STATE

FounpaTioN AiD, AND ToTAL StATE AID IN lowA PuBLic ScHooLs
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Source: lowa Department of Education, Division of Financial and Information Services, Certified Annual
268 Financial Reports.




Table 159 and Figure 142 provideinformation regarding the source of general fund revenues
by enrollment category for 2001-2002. Of all the enrollment categories, the less than 250
studentshasthelargest percentage of revenuesfromlocal taxes(39.9 percent) and the lowest
percentage of statefoundationaid (36.4 percent). Thethreelargest enrollment categorieshad
state foundation aid percentages greater than the state average of 50.6 percent. Other state
sources ranged from 7.3 percent in the less than 250 students enrollment category to 5.3
percent in the 2,500-7,499 enrollment category.

Thepercentage of total stateaid (statefoundation aid plusother state sources) remainsabove
the percentage of local taxesfor all enrollment categories. Figure 143 detail s the difference
betweentotal stateaid andlocal tax by enrollment category. A trend beginning at thelessthan
250 enrollment category and continuing to the 1,000-2,499 enrollment category shows that
asthedistricts get larger, the gap between the percentage of revenuesfrom local tax and the
percentage from total state aid widens.

Table 159

REVENUESBY SOURCE ASA PERCENT oF ToTAL GENERAL FuND
ReVENUESIN | owa PuBLic ScHooLs

2001-2002
Enrollment Category
Source of Revenue <250 250-399  400-599 600-999 1,000-2,499 2,500-7,499 7,500+ Sae
Local Taxes 39.9% 35.7% 35.0% 344% 313% 33.0% 31.6% 32.8%
Interagency 9.5 6.6 6.4 53 4.6 41 22 4.2
Other Local Sources 23 2.5 23 2.2 2.0 24 23 22
Intermediate Sources 0.0 0.3 0.1 0.1 0.1 0.0 0.8 0.3
State Foundation Aid 36.4 44.2 46.7 48.7 52.4 52.0 51.8 50.6
Other State Sources 7.3 6.5 6.1 5.9 55 53 5.8 57
Federal Sources 4.5 34 3.2 3.2 37 29 53 3.9
Other Financing Sources 0.1 0.7 0.1 0.3 0.2 0.2 0.2 0.2

Source: lowa Department of Education, Division of Financial and Information Services, Certified Annual
Financial Reports.

Notes:  Interagency includes revenues from services provided to other LEAs such as tuition, transportation
services, and other purchased services.
Intermediate sources include grants-in-aid revenues in lieu of taxes received from AEAs, cities
and counties. Other local sources include interest, textbook sales, rents and fines, student fees,
and community service fees.
Other financing sources include the proceeds from long-term debt such as loans and capital leases
and insurance settlements for loss of fixed assets.
Totals may not equal 100 percent due to rounding.
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Figure 143

PeErRceNT oF ToTtaL GENERAL FunD REVENUES FROM L ocAL
TaxesaAND ToTaL StaTeE AiD IN lowa PusLic ScHooLs
BY ENROLLMENT CATEGORY

2001-2002
100 4
%0 —e— Local Taxes State = 32.8%
80 | —+— Total State Aid, State = 56.3%
70 4
57.9 57.6
60 | . 46 57.3
g 50
8
40 -
30 ~ 35.7 350
' 34.4 31.3 33.0 31.6
20 1
10 4
0 T T T T ! !
<250 250-399 400-599 600-999 1,000-2,499 2,500-7,499 7,500+

Enrollment Category

Source: lowa Department of Education, Division of Financial and Information Services, Certified Annual
Financial Reports.

Taxable Valuation

Thetaxable valuation in each school district determinesthe amount of state aid the district will
receive. Thelowaschool foundation aid formularequiresthat all school districtslevy auniform
rate of $5.40 per $1,000 of taxable vauation. State aid is provided to adjust for the differing
amount of revenue raised in each district. The relative property wealth isthe primary factor in
determining the property tax ratesin aschool district.

Taxable valuation represents the adjusted-equalized value of rea property. The state has 112
ng jurisdictions and the property in each of these jurisdictions is equaized by the state
through the Department of Revenue and Finance every two years. Assessmentsare adjusted for
classes of property to actua values, except for agriculture land values which are based on
productivity. Adjustments are based on assessments/salesratio studiesaswel | asinvestigations
and appraisals done by the state. The productivity formulafor agricultureland useis based on
agriculture pricesand expenses. The state ordersan adjustment if reported valuationsare more
than 5 percent aboveor bel ow thosedetermined by thestate. Taxesareassessed against equalized
property values and the rates are expressed per $1,000 of valuation.

Figure 144 displays average taxable vauation per pupil for 1995-1996 through 2003-2004.
Average taxable val uation per pupil hasincreased for every year shown and was $208,711 per
pupil for 2003-2004. Although the average vauation per pupil hasincreased each year shown,
thedopefor theannual increase hasflattened thelast two years. The 2001-2002 school year had
anincreaseof 5.3 percent over 2000-2001; the2002-2003 school year increased 3.7 percent from
the previousyear; and the 2003-2004 school year increased 2.9 percent from the previous yesr.
Taxable vauation per pupil is calculated by dividing statewide taxable valuation by statewide
certified enrollment.
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Source: lowa Department of Management, School Budget Master Files.
Note: Per pupil amounts are based on budget enroliments.

Asseenin Table 160, per pupil taxable valuationsremain highest inthelessthan 250 enrolIment
category in 2003-2004. Thelessthan 250 enrollment category had a per pupil taxable valuation
of $331,663 which was an increase of 36.1 percent over 2003-2004. The largest enrollment
category continued to have the lowest taxable valuation per pupil in 2003-2004 at $191,431.
Enrollment categorieswith lessthan 1,000 studentsall had average taxable valuations per pupil
greater than the stateaverage of $208,711 for al yearsshown. They a so had percentage changes
gregter than the State average of 23.4 percent for 2003-2004. Enrollment categories with 1,000
studentsor greater each had average per pupil taxablevaluationslessthanthe stateaveragefor al
yearsshown. Therangebetweentaxableval uationsper pupil in 1998-1999 by enrol Iment category
was $85,520 and had increased to $140,232 in 2003-2004, an increase of 64.0 percent.

Table 160
lowa AVERAGE TAXABLE VALUATION
Per PupiL BY ENROLLMENT CATEGORY
1998-1999 10 2003-2004
Per Pupil Taxable Valuation % Increase
1998-1999

Enrollment Year to
Category 1998-1999 1999-2000 2000-2001 2001-2002 2002-2003 2003-2004 2003-2004
<250 $243617 $262531  $278,913  $304,370 $318,629 $331,663  36.1%
250-399 215148 216,057 229,985 245596 256,863 265819  23.6
400-599 194,922 208769 222,895 235100 237,557 245237 258
600-999 184,123 191,868 201,732 213,650 222,930 231,320 256
1,000-2,499 158,097 165805 175204 185643 192,412 195663  23.8
2,500-7,499 158,190 166,072 175250 184,676 192,689 198,647 256
7,500+ 162,587 169,218 174,108 181,143 186,618 191,431 177
State 169,138 177,088 185750 195630 202,844 208,711 234

Source: lowa Department of Management, School Budget Master Files.
Note: Per pupil amounts are based on budget enroliments.




Taxablevaluationsper pupil vary withinenrolIment categories. Table 161 providesinformation
pertaining to the minimum and maximum taxable valuations per pupil within each enrollment
category. Themaximum value ($632,888 in 2003-2004) for dl schoal digtrictsisinthelessthan
250 enrollment category. That enrollment category hasthe state maximum for all years shown.
The ratio of the highest valuation per pupil district to the lowest valuation per pupil district is
approximately 6.1to 1 for 2003-2004. Thedistrict withthel owest taxabl eval uation per pupil was
in the 400-599 enrollment category with a value of $103,847 for 2003-2004. That enrollment
category continued to havethe greatest ratio of maximumto minimumat 4.2to 1. The statewide
ratioof maximumtominimumin1990-1991was6.8to 1. That figuredecreasedto6.1t01in2003-

2004.
Table 161
NET TAxABLE VALUATIONS PER
BUDGET ENROLLMENT
1990-1991 anp 2000-2001 To 2003-2004
Enrollment 1990-1991 2000-2001 2001-2002 2002-2003 2003-2004

Category  Minimum Maximum Minimum Maximum Minimum Maximum Minimum Maximum Minimum Maximum

<250 $87,290  $488,392  $152,131 $549,020 $163,151 $584,945 $158,938 $609,909 $170,329  $632,888
250-399 99,198 429,137 133,380 451,583 139,374 495,778 155,714 535,300 160,367 569,140
400-599 74,347 352,329 92,573 350,373 97,477 377,320 100,355 404,216 103,847 436,807
600-999 86,841 318,591 111,465 409,970 116,412 382,384 137,223 371,967 144,065 527,597
1,000-2,499 71,421 283,402 93,339 370,462 107,583 389,550 111,850 429,650 108,791 411,970
2,500-7,499 78,340 231,016 104,148 313,393 106,234 310,373 105,715 348,492 106,428 366,815
7,500+ 90,952 188,506 114,143 327,747 119,382 334,975 121,063 333,693 127,471 344,478
State 71,421 488,392 92,573 549,020 97,477 584,945 100,355 609,909 103,847 632,888

Source: lowa Department of Management, School Budget Master Files.
Note: Enroliment categories determined by budget enrollment rather than certified enroliment.

Expenditures Per Pupil

Expenditures per pupil are calculated by dividing total general fund expenditures by the
budget enrollments. Included in general fund expenditures are instruction, student support
services, administration, operation and maintenance, student transportation, and central
support. Expendituresthat are not included in the per pupil calculation are expendituresfor
community service, adult education, nonpublic education, co-curricular activities, financial
support for food service programs, area agency flow through, inter-fund transfers, facility
acquisitions, debt services, and interagency revenues from other school districts and area
education agenciesfor services sold.

Table162 providesinformation pertai ning totheaveragegenera fund per pupil expenditures
by enrollment category for theyears 1985-1986 and 1997-98 through 2001-2002. The 2001-
2002 per pupil expenditure state average was $6,212, up 4.2 percent from the 2000-2001
amount of $5,959. The less than 250 enrollment category continued to have the largest
average expenditure per pupil at $7,351 for 2001-2002. The largest enrollment category
(7,500+) had the second highest expenditure per pupil amount with $6,616 and the largest
percentage increase over the previous year (5.1 percent). In 2001-2002, the 1,000-2,499
enrollment category had the lowest per pupil expenditures, continuing the trend for all the
years shown.
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Table 162

AVERAGE GENERAL FUND PER PupiL EXPENDITURES
For lowa PusLic ScHooLsBY ENROLLMENT CATEGORY
1985-1986, anD 1997-1998 THRoOUGH 2001-2002

Enrollment

Category 1985-1986 1997-1998  1998-1999  1999-2000 2000-2001 2001-2002
<250 $3,368 $5,726 $6,209 $6,402 $7,001 $7,351
250-399 3,000 5,339 5,610 5,835 6,305 6,469
400-599 2,917 5,025 5,296 5,591 5,871 6,109
600-999 2,869 4,985 5,220 5,477 5,838 6,064
1,000-2,499 2,819 4,881 5,152 5,447 5,727 5,984
2,500-7,499 2,899 5,055 5,231 5,515 5,821 5,999
7,500+ 2,987 5,461 5,656 5,936 6,294 6,616
State 2,916 5,119 5,347 5,630 5,959 6,212

Source: lowa Department of Education, Division of Financial and Information Services, Certified Enroliment
and Certified Annual Financial Reports.

The National Education Association (NEA) provides nationa data on expenditures per pupil.
Based on 2001-2002 NEA estimates, lowaranked 33inthe country with expenditures per pupil
of $6,819. Four midwest states (I1linois, Kansas, Minnesota, and Wisconsin) ranked higher and
three midwest states (Missouri, Nebraska, and South Dakota) ranked lower than lowa. lowa
remained below the national average of $7,548 in 2001-2002 (see Table 163 and Figure 145).

Table 163

| owa AND M IDWEST StaTES PuBLIc ScHooL AVERAGE
GENERAL FuND PER PupPiL EXPENDITURES
1985-1986, 1999-2000 THRoOUGH 2001-2002

1985-1986 1999-2000 2000-2001 2001-2002
Per Pupil National Per Pupil National Per Pupil  National Per Pupil  National
State/Nation Expenditures Rank Expenditures Rank  Expenditures  Rank Expenditures Rank
Nation $3,481 — $6,627 — $7,296 — $7,548 —
lowa 3,357 25 6,008 31 6,434 34 6,819 33
Illinois 3,301 26 6,149 23 8,293 11 8,914 10
Kansas 3,573 19 6,386 23 7,031 23 7,354 23
Minnesota 3,766 15 7,435 14 7,320 21 7,567 22
Missouri 2,794 38 5,846 37 6,323 38 6,759 35
Nebraska 3,101 32 6,000 32 6,395 35 6,811 34
South Dakota 2,908 36 5,369 45 6,269 39 6,540 38
Wisconsin 3,878 12 7,886 11 8,205 12 8,604 13

Source: National Education Association, Rankings of the States and Estimates of School Statistics.
Notes:  2001-2002 figures are estimated by NEA.
Based on fall enrollments.
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Figure 145
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State Aid

School districtsreceive state aid through appropriations made from the state’ sgeneral fund
each year. State aid programs for schools include School Foundation Aid, Educational
Excellence, Instructional Support, Class Size Reduction, and Student A chievement/Teacher
Quality. Funding for Technology/School Improvement which ended in 2001-2002 and
funding for Phase |11 of Educational Excellence which was discontinued in 2003-2004 are
includedfor yearsapplicable. Stateaidto districtstotaled $1,963.5 million and accounted for
43.1 percent of the total general fund appropriations in 2003-2004. Table 164 provides
information on state aid funding to school districts and overall general fund appropriations
from 1981-1982 through 2003-2004.

State aid amounts were impacted in 1996-1997 and 1999-2000 due to legislative action. In
1996-1997, the state foundation level was increased from 83.0 percent to 87.5 percent. In
1999-2000, the special education foundation level wasincreased from 79.0 percent to 87.5
percent. These foundation level changes did not increase school district budgets; however,
they increased the amount of state aid and lowered the amount of property tax.

Other changesin recent yearsinclude the following: a4.3 percent reduction ($77.5 million)
tothe2001-2002 State Foundation Aid amount; theestablishment of the Student A chievement/
Teacher Quality Programin 2001-2002 ($40.0 million); anon-general fund appropriation of
$45.0 million in 2002-2003 for State Foundation Aid; and areduction of $13.5 millionin
State Foundation Aid whichwasthe difference between the appropriated aid amount and the
amount needed to fully fund State Foundation Aid in 2002-2003.



Table 164
ToTtAL lowA GOVERNMENT APPROPRIATIONS
(INMiLLIONS)
1981-1982 o 2003-2004
State Aid Genera Fund Percent Spent
Year to Districts Appropriations on Education
2003-2004 $1,963.5 $4,562.4 43.0%
2002-2003 1,936.0 4,468.8 433
2001-2002 1,900.8 4,610.3 41.2
2000-2001 1,893.0 4,880.1 38.8
1999-2000 1,840.3 4,786.6 38.4
1998-1999 1,739.7 4,522.0 385
1997-1998 1,686.0 4,359.9 38.7
1996-1997 1,615.8 4,122.2 39.2
1995-1996 1,425.5 3,842.0 37.1
1994-1995 1,360.5 3,615.6 37.6
1993-1994 1,324.8 3471.7 38.2
1992-1993 1,273.1 3,394.3 375
1991-1992 1,185.4 3,178.8 37.3
1990-1991 1,147.7 3,130.9 36.7
1989-1990 1,047.8 2,853.4 36.7
1988-1989 964.1 2,667.5 36.1
1987-1988 905.7 2,422.3 37.4
1986-1987 761.1 2,190.2 34.8
1985-1986 712.3 2,207.0 323
1984-1985 7085 2,088.6 33.9
1983-1984 660.3 1,976.6 334
1982-1983 642.3 1,870.9 343
1981-1982 621.0 1,762.6 35.2

Source: Legislative Fiscal Bureau, Session Fiscal Report.

Note: Includes school foundation aid, educational excellence, instructional support, technology/school
improvement, class size reduction/school improvement, and teacher quality/compensation
appropriations.
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Property Taxes

Table 165 displaysthe average general fund levy and management levy by enrollment class
for 2003-2004. Statewide, theaveragegeneral fundlevy was$11.6991 per $1,000 per taxable
valuation. Averageratesvaried across enrollment categorieswith the highest averageratein
the 7,500+ enrollment category and the lowest average rate in the 400-599 enrollment
category. All 370 districtslevy for the general fund.

Thereisnorestriction onthemanagement levy rate, however the purposefor which proceeds
may beused isrestricted. Themanagement levy may beused for payingtort claims, insurance
premiums (except health insurance), unemployment benefits, and the cost of retirement
benefits. 1n2003-2004, seven districtsbegan use of the management levy increasing thetotal
number of districtsto 364 (98.4 percent). The average statewide management levy rate was
$0.74827 per $1,000 of taxable valuation in 2003-2004. The three largest enrollment
categories had 100.0 percent participation in the use of the management levy.

Table 165

ProPeERTY Tax RATES AND NUMBER OF DisTRICTS LEVYING PROPERTY
Taxes FOrR THE GENERAL FUND AND M ANAGEMENT FUND FOR THE
2003-2004 Y EAR BY ENROLLMENT CATEGORY

Genera Fund Levy Management Levy

Number Average Number of Percent of Average
Enrollment of Tax Districts Districts Tax
Category Districts Rate with Levy with Levy Rate
<250 30 $11.0880 28 93.3% $0.55438
250-399 51 10.9976 50 98.0 0.53478
400-599 79 10.6119 77 97.5 0.58404
600-999 98 10.8213 97 99.0 0.58416
1,000-2,499 79 11.3192 79 100.0 0.76736
2,500-7,499 24 12.3403 24 100.0 0.68303
7,500+ 9 12.7586 9 100.0 1.00379
State 370 11.6991 364 98.4 0.74827

Source: lowa Department of Management, Master Budget Files.
Note: Average Tax Rate per $1,000 Valuation.

School boards may approve a physical plant and equipment levy (PPEL) up to $0.33 per
$1,000 of taxable valuation. School boards may request voter-approval to increase the levy
up to an additional $1.34 per $1,000 of taxable valuation for amaximum PPEL rate of $1.67
per $1,000 of taxable valuation. Table 166 displaysthe number of districtsthat levied for the
regular and voter-approved PPEL by enrollment category for the 2003-2004 school year.



Of the 370 school districtsin 2003-2004, 361 (97.6 percent) levied the Regular PPEL. Three
enrollment categories(lessthan 250, 2,500-7,499, and 7,500+) had 100 percent participation
usingtheRegular PPEL andtheother four enrollment categorieswereover 96.0 partici pation.

Thevoter-approved PPEL waslevied by 274 districts (74.1 percent) during 2003-2004. The
threelargest enrollment categorieshad the greatest participation with each over 83.0 percent.
The 600-999 enrollment category had thelowest percentage of participation at 64.3 percent.
The 2,500-7,499 enrolIment category had an average voter-approved PPEL rateof $0.91431
per $1,000 of taxableval uation of all theenrolIment categories. Thestateaverageof thevoter-
approved PPEL ratewas $0.75762 in 2003-2004, an increase of almost two cents per $1,000
of taxable valuation (2.6 percent) from the previous year (Table 166).

Table 166

ProPERTY TAXx RATES AND NUMBER OF DISTRICTSLEVYING
PROPERTY TAXESFOR THE REGULAR PHYSICAL PLANT
AND EQuUIPMENT LEVY AND THE VOTER-APPROVED
PrysicaL PLANT AND EQUIPMENT LEVY FOR THE
2003-2004 YEAR BY ENROLLMENT CATEGORY

Regular PPEL Voter-Approved PPEL

Number ~ Number of Percentof Average Number of Percent of Average
Enrollment of Didtricts ~ Districts Tax Districts ~ Districts Tax
Category Districts ~ withLevy with Levy Rate with Levy with Levy Rate
<250 30 30 100.0% $.33 22 73.3% $0.69290
250-399 51 50 98.0 .33 40 78.4 0.59485
400-599 79 77 97.5 .33 54 68.4 0.73259
600-999 98 95 96.9 .32 63 64.3 0.68609
1,000-2,499 79 76 96.2 .33 66 83.5 0.66017
2,500-7,499 24 24 100.0 31 21 875 0.91431
7,500+ 9 9 100.0 .33 8 88.9 0.79000
State 370 361 97.6 .32 274 74.1 0.75762

Source: lowa Department of Management, Master Budget Files.

Notes:  PPEL means Physical Plant and Equipment Levy.
Average Tax Rate per $1,000 Valuation.
Voter-Approved Physical Plant and Equipment Levy includes the 67.5 cent schoolhouse levy
that has expired.
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Table 167 provides total property tax information pertaining to the Public Education and
Recreation Levy (PERL - also known as playground equipment and recreation levy) andthe
debt serviceslevy by enrollment category for the 2003-2004 school year.

Thenumber of school districtsthat |evied for the PERL totaled 22 (5.9 percent) in 2003-2004.
The 7,500+ enrollment category had the highest percentage of districts (22.2 percent) that
levied for the PERL. The400-599 enrolIment category had 2 of 79 (2.5 percent) districtsthat
levied for the PERL during the 2003-2004 school year, the lowest percentage among all
enrollment categories. The maximum rate for the PERL is $0.135 per $1,000 of taxable
valuation.

Of the 370 school districts, 217 (58.6 percent) levied for debt serviceswith an average levy
rate of $1.40910 per $1,000 of taxable valuation in 2003-2004. The number of districtsthat
levied for debt service remained the same from 2002-2003, however the average levy rate
decreased by nearly seven cents (4.6 percent) per $1,000 of taxable valuation. The 1,000-
2,499 enrollment category had 78.5 percent of districts that levied for debt services, the
highest acrossenrollment categories. Onaverage, districtsinthelargest enrollment category
(7,500+) had the lowest average debt services tax rate at $0.66002 per $1,000 of taxable
valuation. Districtsinthe400-599 enrollment category had an average debt servicestax rate
of $2.24066 per $1,000 of taxable valuation, nearly 3.4 times the amount of the districtsin
the largest enrollment category.

Table 167

TotaL PrRoPERTY TAXESFOR THE PuBLICc EDUcCATION AND RECREATION
AND DEBT SeERVICES LEVIESBY ENROLLMENT CATEGORY

2003-2004
PERL Levy Debt Service Levy

Number ~ Number of Percent of Average Number of Percent of Average
Enrollment of Districts ~ Districts Tax Districts ~ Districts Tax
Category Districts ~ with Levy with Levy Rate with Levy with Levy Rate
<250 30 3 10.0% $0.13482 6 20.0% $1.29655
250-399 51 4 7.8 0.13500 25 49.0 1.71569
400-599 79 2 25 0.13500 41 51.9 2.24066
600-999 98 5 51 0.13500 63 64.3 1.67907
1,000-2,499 79 3 3.8 0.11076 62 78.5 1.57804
2,500-7,499 24 3 125 0.13500 14 58.3 1.67095
7,500+ 9 2 22.2 0.13500 6 66.7 0.66002
State 370 22 6.0 0.13353 217 58.7 1.40910

Source: lowa Department of Management, Master Budget Files,
Notes:  PERL means Public Education and Recreation Levy.
Average Tax Rate per $1,000 Valuation.
PERL also includes the Library Levy in the Clear Creek-Amana CSD.




Thetotal amount of property taxes (including estimated utility replacement excise tax) and
income surtax for school districts general fund and the total property tax levied for the
management fund are shown in Table 168. Taxesincluded in school district’s general fund
include property tax for school foundation aid, instructional support property tax and income
surtax, and educational improvement property tax and income surtax.

In general, total school district general fund taxes increased with enrollment category size
with a state total of $1,236.2 million. Income surtax accounted for 3.8 percent of the total
general fund tax in 2003-2004, while property tax accounted for the remaining 96.2 percent.
Didtrictsin the smallest enrollment category had an average combined total general fund tax
amount per pupil of $3,905, nearly $800 higher than the second highest amount of $3,109in
the 250-399 enrollment category. Enrollment categories with districts of more than 1,000
studentseach had anaverage combinedtotal general fundtax amount per pupil below thestate
average of $2,538 in 2003-2004.

The total amount levied for the management fund was $75.5 million in 2003-2004. On
average, districtsin thelessthan 250 enrollment category had an average management fund
property tax amount per pupil of $183 and districtsinthe 7,500+ enrolIment category had an
average management fund property tax amount per pupil of $192, both above the state
average of $156 per pupil. All other enrollment categories were below the state average per
pupil amount.

Table 168

TotaL PRoPERTY TAXESAND ESTIMATED UTILITY REPLACEMENT
Excise TAX AND INCOME SURTAXES FOR THE
GENERAL FuND PROPERTY TAXES FOR THE
MANAGEMENT FunD AND AVERAGE AMOUNT PER PupiL
BY ENROLLMENT CATEGORY 2003-2004

General Fund Management Fund

Number Average Number of Average
Enrollment of Property Income Combined Districts Property Property Tax
Category Districts Tax Surtax Total Per Pupil  With Levy Tax Per Pupil
<250 30  $21,191,529 $1,311,822  $22,503,351 $3,905 28 $972,015 $183
250-399 51 48,828,479 3,103,767 51,932,246 3,109 50 2,320,322 141
400-599 79 104,254,671 5,544,176 109,798,847 2,741 77 5,594,756 143
600-999 98 188,435,928 11,517,549 199,953,477 2,656 97 10,062,216 135
1,000-2,499 79 265,931,129 13,271,547 279,202,676 2,325 79 18,028,205 150
2,500-7,499 24 237,364,845 3,130,769 240,495,614 2,484 24 13,138,079 136
7,500+ 9 323,163,861 9,119,950 332,283,811 2,511 9 25,425,205 192
State 370 1,189,170,442 46,999,580 1,236,170,022 2,538 364 75,540,798 156

Source:
Note:

lowa Department of Management, Master Budget Files.
Average per pupil amounts were calculated using budget enrollment.
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Total taxesfor theregular and voter-approved physical plant and equipment levy (PPEL) and
averageamountsper pupil for 2003-2004 areshownin Table169for each enrollment category
and the state. The state property tax total for the regular PPEL was $34.6 million with an
average amount per pupil of $72. The smallest enrollment category had the highest average
per pupil regular PPEL with$110. Thelargest enrollment category had thelowest average per
pupil regular PPEL amount with $67.

Thevoter-approved PPEL may befunded through property tax andincome surtax and totaled
$73.9 million in 2003-2004. Income surtax accounted for $7.4 million (10.1 percent) while
property tax accounted for $66.4 million (89.9 percent) of the total voter-approved PPEL.
Didtrictsinthelargest enrollment category received 100 percent of thevoter-approved PPEL
through property tax. Thevoter-approved PPEL averagetax per pupil varied acrossenrollment
categories. On average, districts in the less than 250 enrollment category had the highest
average tax per pupil with $238 while districts in the 7,500+ enrollment category had the
lowest average per pupil with $167. Two (7,500+ and 1,000-2,499) of the seven enrollment
categorieshad per pupil averagesbel ow thestate averagewhiletheother fiveweregreater than
the state average per pupil.

Table 169

TotaL PrRoPERTY TAXESAND ESTIMATED UTILITY REPLACEMENT
Excise TAx AND INCOME SURTAXES FOR THE REGULAR AND
VoTeER-APPROVED PHYSICAL PLANT AND EQUIPMENT LEVY

BY ENROLLMENT CATEGORY, 2003-2004

Regular PPEL Voter-Approved PPEL Levy

Number ~ Number Average Number Average
EnrolIment of of Digtricts Property ~ Per of Districts Property Income Per
Category Districts  with Levy Tax Pupil withLevy  Tax Surtax Tota  Pupil
<250 30 30 $633,810 $110 22 $982,207  $29,561 $1,011,768 $238
250-399 51 50 1,460,978 89 40 2,217,205 668,311 2,885,516 219
400-599 79 7 3,235,423 83 54 5,091,785 1,075,585 6,167,370 227
600-999 98 95 5,696,681 78 63 7,785,381 1,828,638 9,614,019 201
1,000-2,499 79 76 7,902,417 68 66 13,729,538 3,572,641 17,302,179 169
2,500-7,499 24 24 6,742,088 70 21 16,945,125 265,295 17,210,420 194
7,500+ 9 9 8,891,629 67 8 19,689,108 0 19,689,108 167
State 370 361 34,563,026 72 274 66,440,349 7,440,031 73,880,380 184

Source: lowa Department of Management, Master Budget Files.

Notes:  PPEL means Physical Plant and Equipment Levy.
Average per pupil amounts were calculated using budget enroliments.
Voter-Approved Physical Plant and Equipment Levy includes the 67.5 cent schoolhouse levy
that has expired.

Total property tax in 2003-2004 for the Public Education and Recreation Levy (PERL) and
debt serviceslevy and theamount per pupil by enrollment category isprovidedin Table 170.
The 7,500+ enrolIment category levied the largest amount of PERL ($1.1 million) but had
the second lowest average per pupil at $26. Thelessthan 250 enrolIment category levied the
least amount of PERL ($24,000) but had thehighest average PERL per pupil at $42. Thestate
average PERL per pupil was $27.



The total amount of property tax generated from the debt service levy decreased by $3.1
million between 2002-2003 and 2003-2004. The state debt servicelevy per pupil was$314
with a total debt service levy of $102.4 million in 2003-2004. The 7,500+ enrollment
category had the lowest debt service levy per pupil with $139 and was the only enrollment
category below the state average. The 400-599 enrollment category had the highest at $518

per pupil.

Table 170

TotaL PRoPERTY TAXESAND ESTIMATED UTILITY REPLACEMENT
Excise Taxes FOrR THE PuBLic EbucaTioN AND RECREATION,
DeBT ServICES LEVIES, AND AVERAGE AMOUNT PER PuPIL BY

ENrROLLMENT CATEGORY, 2003-2004

PERL Levy Debt Service Levy
Number Number of Average  Number of Average
Enrollment of Districts Property Per Districts Property Per
Category Districts with Levy Tax Pupil with Levy Tax Pupil
<250 30 3 $23,862 $42 6 $516,526 $436
250-399 51 4 45,413 34 25 3,789,507 450
400-599 79 2 31,183 29 41 10,930,948 518
600-999 98 5 130,126 37 63 19,515,515 401
1,000-2,499 70 3 89,084 22 62 31,438,693 336
2,500-7,499 24 3 352,591 26 14 23,165,181 391
7,500+ 9 2 1,097,292 26 6 13,060,600 139
State 370 22 1,769,551 27 217 102,416,970 314

Source: lowa Department of Management, Master Budget Files

Notes:  PERL means Public Education and Recreation Levy.
Average per pupil amounts were calculated using budget enroliments.
PERL includes the Library Levy in the Clear Creek-Amana CSD.

| ncome Surtaxes

In generd, districtswith smaller enrollments use income surtax more widely than districts with
larger enrollments. Table 171 displaysthenumber and percent of digtrictsthat useincomesurtaxes,
surtax per pupil, and average surtax rate by enrollment category. In 1990-1991, just under 16
percent of school districtsused theincome surtax. That percentage hasincreased steadily and for
2003-2004 the percentage that used income surtax was 76.0 percent. In 2002-2003 and 2003-
2004, over 70.0 percent of thedistrictsin thefivesmallest enrollment categoriesimplemented the
incomesurtax. Lessthan 34 percent of districtsinthetwo largest enrollment categorieshave used
the income surtax in 2002-2003 and 2003-2004.

Indistrictsthat haveusedtheincomesurtax, theaverageincomesurtax ratewas5.96in 1990-1991.
That figurehasranged between5.5and 6.3 percentintheyearsshown, andwas6.28in 2003-2004.
For theyears2002-2003 and 2003-2004, thetwo smal lest enrol Iment categorieseach hadincome
surtax rates over 11.0 percent while the two largest enrollment categories had average income
surtax rates at or under 4.3 percent.

The average income surtax ratio between the highest rate (lessthan 250 with 11.63 percent) and
lowest rate (2,500-7,499 with 3.75 percent) enrollment categories was 3.1 to 1. However, the
income surtax per budget enrollment ratio between the highest amount (250-399 with $257) and
thelowest amount (2,500-7,499with $149) was 1.7to 1. For theyears 1995-1996, and 2001-2002




through 2003-2004, two enrollment categories (1,000-2,499 and 2,500-7,499) were below the

stateaverageof incomesurtax per budget enrollment whiletheother enrollment categorieswere

at or abovethe state average (Table 171).

Table 171

NuMBER AND PERCENT OF DISTRICTSWITH INCOME SURTAXES,
SurTAX PER PupIL, AND AVERAGE SURTAX RATES BY ENROLLMENT CATEGORY
1990-1991, 1995-1996, aAnp 2000-2001 1o 2003-2004
Enrollment Category
250 400 600 1,000 2,500
1990-1991 <250 -399  -599 -999 -2499 -7,499 7,500+ State

Number of Districts with Surtaxes 30 25 7 1 1 2 1 67
Percent of Districts with Surtaxes 56.6% 294% 7.0% 1.1% 14% 87% 125% 15.6%
Surtaxes Per Budget Enrollment $159 $168 $160 $93  $215  $113 $173  $153
Average Income Surtax Rate 8.47 9.86 9.30 846 8.90 3.78 4.61 5.96

1995-1996
Number of Districts with Surtaxes 23 36 49 50 36 4 1 199
Percent of Districts with Surtaxes 885%  75.0% 59.0% 459% 424% 16.7% 11.1% 51.8%
Surtaxes Per Budget Enrollment $173 $173  $145 $134  $114  $140 $231  $140
Average Income Surtax Rate 11.25 10.69 766 6.52 4.69 431 4.71 5.80

2000-2001
Number of Districtswith Surtaxes 20 46 52 73 54 6 3 254
Percent of Districts with Surtaxes 833% 852% 732% 67.0% 651% 25.0% 333% 67.9%
Surtaxes Per Budget EnrolIment $233 $199  $173 $175 $160  $136 $173 $168
Average Income Surtax Rate 13.02 10.00 766 7.29 5.37 3.66 3.59 5.46

2001-2002
Number of Districts with Surtaxes 23 47 54 73 57 6 3 263
Percent of Districts with Surtaxes 92.0% 88.7% 76.1% 695% 67.9% 250% 33.3% 70.9%
Surtaxes Per Budget Enrollment $233 $228 $193 $207  $173  $143 $220  $193
Average Income Surtax Rate 11.30 10.54 792 748 5.38 3.63 4.28 5.75

2002-2003
Number of Districts with Surtaxes 27 44 58 75 59 7 3 273
Percent of Districts with Surtaxes 93.1%  88.0% 753% 75.0% 728% 28.0% 33.3% 73.6%
Surtaxes Per Budget Enrollment $265 $261 $217 $223  $194  $148 $227  $209
Average Income Surtax Rate 12.06 11.10 843 8.07 5.89 3.70 4.26 6.10

2003-2004
Number of Districts with Surtaxes 27 45 62 79 59 6 3 281
Percent of Districts with Surtaxes 90.0%  88.2% 785% 80.6% 747% 250% 33.3% 76.0%
Surtaxes Per Budget Enrollment $253 $257  $211 $219  $192  $149 $213  $205
Average Income Surtax Rate 11.63 11.28 845 801 6.16 3.75 4.30 6.28

Source: lowa Department of Management, Master Budget Files.

Notes:  Enrollment categories determined by budget enroliments.

Surtaxes include Asbestos, Educational Improvement, Instructional Support, Voter-Approved Physical

Plant and Equipment Levy.

282




I nstructional Support

The instructional support program provides additional funding to a district and must be
approved through board action or referendum. If the instructional support program is
approved through areferendum, it may beimposed for up to ten years. Board enactment will
allow theprogramto bein placefor uptofiveyears. Themaximum amount that abudget may
beincreased through theinstructional support programis 10 percent of thedistrict’ sregular
program cost. Oncethe program isenacted, districtsreceive state aid to fund aportion of the
program and fund the remaining portion of the program through a property tax and if
approved, income surtax.

Tables172 and 173 and Figures 146 and 147 provide information detailing the distribution
of state aid, property tax, and income surtax for theinstructional support program for 1991-
1992 through 2003-2004. State aid has been frozen at $14.8 million since 1992-1993 and
continues to decrease as a portion of the total program funding as more districts enact the
instructional support program(Table172).1n1991-1992, stateaid accounted for 26.3 percent
of theinstructional support programrevenues. That percentagehad decreasedto 11.0 percent
in 2003-2004 (Table 173). Income surtax asapercentage of total program revenuesand the
dollar amount from income surtax declined for only the second timefor the 13 school years
shown. Property tax revenueincreased for every year shown and the percentage of property
tax revenueto total instructional support revenue increased in 2003-2004 for the first time
since 2000-2001.

Table 172
I NSTRUCTIONAL SuPPORT PROGRAM BY REVENUE SOURCE
PROPERTY TAX, INCOME SURTAX, AND STATE AID
1991-1992 o 2003-2004

School Y ear Property Tax Income Surtax State Aid Total

2003-2004 $73,189,750 $46,888,458 $14,798,227 $134,876,408
2002-2003 67,852,553 47,141,637 14,798,227 129,792,417
2001-2002 63,925,572 42,063,966 14,798,227 120,787,765
2000-2001 58,678,106 36,273,229 14,798,227 109,749,562
1999-2000 50,360,669 38,144,264 14,798,227 103,303,156
1998-1999 49,381,901 33,770,990 14,798,227 97,951,116
1997-1998 45,836,992 31,165,860 14,798,227 91,801,074
1996-1997 43,266,948 24,605,939 14,798,227 82,671,109
1995-1996 41,057,909 20,334,907 14,798,227 76,191,036
1994-1995 37,824,551 18,661,622 14,798,227 71,284,400
1993-1994 33,179,223 16,612,565 14,798,227 64,590,015
1992-1993 29,480,409 14,787,371 14,798,225 59,066,005
1991-1992 24,396,419 10,610,537 12,507,656 47,514,612

Source: lowa Department of Management, Master Budget Files.




Figure 146

| NSTRUCTIONAL SUPPORT PROGRAM REVENUES
1991-1992 10 2003-2004
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Source: Department of Management, Annual Aid and Levy Worksheets.

Table 173
PERCENT DISTRIBUTION OF
INSTRUCTIONAL SUPPORT PROGRAM REVENUES
1991-1992 to 2003-2004

School Percent Percent Percent

Y ear Property Tax ~ Income Surtax State Aid

2003-2004 54.3% 34.8% 11.0%
2002-2003 52.3 36.3 11.4
2001-2002 52.9 34.8 12.3
2000-2001 53.5 33.1 135
1999-2000 48.8 36.9 14.3
1998-1999 50.4 345 15.1
1997-1998 49.9 34.0 16.1
1996-1997 52.3 29.8 17.9
1995-1996 53.9 26.7 19.4
1994-1995 53.1 26.2 20.8
1993-1994 51.4 25.7 22.9
1992-1993 49.9 25.0 25.1
1991-1992 51.4 22.3 26.3

Source: lowa Department of Management, Annual Aid and Levy Worksheets.




Figure 147

PERCENT DISTRIBUTION OF
| NSTRUCTIONAL SuPPORT PROGRAM REVENUES
1991-1992 10 2003-2004
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Source: lowa Department of Management, Annual Aid and Levy Worksheets.

The number of school districtsthat enacted the instructional support program hasincreased
more than twofold, from 156 in 1991-1992 to 318 in 2003-2004. Table 174 displays
instructional support program by enrollment category and the state for 1991-1992, 1995-
1996, and 2001-2002 through 2003-2004. Districtswithinthesmallest and largest enrol Iment
categories had 100 percent participation intheinstructional support program for thelast two
school years. All enrollment categories had over 76 percent participation for the last two
school years. 1n 1991-1992, no enrollment category had over 50 percent participationinthe
instructional support program. The percentage of districts that enacted the program has
increased from 36.7 percent in 1991-1992 to 86.0 percent in 2003-2004.




Table 174

I NSTRUCTIONAL SuPPORT PROGRAM BY
ENROLLMENT CATEGORY
1991-1992, 1995-1996 anD 2001-2002 To 2003-2004

Enrollment Category
250 400 600 1,000 2,500

<250 -399 -599 -999 -2,499 -7,499 7,500+ State

1991-1992
Number of Districts 41 76 98 102 76 24 8 425
Number of Districts

w/lInstructional Support 18 37 31 31 25 10 4 156
Percent of Districts

w/Instructional Support 43.9%  487% 31.6% 304% 32.9% 41.7% 50.0% 36.7%
1995-1996
Number of Districts 25 45 77 113 85 25 9 379
Number of Districts

w/Instructional Support 22 38 51 58 44 14 8 235
Percent of Districts

w/Instructional Support 88.0% 84.4% 66.2% 51.3% 51.8% 56.0% 88.9% 62.0%
2001-2002
Number of Districts 25 53 71 105 84 24 9 371
Number of Districts

w/Instructional Support 24 50 59 79 57 15 9 293
Percent of Districts

w/Instructional Support 96.0% 94.3% 83.1% 75.2% 67.9% 625% 100.0% 79.0%
2002-2003
Number of Districts 29 50 77 100 81 25 9 371
Number of Districts

w/lInstructional Support 29 48 64 81 62 20 9 313

Percent of Districts
w/Instructional Support 100.0%  96.0% 83.1% 81.0% 76.5% 80.0% 100.0% 84.4%

2003-2004
Number of Districts 30 51 79 98 79 24 9 370

Number of Districts
w/Instructional Support 30 48 66 84 62 19 9 318

Percent of Districts
w/Instructional Support 100.0% 94.1% 835% 85.7% 785% 79.2% 100.0% 86.0%

Source: lowa Department of Management, Master Budget Files.
Note: Enrollment categories determined by budget enrollment.
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Budget Guarantee

Thenumber of school districtsthat received thebudget guaranteein 2003-2004 decreased for the
first time since 1996-1997. Although the number of districtsthat received the budget guarantee
declined by 14 from 2002-2003t0 231, thetotal wasstill twiceasmany asthe2001-2002 amount
of 115 didtricts (see Figure 148 and Table 175). Thetotal budget guarantee amount decreased
dightly from $27.8 million in 2002-2003 to $27.4 million in 2003-2004. Although the total
budget guarantee amount decreased dightly, the average per pupil amount for districts that
received thebudget guaranteeincreased from $106in 2002-2003to$157in2003-2004. A reason
for thelargeincreasein the average per pupil between 2002-2003 and 2003-2004 could be that
therewerefour districtsin the 7,500+ enrolIment category that received the budget guaranteein
2002-2003 and nonein 2003-2004.

Table 175

NuUMBER AND PERCENT OF DisTRICTS RECEIVING A BUDGET GUARANTEE AND
Per PupiL AMOUNT oF THE GUARANTEE BY ENROLLMENT CATEGORY
1992-1993, anp 2001-2002 To 2003-2004

Enrallment Category
250 400 600 1,000" 2,500

<250 -399 -599  -999 -2,499 -7,499 7,500+ State
1992-1993
Number of Districts 42 74 98 77 23 24 9 418
No. of Districts w/Guarantee 31 45 48 21 10 1 1 157

% of Districts w/Guarantee 738% 60.8% 49.0% 221% 13.0% 44% 11.1% 37.6%

Average Per Pupil $251 $142  $109 $86 $59  $249 $31 $106
2001-2002

Number of Districts 25 53 71 105 84 24 9 371

No. of Districts w/Guarantee 20 31 29 24 10 0 1 115

% of Districts w/Guarantee 80.0%  585% 409% 229% 119% 00% 11.1% 31.0%

Average Per Pupil $342 $181 $151  $76 $47 $0 $40 $109
2002-2003

Number of Districts 29 50 77 100 81 25 9 371

No. of Districts w/Guarantee 25 37 58 61 49 11 4 245

% of Districts w/Guarantee 86.2%  74.0% 753% 61.0% 60.5% 44.0% 44.4% 66.0%

Average Per Pupil $502 $266  $218 $130 $95 $45 $21 $106
2003-2004

Number of Districts 30 51 79 98 79 24 9 370

No. of Districts w/Guarantee 25 47 57 57 38 7 0 231

% of Districts w/Guarantee 83.3% 92.7% 72.2% 582% 48.1% 29.2% 0% 62.4%

Average Per Pupil $629 $294  $227 $168 $96 $35 $0 $157

Source: lowa Department of Management, Master Budget Files
Notes:  Enrollment categories determined by budget enroliment.
Average per pupil amounts were calculated using budget enrollment.
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Figure 148
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1992-1993 To 2003-2004

g
30 ¢ . + 700%
g g ’
S
N
[{e]
+ 600%
E 4
1 500%
m 4
— N~ £ —
5 5 200% <
[a) S [a)
5 2 8 9 5
('V) —
z ¥ s @ o)
S I N +300%
> &
2
)
g 3 < + 200%
< =]
—
1 100%
0 - 0%
1997-93 1993-94 1994-95 1995-96 1996-97 1997-98 1998-99 1999-00 2000-01 2001-02 2002-03 200304
Yexr

Source: lowa Department of Management, Master Budget Files.




Figure 149 displaysthetrend by enrollment category of the percentage of districtsthat received
the budget guarantee for the years 1992-1993 and 2001-2002 through 2003-2004. Most of the
enrollment categories and the state have had substantial increases in the percentage of districts
receiving the budget guarantee since 1992-1993. The less than 250 enrollment category has
increased 9.5 percentagepointsandthe 7,500+ enrol lment category hasdecreased 11.1 percentage
pointssince 1992-1993. All other enrollment categories have increased at least 23.0 percentage
pointssince 1992-1993 and overall, the state hasincreased 24.8 percentage pointsin that period.

Figure 149

PeERCENT oF DisTrICTS RECEIVING A BUDGET GUARANTEE
BY ENROLLMENT CATEGORY
1992-1993 anD 2001-2002 To 2003-2004
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Bond Elections

The number of districts attempting bond referendums by the percent of yesvotes by enrollment
category is displayed in Table 176. Bond referendums require a “super-magjority” of at least
60.0 percent to be gpproved. In 2001-2002, 35 attempts were made by districtsto receive voter
approval toissuelong-term bondedindebtedness. Seventeen (48.6 percent) of thoseattemptswere
approved by thevoters, nine (25.7 percent) attemptsreceived over 50.0 percent but lessthan the
super majority, and the other nineattemptsreceived lessthan 50.0 percent. No bond referendums
were attempted by districtsin the less than 250 enrollment category and the 7,500+ enrollment
category. In 1985-1986, ten bond el ectionswere attempted with four electionsbeing successful.

Table 176

NumBER OF DISTRICTSATTEMPTING BoND REFERENDUMS BY
PERCENT OF YESVOTESBY ENROLLMENT CATEGORY
1985-1986, 1999-2000 anp 2001-2002

Enrollment Categories
250 400 600 1,000 2,500

1985-1986 <250 -399 -599 -999 -2,499  -7,499 7,500+ State
Number Attempted 0 4 0 2 2 1 1 10
<50 Percent 0 1 0 0 1 0 0 2
50-50.9 Percent 0 0 0 1 1 1 1 4
60 Percent + 0 3 0 1 0 0 0 4
1999-2000
Number Attempted 5 7 4 7 5 4 0 32
<50 Percent 2 2 1 2 2 2 0 11
50-50.9 Percent 1 2 1 0 0 0 0 4
60 Percent + 2 3 2 5 3 2 0 17
2001-2002
Number Attempted 0 2 13 8 10 2 0 35
<50 Percent 0 0 2 3 4 0 0 9
50-50.9 Percent 0 1 5 1 2 0 0 9
60 Percent + 0 1 6 4 4 2 0 17

Source: lowa Department of Education, Division of Financial and Information Services, Certified Annual Report.
Note: A district could be included more than once if it had more than one bond issue in a year, or more
than one issue on a ballot.




Thenumber of districtsattempting voter-approved physical plant and equipment referendums
isshowninTable177. Thisisthefirst year thisdatahasbeen collected and displayed inthis
report. The voter-approved physical plant and equipment referendum requires 50 percent
approval to be approved. In 2001-2002, 37 voter-approved physical plant and equipment
referendumswere attempted and 29 (78.4 percent) were approved. Districtswithinlessthan
250and 7,500+ enrollment categoriesdid not attempt any voter-approved physical plant and
equipment referendums.

Table 177

NuMBER OF DISTRICTSATTEMPTING VOTER-APPROVED
PrysicaL PLANT AND EQUIPMENT REFERENDUM S BY
PeErRcENT oF YESVOTESBY ENROLLMENT CATEGORY
2001-2002

Enrollment Categories

250 400 600 1,000 2,500
<250 -399 -599  -999  -2499 -7499 7,500+ State

Number Attempted 0 7 9 10 9 2 0 37
<50 Percent 0 1 2 2 2 1 0 8
50 Percent + 0 6 7 8 7 1 0 29

Source: lowa Department of Education, Division of Financial and Information Services, Certified Annual Report.
Notes: A district could be included more than once if it had more than one bond issue in a year.
FY 2002 was the first year the information was collected.

L ocal Option Salesand Services Tax for
School Infrastructure

Datadetailing thelocal option salesand servicestax for school infrastructure, including the
number of counties with the tax, the resident budget enrollment within those counties, the
estimated revenues, and the percent of countiesthat participated 1998-1999 through 2003-
2004 isdisplayedin Table178. The number of countieswith thetax asof June 30, 2003, was
42 in 2003-2004, an increase of 75.0 percent compared to 2002-2003. The total estimated
revenues from the local option sales and services tax for school infrastructure was $192.1
million in 2003-2004. The percentage of budget enrollment that resided in the participating
countieswas 60.6 percent in 2003-2004, up from 5.7 percent in 1998-1999. In 2003-2004,
at least 240 school districtswill receivesomefunding fromthelocal option salesand services
tax for school infrastructure.




Table 178

LocaL OPTION SALESAND SERVICES TAX FOR
ScHooOL | NFRASTRUCTURE
1998-1999 10 2003-2004

1998- 1999- 2000- 2001- 2002- 2003-
1999 2000 2001 2002 2003 2004
Number of Counties
with the Tax 3 9 15 17 24 42*
Number of Districts
Partly, or Wholly
Located in those Counties 28 70 110 127 161 240
Resident Budget Enrollment
in those Counties 28,858.0 91,889.1 171,150.6 182,218.9 214,969.4 294,931.3
Estimated Revenues $9,764,643  $50,545,552  $122,683,313  $131,695,789  $148,882,834  $192,148,478
Percent of Counties
Participating 3.0% 9.1% 15.2% 17.2% 24.2% 42.4%
Percent of Districts Located
Partly or Wholly in
Participating Counties 7.5% 18.7% 29.4% 34.3% 43.4% 64.9%
Percent of Budget Enrollment
Residing in Participating
Counties 5.7% 18.3% 34.3% 36.9% 43.9% 60.6%

Source: lowa Department of Education, Certified Enrollment Files and Department of Revenue and
Finance Records.

Note: Estimated revenues were used for Fiscal Year 2002, Fiscal Year 2003, and Fiscal Year 2004.
*As of June 30, 2003.

Total Elementary and Secondary
Education Budgets

Table 179 displays the total lowa public school district elementary and secondary budget
detail by source of funds for 1985-1986, 2002-2003 and 2003-2004. The total estimated
budget for 2003-2004 was $3.5 billion. Regular program funds accounted for 64.2 percent
of the total budget. State categorical funding decreased from 4.4 percent of the budget in
2002-2003t04.1 percentin2003-2004. Total fundingfor AEA programsdecreasedfrom4.2
percent in 2002-2003 to 3.9 percent in 2003-2004. The AEA prorated budget reduction
increased by $10.0 million from 2002-2003 to 2003-2004. The management levy increased
from $61.9 million in 2002-2003 to $75.5 million in 2003-2004, an increase of 0.3
percentage points for the elementary and secondary budget.

State categorical funding includes Educational Excellence, Class Size Reduction/School
Improvement, Technol ogy/School | mprovement (program discontinued starting with 2002-
2003), and Student Achievement/Teacher Quality. Federal funding was estimated based
uponthemost current year for whichinformationwasavailable. Themiscellaneouscategory
includes the federal funding estimate and the state categorical funding.
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Table 179
| owa ELEMENTARY AND SECONDARY BUDGET DETAIL
1985-1986, 2002-2003 anp 2003-2004
1985-1986 2002-2003 2003-2004

Source of Funds Amount  Percent Amount  Percent Amount Percent
Regular Program $1,263,768,116  78.4% $2,243,096,876  64.6% $2,275,852,128 64.2%
Guarantee Amount 3,161,077 0.2 27,827,224 0.8 27,418,665 0.8
Supplementary Weights 426,616 0.0 24,544,841 0.7 27,165,851 0.8
Special Education 90,438,951 5.6 307,915,068 8.9 320,454,727 9.0
AEA Media 10,865,134 0.7 19,728,417 0.6 20,026,912 0.6
AEA Ed Services 11,986,320 0.7 21,767,366 0.6 22,137,697 0.6
AEA Specia Education 60,292,283 37 112,334,118 3.2 114,515,005 3.2
AEA Prorated Budget

Reduction (7,499,974) -0.2 (17,499,974) -05
TAG SBRC 5,008,416 0.3 0 0.0 0 0.0
Dropout SBRC 1,702,264 0.1 51,842,285 15 57,024,842 16
Other SBRC 14,203,445 0.9 0 0.0 0 0.0
Instructional Support

& Enrichment 4,092,470 0.3 129,792,379 3.7 134,876,408 3.8
Educational Improvement 0 0.0 802,982 <1 816,620 <.1
Enrollment Audit Adjustment 0 0.0 (280,010) 0.0 (124,459) 0.0
Management 23,199,501 14 61,879,358 18 75,540,798 21
Physical Plant &

Equipment 0 0.0 103,743,410 3.0 108,380,988 31
67.5 Cent Schoolhouse 0 0.0 650,070 <.1 62,426 <1
Playground and Library 0 0.0 1,697,410 <.1 1,769,551 <1
Debt Service 85,639,275 53 105,465,665 3.0 102,416,970 2.9
Miscellaneous*

Estimated Misc.

State Categorical 0 0.0 154,000,000 4.4 144,891,048 4.1
Estimated Misc. Federal 38,100,000 24 114,800,000 33 131,967,775 3.7
Total $1,679,683,868 100.0 $3,474,107,485 100.0 $3,547,693,978 100.0

Source: lowa Department of Management, School Budget Master File.

Notes:  For Fiscal Year 1986, the allocation of dollars to AEA Media and AEA Ed Services has been estimated.
For Fiscal Year 1986, PPEL, 67.5 cent, playground, library and debt service levies have been reported
as one total figure.

*Miscellaneous income is an estimated amount of state and federal income.
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